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SCHOOL AND COMMUNITY PROFILE 
 

Norwell, a town of approximately 10,700 residents, is located 25 miles southeast 

of Boston, Massachusetts, along the Route 3 and the North River.  Once known for its 

farms and ship building industry, Norwell is largely a bedroom community of 

Boston.  According to the U.S. Census Bureau, the town’s median household income of 

$113,944 is substantially higher than the state median of $66,866.  In 2014, 2.6% of 

families reported incomes below the poverty line.  Most recent demographic data 

indicates that 94% of Norwell residents self-reported as White, 2.1% as Asian, 2.1% as 

Hispanic, 0.1% as Native Hawaiian/Pacific Islander, and 1.7% as multi-race/non-

Hispanic. 

Four schools make up the Norwell Public School system.  Two elementary 

schools, the Grace Farrer Cole School (465 students) and William Gould Vinal School 

(538 students), serve students from kindergarten through grade five.  Norwell Middle 

School, which houses 583 students, serves students in grades six through eight.  Norwell 

High School, with an enrollment of 675 students, serves students in grades nine through 

12.  The total student population of the Norwell Public School district is 2,261.   

For the 2012-2013 school year, Norwell Public Schools’ per pupil expenditure 

was $13,333, below the state average of $14,021.  Approximately 55% of the town’s 

local resources are allocated towards the schools.  Norwell Public Schools are funded 

primarily through local property taxes, however user fees for buses, athletics, and co-

curricular activities subsidize the school department’s financial allocations. 

Norwell High School has seen significant growth in enrollment over the past 20 

years.  This growth has leveled off and the student population is expected to remain 
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between 650 and 680.   The two-year average dropout rate was 0.9% for the 2012-2013 

and 2013-2014 school years. The average daily attendance rate is 95.4% for students and 

96.8% for teachers.  

There are 54 full-time teachers at Norwell High School, creating a ratio of 

12.5:1.  Individual teachers generally teach five classes and have a student load between 

90 and 95 students.  The average class size for the five major academic disciplines during 

the 2014-2015 school year was 18.1 in English, 18.9 in social studies, 18.5 in 

mathematics, 18.9 in science, and 16.6 in foreign language. In addition to the professional 

teaching staff, special education aides, a safety aide, a clerical aide, and three secretaries 

support students and teachers. 

Norwell High School’s class of 2014 had 92.2% of its graduates go on to attend a 

four-year college and 3.2% of its graduates attend a two-year college, with the remaining 

students choosing to attend another post-secondary program, opt for a gap year program, 

or enter the workforce.  The class had a graduation rate of 96.4%.  Of the 147 graduates 

from the class of 2014 going directly to college, 135 students (91.8%), planned on 

attending colleges in the Competitive to Most Competitive categories as ranked by 

Barron’s Profile of American Colleges.  Forty (27.2%) graduates from the class of 2014 

planned on attending schools in the Most Competitive or Highly Competitive categories.  

Four years of English, mathematics, science and social studies are required for 

graduation. Additionally, students must complete three years of a foreign language, four 

semesters of unified arts (of which one must be an arts related course), PE/Health I and II 

and two physical education electives for graduation.  Students can take academic courses 
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at three levels, all of which are college preparatory - “College Preparatory”, “Honors”, or 

“Advanced Placement”.  Norwell High School offers 19 Advanced Placement courses.   

Norwell High School’s academic offerings are complemented by a robust range 

of co-curricular programming.  Over 90% of students participate in co-curricular 

activities, including athletics, student government, an active robotics team, an award 

winning literary magazine, a state-recognized theater group, a volunteer corps, and an 

active Best Buddies chapter. Norwell High School provides a variety of athletic 

opportunities for its students, offering 29 sports throughout the three seasons.  In the fall 

of 2014, the Clipper Community Complex opened, consisting of two state-of-the-art turf 

fields, an eight-lane track, and a refurbished spectator patio. 

Norwell High School students participate in a variety of local educational 

opportunities in the community.  Through the senior internship program, approximately 

70% of seniors replace a traditional academic experience with shadowing and learning 

from local business people, public safety personnel, and educators in other schools during 

the last term of the school year.  Furthermore, students participate in a variety of 

community outreach events that include partnerships with the Norwell Council on Aging 

and local YMCA. 

Norwell High School has partnered with Syracuse University through their 

Syracuse University Project Advance (SUPA) program.  Latin and Spanish courses are 

offered at NHS and upon successful completion, students may obtain college credit 

through Syracuse University.  Additionally, during the 2014-2015 school year, Norwell 

Public Schools partnered with Boston University to conduct a needs assessment for 

programming relative to students’ social and emotional needs - the partnership 
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subsequently led to the implementation of Norwell Tiered Systems of Support (NTSS), a 

framework for assessing students’ social and emotional well-being and a three-tier 

approach to supporting students’ social and emotional wellness. 

There are a variety of programs that recognize student achievement at Norwell 

High School.  Students may be placed on the Honor Roll or High Honor Roll each 

term.  Students who achieve High Honors are invited, along with their parents/guardians, 

to a High Honors breakfast at the end of each term.  Along with the National Honor 

Society, students may be inducted into the mathematics (Mu Alpha Theta) or foreign 

language honor societies.  Students are recognized for their academic achievements 

through the annual underclassmen awards and college and university book awards.  The 

Beacon Award, the highest underclass award, is given to one student in each grade who 

serves as a “beacon” to the other students his/her class.  A scholarship program, run by 

the Guidance Department, recognizes students for their achievement with local 

scholarships. 
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CRITICAL STRENGTHS AND NEEDS 

Critical Strengths 
 

• Core values and beliefs about learning are embedded in the school culture and are 
evident in curricular and co-curricular programming 

 
• Curriculum is written in a common format and emphasizes inquiry, problem 

solving, and higher order thinking 
 

• Formal common planning periods that enable English, mathematics, history and 
social studies, science, and foreign language teachers to collaborate on curriculum 
implementation, discuss instructional practices, and develop common assessments 
of student learning 

 
• A wealth of technology enriches the teaching and learning process 

 
• A formal process, based on school-wide rubrics, to assess individual student 

progress on achieving the 21st century academic expectations 
 

• An advisory program that serves as a the vehicle for implementing social health 
programming 

 
• A culture of continuous improvement that supports teachers to pursue 

professional development experiences 
 

• Dependable funding for staffing, instructional materials, and technology that 
adequately addresses students’ academic, social, and emotional learning needs 

 
Critical Needs 
 

• Formalize 21st century civic and social learning expectations that are explicit and 
measurable 

 
• Finalize the process of rewriting curricula in science and foreign language courses 

 
• Formalize written curriculum in senior elective courses as well as health and 

physical education classes 
 

• Establish formalized opportunities for cross-disciplinary learning 
 

• Examine additional sources of data to disaggregate and identify opportunities to 
increase student achievement 

 
• Examine methods of collecting survey data from alumni 

 
• Establish a framework for analyzing data collected on graduated students to 

continuously determine effectiveness of student preparation for post-secondary 
options 
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• Implement a tiered system of supports to meet the social and emotional needs of 

all students 
 

• Review and evaluate co-teaching practices and identify opportunities to grow 
instructional partnerships between general education teachers and special 
educators 

 
• Formalize a long range plan for the cataloguing, maintenance, and replacement of 

equipment 
 

• Monitor the strains on the physical plant and budget resulting from higher student 
enrollments and aging facilities 
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STANDARD 1 - CORE VALUES, BELIEFS, AND LEARNING EXPECTATIONS 

The Norwell High School community has engaged in a dynamic, collaborative, 

and inclusive process informed by current research-based best practices to identify and 

commit to its core values and beliefs about learning. This process involved every relevant 

stakeholder in the district including faculty, students, parents, school administrators and 

the School Council.  The process was initiated by the principal, at the onset of the Self-

Study process. The principal and School Council took leadership responsibility for 

reexamining the previous core values, which had been in place for many years.  The 

School Council outlined a process for the review of the core values and beliefs about 

learning in which every stakeholder in the community would have the opportunity to be 

involved. 

     A dynamic and inclusive research-based process initiated on March 4, 2013 with a full 

faculty meeting and discussion.  Based on research adopted from Hall (Hall 1994: 225-

236) the entire faculty was asked to brainstorm the most significant words that should be 

associated with the school’s core values.  Each member of the faculty received and 

completed a survey on their opinions of core values and beliefs on learning.  The 

principal collected the data and presented it to the School Council.  Students also 

completed a survey asking for their opinions on the most pertinent core values and their 

beliefs on learning.  Parents were surveyed about the same themes.  The School Council 

analyzed the survey results for all stakeholders.  School Council discussion of the results 

concluded in highlighting the most common themes for the newly updated core values. 

     Once the core values were refined and updated, the School Council developed a 

writing prompt for students in two senior English courses to consider and propose their 
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own statement that captured the core values. Finally, the School Council edited and 

combined students’ proposals to draft a core values statement.  The faculty was gathered 

to respond and react to the newly revised set of core values.  On May 1, 2014, after 

additional faculty feedback and some minor revisions, the School Council was able to 

present a finalized set of core values, that fully reflect the dynamic process in which they 

were achieved.  These core values were presented to the Norwell school committee on 

May 12, 2014.  The core values statement went into effect on July 1, 2014. 

    To develop its beliefs about learning, the Norwell High School community engaged in 

a process similar to the one used to review and refine its core values.  In March 2013, 

teachers, students, and parents were asked to respond to the prompt, “Learning 

is...”.  Input from staff, students, and parents was collected by the School Council and 

organized thematically.  The School Council worked throughout the fall of 2014 to craft a 

set of statements to capture the common beliefs of the three stakeholder groups.  A draft 

of the beliefs about learning was presented to the faculty in March 2015, and the faculty 

voted unanimously to adopt them.  Throughout the spring of 2015, the principal and 

School Council will collaborate with the visual art teachers to identify and implement 

projects that allow students to use create visual representations of our beliefs through the 

perspective of  a Norwell High School student. 

Norwell High School has identified challenging and measurable 21st century 

learning expectations for all students which address academic competencies, and are 

defined by school-wide analytic rubrics that identify targeted levels of achievement.  The 

school has made a thorough and extensive effort to create expectations that reflect a 
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learning environment that is relevant and challenging.  Twenty-first century civic and 

social learning expectations have yet to be formalized.  

Built into the school-wide analytic rubrics, there are eight academic learning 

expectations.  These include, effective researcher, creative expression, effective writer, 

laboratory investigation,  music performance, oral presentation, reflective problem 

solvers, and text analysis.  Within each category the rubric language identifies criteria 

that students are evaluated on and whether they exceed expectation,  meet expectation, or 

are approaching the expectation.   

For each academic expectation there are targeted skills that students are 

responsible for achieving and that they are evaluated on. The language used is specific 

and organized so as to create a clear and concise expectation.  Students’ achievement of 

the learning expectations is reported twice a year on their report cards.  The students are 

required to meet the academic expectation for effective researcher, effective writers, 

laboratory investigation, oral presentation, and reflective problem solvers as a graduation 

requirement. 

Norwell High School fosters students’ civic and social responsibility formally 

through the implementation of the social health curriculum which exposes students to 

resources that focus on prosocial behaviors and students’ well-being. Norwell High 

School offers a variety of school-wide programs which are aimed at addressing 

developmentally appropriate social and emotional learning issues for adolescents. The 

students participate in assemblies (safety, substance abuse education, relationship 

violence and healthy relationships etc.), as well as programs to address depression and 

how to support and help their peers. In addition, NHS students participate in an advisory 



	   11 

program led by a faculty member where these topics are addressed in a small group 

discussion, and many topics related to social and emotional health are covered during 

health classes through a comprehensive health curriculum. Furthermore, Norwell Tiered 

System of Supports (NTSS) is a mechanism that Norwell Public Schools is beginning to 

put in place to support students’ social and emotional well-being. Students, parents and 

faculty completed surveys on students’ current social and emotional states and the 

supports available. The goal of the initiative is to formalize tiered practices to support 

students’ varied social and emotional health needs.   

The Student-Parent Handbook outlines civic expectations and is a resource for the 

Norwell High School community to get information related to academic policies and 

procedures, codes of conduct in many sub-areas, attendance and chemical health policies, 

administrative and student services, co-curricular activities and an overall sense of 

district-wide policies. Although not yet formalized, the language used formulates the 

expectations, which are challenging and measurable for students and their families.   

It is through these avenues that students acquire knowledge, insight and 

perception, as well as the skills to become positive contributing members of society. 

Students’ academic and social experiences are guided by Norwell High School’s 21st 

century learning expectations and although there is no formal rubric for the assessment of 

their civic and social responsibilities, students demonstrate civic and social competencies 

in the classroom, during co-curricular activities, and through inter-scholastic athletic 

competition. 

The school's recently revised core values and beliefs about learning and 21st 

century learning expectations are actively reflected in the culture of the school, have 
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begun to drive curriculum, instruction, and assessment, and help to guide the school's 

policies, procedures, decisions and resource allocations. Though the core values and 

beliefs involve newly adopted language, they accurately reflect a culture that has been 

present in the school community and culture for years. The core values were developed 

directly from the students, teachers, and community members and they represent the 

current environment and provide an accurate description of what the community chooses 

to preserve as we move forward. Existing structures including Advisory and Peer 

Educators, Norwell Volunteer Corps, travel experiences (World Challenge excursions as 

well as school-sponsored trips to Italy, Peru, Costa Rica, Spain, France, and England, 

etc), Student Government, National Honor Society, academically based co-curricular 

program (math team, Latin club, etc), Best Buddies, and many more, are exemplars of 

NHS's school culture reflecting the core values, beliefs and 21st century learning 

expectations.  

With regard to curriculum, instructional practices, and assessments, NHS is 

engaged in aligning the written and taught curriculum with the school’s 21st century 

learning expectations, which reflect the core values and beliefs. Norwell High School has 

identified school-wide expectations for students learning.  A rubric has been developed 

for each academic learning expectation, and each department has a primary responsibility 

for one of the learning expectations.  Faculty documents students’ achievement of 

academic learning expectations on rubric assignments for every student.  Students’ work 

and the related rubrics are archived in a portfolio folder.  Additionally, changes to 

curriculum, instructional practices, and assessments in response to the 21st century 

learning expectations include, but are not limited to, the adoption of new mathematics 
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curriculum based on MA curriculum frameworks, adoption of new English Language 

Arts curriculum based on MA curriculum frameworks, upcoming adoption of new 

science curriculum based on the Next Generation Science Standards, a formal curriculum 

resource adoption cycle, development and implementation of new health curriculum, 

development of student growth measures (DDMs) - adjustment to assessment practices, 

implementation of 1:1 computing initiative, transition to Apple platform, SMART Boards 

in all academic classrooms, two Mac labs, foreign language lab and DILL software, and 

SUPA courses - Latin and Spanish. 

The nature of classroom instruction is driven by the 21st century learning 

expectations. In terms of the school culture as a whole, NHS has long been driven by a 

set of values that already embodied the most recently written core values and beliefs. 

Programs such as Advisory (a program that includes all students and a faculty advisor 

that remains the same throughout their four years of high school along with an 

upperclassman peer educator for the first two years) foster the core values and beliefs in 

many ways beside their obvious curricular, instructional and assessment connections. 

Events, such as Passionately Pink Day, and programs, such as Best Buddies, reinforce the 

importance of each core value in ways that cannot necessarily be replicated in the 

classroom, but serve to demonstrate that those values are fully integrated in our 

community. Expectations and assessments beyond the traditional curriculum such as 

Science Fair, Senior Internships, and the Fine Arts Festival all embody the core values 

and beliefs, and are driven by the 21st century learning expectations. Beyond these, such 

programs, activities and initiatives as: student representative to the School Committee, 

student members on the NHS School Council, career fair, college mini-fairs, yearbook, 
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the Halyard and SADD among others, all serve as evidence that the school's core values 

and beliefs are embedded in its culture.   

Recent procedure and policy changes have been born out of the adoption of the 

core values, beliefs about learning, and the 21st Century Learning Expectations.  The 

NHS health education program has evolved, the 1:1 computing initiative has been 

implemented, and building safety-procedures have been updated. 

Norwell High School is in the process of creating a plan specific to the regularity 

of Norwell High School’s review and revision of its core values, beliefs, and 21st century 

learning expectations. During the 2012-2013 school year, the School Council initiated a 

process for the review and revision of NHS’s core values and beliefs that was based on 

research, multiple data sources, and district and school community priorities.  The source 

of research was adopted from Hall (1994) and the Massachusetts Association of School 

Superintendents’ exercises for identifying an organization’s core values.  Multiple data 

sources included a parent survey, student survey, and faculty survey that solicited 

stakeholders’ input regarding their own core values as they relate to education, an 

assessment of the previous core values, and input regarding their own beliefs about 

learning.  The process that NHS engaged in for the review and revision of its core values 

was aligned to the district’s core values of children first, centrality of the classroom, 

customer focus, and continuous improvement. 
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Executive Summary 

Norwell High School engaged in a dynamic and inclusive process informed by 

current research to reexamine its core values and beliefs about learning. This process 

enabled the school to revisit and renew its long term commitment to research-based, 

values driven, education. The reexamination and updating of the core values and the 

reaffirmation of its beliefs about learning have served to benefit the entire Norwell High 

School community from students, to parents, to district administrators.  

The school has fully emerged in utilizing the school‘s 21st century learning 

expectations for all students which address academic competencies and are defined in 

observable and measurable terms by school-wide analytic rubrics that identify targeted 

high levels of achievement.  While the development of rubrics for civic and social 

expectations have yet to be completed, the school fosters students’ civic and social 

responsibility formally through many programs. The integration of these 21st century 

learning expectations and rubrics has enabled the school to align curriculum, review 

instructional and assessment practices, update safety procedures and affirm its school 

culture as one that is committed to excellence, prosocial behaviors, and civic 

responsibility.    

The school's core values and beliefs about learning and 21st century learning 

expectations are actively reflected in the culture of the school. They have continued to 

drive curriculum, instruction, and assessment in a majority of classrooms, help guide the 

school's policies, procedures, decisions and resource allocations, and are evident in 

school programs and activities.   
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Based on the Rating Guide for the Standard, Norwell High School judges its 

adherence to the Standard as ACCEPTABLE. 

Strengths 

1. Students, parents, faculty, and administration contribute to the dynamic and 

inclusive process of reexamining the school’s core values and beliefs about 

learning. 

2. Students contribute to the school culture, which reflects the core values and 

beliefs about learning. 

3. Core values and beliefs about learning are embedded in the school culture and are 

evident in current programming such as Advisory and Peer Educators, Norwell 

Volunteer Corps, travel experiences (World Challenge excursions as well as 

school sponsored trips to Italy, Peru, Costa Rica, Spain, France, and England, 

etc), Student Government, National Honor Society, Academically based co-

curricular program (math team, Latin club, Debate, etc.), Best Buddies, and many 

more. 

4. The school remains current in aligning the written and taught curriculum with the 

school’s 21st century learning expectations for academics, which reflect the core 

values and beliefs about learning. 

5. Teachers track students’ achievement of academic learning expectations and 

monitor students’ progress on the related graduation requirement. 

6. Norwell High School’s core values are aligned with the district’s core values of 

children first, centrality of the classroom, customer focus, and continuous 

improvement. 
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Needs 

1. Formalize 21st century civic and social expectations that are measurable. 

2. Develop rubrics for measuring students’ achievement of 21st century civic and 

social learning expectations. 

3. Continue communicating and informing the community of the school’s updated 

core values and beliefs on learning by engaging the public in school activities and 

outreach events. 

Standard 1 Committee 

1. William Fish, Principal 

2. Jennifer Greenberg, Committee Chair, Visual Arts Teacher 

3. Brenda Henriquez, Parent 

4. Krissy Maniscalco, Health/PE Teacher 

5. Rebecca Prescott, Guidance Counselor 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	   18 

STANDARD 2 - CURRICULUM 

    The curriculum is purposefully designed to ensure that all students practice and 

achieve each of the school’s 21st century learning expectations. The Norwell High 

School learning expectations are derived from the 21st century learning expectations, as 

evidenced by the Endicott Survey: both staff (96%) and parents (86%) are in strong 

agreement that the curriculum provides all students with opportunities to achieve the 

school’s learning expectations. As evidenced by the Program of Studies, each department 

has primary responsibility for one of the learning expectations to ensure that all of the 

expectations are assessed, both formatively and summatively. Teachers design lessons to 

develop these skills.  The degree to which students meet the learning expectations are 

reported each semester. Teachers regularly use the Norwell High School learning 

expectations rubrics in all curriculum areas. The Program of Studies communicates to 

students and parents the learning expectations rubrics for every department. A portfolio is 

kept for each student in a central location, and it includes samples of student work and 

the rubrics by grade and course level. The curriculum and learning expectations are 

aligned with the Massachusetts Curriculum Frameworks and Common Core State 

Standards. The learning expectation rubrics are reviewed, and modified, as needed. 

    The curriculum is written in a common format that includes the units of study with 

essential questions, concepts, content and skills, the school's 21st century learning 

expectations, instructional strategies, and assessment practices that include the use of 

school-wide analytic and course specific rubrics.  The curriculum is comprehensive and 

detailed. It is aligned with the Massachusetts Curriculum Frameworks and Common Core 

State Standards. The curriculum is specific for each content area and is accessible in 
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multiple formats. Evidence from the Endicott survey indicates agreement between staff 

(70%) and parents (71%) that there is a common, formal curriculum template used in all 

subject areas and that the school-wide learning expectations are communicated in each 

student’s class.  

    The units of study include essential questions, concepts, content, and skills listed on 

the curriculum maps for each department. Units of study within curriculum maps for each 

department contain overarching learning standards, as well as supporting standards that 

support key concepts and skills.  Each unit of study includes detailed descriptions of 

essential questions, skills and content, instructional resources, suggested activities, 

assessments and, when applicable, common assessments. The essential questions and 

supporting standards reflect the learning standards for each unit, guide assessment, and 

demonstrate learning of those standards. Curriculum maps have been completed in 

mathematics, English, history and social studies, science, foreign language and are being 

developed in health, physical education and some senior elective courses. 

The learning expectations are in the curriculum maps. All of the learning 

expectations are specific to each department and embedded into each curriculum. 

Curriculum maps indicate specific assessments which are used to measure the learning 

expectations.  

    Instructional strategies are suggested on the curriculum maps. The instructional 

strategies are appropriate for heterogeneous groupings and learning styles. Teachers use 

best practices to regularly adjust their instructional strategies to meet the needs of the 

students.      
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Assessment practices are presented on the curriculum maps. They include the use 

of school-wide analytic and course-specific rubrics. Teachers use formal and informal 

assessments to measure student progress. The assessments offer students ample and 

various opportunities to demonstrate their learning. Teachers use best practices to adjust 

the type of assessment to fairly and consistently measure students’ unique needs.  

Throughout the 2014-2015 school year, each content area designed a model 

curriculum unit for each course taught by more than one teacher.  Each model curriculum 

unit includes instructional strategies. Each model curriculum unit has at least one 

common assessment. 

The Norwell High School curriculum emphasizes depth of understanding through 

inquiry, problem-solving, and higher thinking skills in most courses and levels. It also 

provides many authentic learning opportunities both in and out of school, and supports 

informed and ethical use of technology. Cross-disciplinary learning is evident, but not 

pervasive.  The Endicott survey indicates that more than 86% of students agree that the 

content of the courses they take challenges them to think critically and solve problems. It 

also indicates that 94% of the staff agree that the curriculum content area emphasizes 

depth and application of knowledge. Most classes offer Honors and AP levels, an 

opportunity for students to have alternative assignments and research that go above and 

beyond the typical course requirements. The emphasis is on work that is more demanding 

and complex. Courses, regardless of level, encourage students to demonstrate higher 

order thinking, inquiry, and problem-solving skills independently;  especially since the 

CP Rigor initiative, there are several structures in place to ensure that the curriculum 

emphasizes depth of understanding through inquiry, problem solving and higher order 
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thinking skills as exemplified in the Bloom’s Taxonomy. Norwell High School faculty 

have been guided by recent school and district improvement goals that focus on ensuring 

a common understanding of high quality, evidence-based instruction and maintaining 

high standards and expectations of all students’ work and production with a focus on 

teaching and learning.  Other evidence is present in a presentation on instructional 

applications of Bloom’s Taxonomy by the principal and samples of a physics project and 

a sample of a primary source analysis assignment from the history  and social studies 

department. 

According to the Endicott survey 66% of the staff think that the curriculum 

emphasizes cross-disciplinary learning, while 67% of the students agree that their 

teachers explain how to apply what they are learning in classes to learning experiences in 

other courses and in their lives outside of school. The survey also shows that 62% of the 

students think that their teachers include topics from other subject areas in their classes. 

Ninety percent of the staff think that the curriculum emphasizes authentic application of 

knowledge and skills. Every class has a poster of the John Collins Writing Program that 

is practiced to ensure the application of knowledge through cross-disciplinary learning. In 

French classes students are given the opportunity to learn and practice music at the 

French Cultural Center with music teachers.  

Authentic learning opportunities are plentiful.  The Endicott survey indicates that 

approximately 91% of staff believe that the curriculum emphasizes authentic application 

of knowledge and skills.  In addition, approximately 72% of students believe the school 

provides opportunities for learning off-campus.  The curriculum requires all students to 

participate in a social health program at least once a month during scheduled Advisory 
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time.  Many students participate in an annual science fair, in which related curriculum 

engages students in authentic scientific research.  An internship program allows senior 

students to explore alternative educational experiences throughout the last academic term 

of the senior year.  In 2015, 73.5% of the senior class participated in this program.  Some 

students enroll in Syracuse University Project Advance (SUPA) courses to access highly 

rigorous Latin or Spanish curriculum at the college level.   In addition, several field trips, 

including the “World Challenge Summer Expedition” and trips to several countries, are 

offered to students frequently throughout each year.  Some of the 29 co-curricular 

opportunities include Mock Trial, award-winning Robotics program, AFS exchange 

programs, Best Buddies, Film club, the Norwell “Navigator” newspaper, Norwell 

Volunteer Corps, and the Junior Statesman of America (JSA).  JSA sends students each 

year to Washington, D.C. to participate in a mock session of Congress. 

Norwell High School emphasizes the informed and ethical use of technology. The 

Endicott survey indicates that 90.8% of students feel knowledgeable about the ethical use 

of technology; 96% of the staff think the students are learning informed and ethical use of 

technology.  As part of Norwell Public Schools’ 1:1 technology initiative all students - 

sixth through twelfth grade - have a school-issued iPad; there are several structures in 

place to support the appropriate use of these iPads including a district technology use 

policy. Upon entering the Norwell Middle School, each sixth grade student receives an 

iPad and a semester-long digital citizenship class.  The district’s careful planning and the 

early iPad training allows incoming high school students to feel knowledgeable and 

informed about the ethical use of technology.  The Student-Parent Handbook clearly 

outlines the expectations for usage of technology.  Pages 78-85 detail the expectations 
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and policies that govern the students’ ethical usage of technology.  As a part of freshmen 

year, all students in their English classes attend the library to learn lessons from the 

library/media and technology specialist. Therein, incoming freshmen students learn the 

appropriate use of technology; students learn the proper and ethical use of the computer 

labs, online sites, and databases. Students also learn the ethical methods to research and 

cite appropriate sources.  An Academic Integrity Committee has been created in which a 

group of teachers, students, parents, and administrators gather to discuss the school’s 

integrity policies, including the unethical use of online and technological resources.  The 

group discusses which policies are working and which need to be revised. Protocols for 

defining, recognizing, and reporting different types of academic dishonesty are discussed 

with an emphasis on ways to prevent future indiscretions. 

The taught curriculum consistently mirrors the written curriculum.  According to 

the Endicott Survey, approximately 93% of staff report that the written and taught 

curricula are aligned.  Opportunities that enable the school and system instructional 

leaders and teachers to meet regularly and to impact curriculum coordination include 9-

12 departmental common planning meetings once every seven school days, 6-12 

departmental meetings once a month, and the district’s Instructional Leadership Team 

meetings once a month.  These meetings provide time for teachers and curriculum leaders 

to articulate curricula between and among academic areas, problem solve and discuss 

issues relating to curriculum.  Model curriculum units are developed, shared and 

implemented by each academic department.  The units are based on the principles of 

backward design and include a three-stage learning plan, which contains common 

learning activities and performance tasks.  Common assessments within each subject 
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reflect the written curriculum and measure student learning.  In addition, lesson plans are 

periodically collected and reviewed by curriculum coordinators to ensure the common 

written curriculum is taught. 

Curricular coordination and vertical articulation occurs both formally and 

organically among all academic areas, as well as with sending schools in the district. The 

district has a formal 5-year review cycle for curriculum and resource adoption; however, 

departments reflect on their implementation of the curriculum regularly, and they are 

supported with time and resources when adjustments are needed, even off-cycle. In 

addition to the district’s textbook and resource adoption cycle, which coincides with the 

curriculum review cycle, structures in place to support these processes include regularly 

scheduled departmental 9-12 common planning periods and monthly 6-12 department 

meetings, led by curriculum coordinators of each content area. These common planning 

periods are used to coordinate lessons and assessments, as well as develop model 

curriculum units and district determined measures (DDMs). Professional development 

opportunities further support district and teacher priorities as evidenced by a year long 

English writing initiative (2013-2014), Math Common Core Working Groups (Summer, 

2011), and the History and Social Studies Primary Source Workshop (2014-2015).  While 

horizontal coordination within content areas is formalized, coordination across content 

areas is not formalized. However, the Endicott Survey indicates that 62% of students 

reported “My teachers include topics from other subject areas in my classes,” 81% of 

students reported “information I learn in one class can be used in other classes,” and 66% 

of staff reported “The curriculum emphasizes cross disciplinary learning.” This feedback 

from students and staff indicates that, while formal support and emphasis on cross-
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curricular coordination may be an area for growth, these connections are being made in 

classrooms by students and teachers.  

The Instructional Leadership Team, composed of district administrators, building 

principals, and curriculum coordinators, meets once a month to facilitate communication 

throughout the district. Instructional Leadership Team agendas include departmental 

check-ins and highlight district initiatives around curriculum, instruction and 

assessment.  In addition to teaching four classes, curriculum coordinators serve as teacher 

leaders who communicate teacher needs to administration, as well as facilitate district 

initiatives.  Coordinators also work to ensure consistency in curriculum and instruction in 

content areas, grades 6-12.  This vertical articulation is evidenced by Eighth Grade 

Curriculum Night, as well as department meeting agendas, which discuss transitions from 

grade level to grade level and from the sending school. The curriculum is formally 

articulated in content areas guides, which were developed and are continually revised by 

teachers. These documents demonstrate the ongoing work within departments 6-12 to 

ensure consistent implementation of standards and smooth transition from course to 

course.  Because these remain unpublished and formatted inconsistently, they reflect the 

formative nature of this process. 

Overall, staffing levels, instructional materials, technology, equipment supplies, 

facilities, and the resources of the library/media center are sufficient to effectively 

implement the curriculum, including the co-curricular programs and other learning 

opportunities. 

Although class sizes vary and schedule issues drive numbers, staffing levels are 

currently adequate to deliver the core curriculum. The successful Proposition 2 1/2 
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override in 2012 has allowed NHS to keep the student-to-staffing ratio to 14:1. The 

Endicott Survey reflects that students and teachers strongly agree (over 90%) that staffing 

levels enable the school to maintain reasonable classroom teaching loads and implement 

all parts of the curriculum. The number of NHS staff dedicated to coaching and advising 

clubs enable a large number of sports and clubs to support a wide variety of after school 

activities. Funding from the school budget and students’ user fees provide adequate 

support for the wide variety of co-curricular activities provided by NHS. 

Instructional materials are in adequate supply and support the curriculum. The 

Endicott survey indicates that parents, students, and teachers strongly agree (over 94% 

per group) that they have enough books and materials in the classroom to enable effective 

teaching and learning. The district has been able to fund changes in materials to allow 

NHS to acquire new texts and technology necessary to meet new state and national 

standards, to adjust to recent changes to the Advanced Placement curricula and testing, 

and to pilot the roll-out of the Partnership for Assessment of Readiness for College and 

Careers (PARCC) exam. Many classes use electronic texts as a supplement or 

replacement for the materials previously available in print. These digital texts are 

accessible from new technology detailed below. Print resources are adequately available. 

The school also provides a basic amount of paper and office supplies to support the 

classroom needs. 

Norwell High School provides more than adequate technology, equipment, and 

supplies to support the curriculum. The technology has transitioned from local servers to 

cloud-based data storage and from stand-alone PC desktops to MacBook Air laptops. 

Each student at NHS is provided with an iPad. The high school was the first building in 
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the district to provide wifi access across the entire building and now supports both the 

teacher computers and student iPads. According to the Endicott Survey, 92.6% students 

say that they have sufficient access to computers. All core classrooms have a 

SMARTboard or SMART Podium for effective curriculum delivery. NHS has also added 

an instructional technology integration specialist to support both teacher and student 

training needs to integrate the new technology as part of an effective learning experience.  

The Norwell High School library/media center has made tremendous 

improvements over the past five years to the point where it now provides an adequate 

level of resources for supporting the curriculum. The library/media and technology 

specialist has since grown and updated print texts in the library over the past 5 years to 

the point where the library can support the Norwell Reads competition and offer 

selections from current, popular fiction and nonfiction works. The library/media and 

technology specialist has also grown and developed the school library website, 

developing pages for research and study skills. She has created and run programs 

regarding the online research resources, like online databases and reference materials, 

and is running classes for both faculty and students to access these resources. The 

library/media and technology specialist is well utilized before school, after school, and 

throughout the school day for teacher-directed work as well as independent student 

learning. The Endicott Survey shows that 93.3% of students say that “The library 

provides me with a wide range of materials, technology, and other information services.” 

Parents generally agree with the same statement at 69.1%. 

Norwell High School facilities are adequate to support delivery of the current 

curriculum and co-curricular activities. In 2014, the school opened the Clipper 
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Community Complex, a state-of-the-art outdoor athletic complex, including the 

installation of two turf fields, an eight-lane track, upgraded fencing, lighting, and netting, 

refurbished the snack bar and patio area for spectators, refurbished the baseball field, 

paved the driveway, expanded and improved handicapped accessibility. The theater and 

art display areas are adequate to support theater, the arts, and serve to support other co-

curricular activities. According to the Endicott Survey, while 62.8% of parents agreed 

that an effective plan was in place to repair and maintain the facilities, plant and 

equipment, students and staff (89%) agree that the building, furniture, science labs, and 

computer labs are clean, in good condition, and are well maintained. Students and staff 

also see needed repairs or other maintenance issues addressed in a timely fashion.  

The district provides the school’s professional staff with sufficient personnel, 

time, and financial resources for ongoing and collaborative development, evaluation, and 

revision of the curriculum using assessment results and current research.   The Endicott 

Survey data shows that 71.7% of the teachers believe that they have “sufficient time to be 

engaged in formal curriculum evaluation, review, and revision work.”  Additionally, 

84.9% of teachers responded that they are “directly involved in curriculum evaluation, 

review, and revision work.”   

The evidence includes an organizational chart outlining the responsibilities of 

different stakeholders (from teachers and specialists to the Superintendent of Schools) 

relating to the articulation of the curriculum.  There are middle school team leaders and 

secondary curriculum coordinators who act as liaisons between the teachers and the 

Executive Director for Instruction, as well as the building principals.  This allows for all 

classroom teachers to have input into the process of curriculum revision.  
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A curriculum review and resources adoption cycle has been created which 

prescribes a five-year cycle covering all content areas K-12.  As an example, the 

academic year 2015-2016 calls for review and adoption in PreK-12 Science, Technology 

and Engineering, and District-wide Arts and Wellness.  Last year the History and Social 

Studies department adopted new texts at all three levels of instruction. 

An additional opportunity for collaborative development, evaluation, and revision 

of the curriculum is afforded by the regularly scheduled professional development time 

given to mentors and mentees.  All mentors and mentees are given a minimum of three 

half-days per year for this purpose. Mentor/mentee meetings allow experienced teachers 

to share insights on the curriculum and the culture and expectations of the district. 

Current research is used extensively in the process of developing, evaluating, and 

revising the curriculum.  The history and social studies department has used the following 

programs to inform decisions regarding curriculum: Primary Source, The DBQ 

(Document Based Questions) Project, Studying Skillful Teaching, NCSS - C3, Beyond 

the Bubble (Stanford University), and Teachinghistory.org. During both common 

planning periods and at department meetings, teachers have an opportunity to share and 

discuss results in an effort to guide decisions about curriculum. 

The district provides ample professional development offerings.  Teachers are 

given a catalog of options and can choose professional development programs that best 

fit their needs and are also provided with district-wide programs.  Evidence of this 

includes a listing of all professional opportunities from 2012 through 2015. 

Teachers are encouraged to use data from multiple sources when using 

assessment results to evaluate and revise the curriculum. These sources include, but are 
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not limited to, DDMs, Advanced Placement instructional planning reports, common final 

exam results, and MCAS scores.  
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Executive Summary 

The Norwell High School curriculum was purposefully designed to teach 21st 

century learning expectations.   The Program of Studies articulates the procedures and 

assessment processes that ensure that all students practice and achieve the learning 

expectations. 

The curriculum, aligned with the Massachusetts Curriculum Frameworks and 

Common Core State Standards, is written in a common format and includes essential 

questions, skills, instructional activities, and assessments, including assignments that 

assess students’ achievement of the 21st century learning expectations.  The supporting 

standards are written in the curriculum maps and guide the teaching and learning of each 

unit of study.  While some classes (health, physical education and some senior elective 

courses) do not have written curriculum on file, departments are currently working to 

write and file common curriculum for those classes. 

 
The Norwell High School curriculum emphasizes depth of understanding through 

inquiry, problem-solving, and higher thinking skills. Cross-disciplinary learning is 

evident in classrooms and lessons, but is not stated explicitly in curricular 

documents.  The school shines in its authentic learning offerings; the school’s culture 

encourages students to apply their learning outside the classroom.  The curriculum 

supports informed and ethical use of technology, and structures are in place  in order to 

anticipate, prevent, and address unethical use of online and technological resources. 

The taught curriculum mirrors the written curriculum.  Curriculum coordinators 

and departmental structures are in place to ensure that the written curriculum is 

taught.  Each week, teachers participate in common planning; therein, teachers align 
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curriculum, create common lesson plans, reflect on best practices, and update common 

assessments used across grade level.  

There is effective curricular coordination in the school.  Several structures ensure 

the clear articulation of curriculum, including a curriculum review cycle, common 

planning, robust professional development opportunities, and a monthly meeting of the 

Instructional Leadership Team to discuss curricular issues, needs, and 

initiatives.  Vertical articulation is clear as the curriculum coordinators oversee the 

curriculum from 6th to 12th grade.   

The staffing levels, instructional materials, technology, equipment supplies, 

facilities, and the resources of the library/media center are sufficient to effectively 

implement the curriculum.  The successful Proposition 2 1/2 override in 2012 allowed the 

school to improve student-teacher ratios and supported a wide-spread technology 

initiative which provided students and teachers with personal teaching and learning 

resources, such as iPads and MacBook Air laptops.   

The district provides the staff with personnel, time, and financial resources for 

ongoing and collaborative development, evaluation, and revision of the 

curriculum.  Teachers are regularly involved in curricular review, evaluation, and 

adoption.  The school regularly uses both teacher input and research to inform decisions 

when considering curriculum changes and adoption. 

Based on the Rating Guide for the Standard, Norwell High School judges its 

adherence to the Standard as ACCEPTABLE.   
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Strengths 

1. The curriculum is written in a common format delineating units of study, the 

school’s 21st century learning expectations, instructional strategies, and 

assessment practices.   

2. Norwell High School has clearly articulated the learning expectations.  For 12 

years, each department has assessed and reported student learning according to 

the Learning Expectations Rubrics.  

3. There are opportunities for inquiry, problem solving, and higher order thinking in 

all classes and levels.  

4. The district provides adequate time and money for revision and review of 

curriculum. 

5. The district encourages teachers to be well-informed by current research and 

invested in the process of curricular review and adoption. 

6. The district provides professional development time and opportunities for 

teachers to enhance skills and develop curricular units. 

7. Curriculum Coordinators facilitate communication among teachers, 

administrators, and sending schools.   

8. Teachers meet regularly in common planning sessions to review and revise 

curriculum to promote consistency. 

9. The school culture allows for authentic and innovative learning opportunities so 

student curricular learning is practiced outside of the classroom. 

10. The financial support of the town has enabled technological advances (one-to-one 

iPad distribution) and maintained the student-teacher ratio. 
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11. Adding the Instructional Technology Teacher improved the technological support 

to students and teachers. 

12. Adding the Library/Media Specialist has helped in updating the print collection 

and has increased the availability of research resources. 

13. Common assessments have been implemented in each department.  

14. Senior elective courses cater curriculum to student interests and teacher strengths, 

while aligning to the Power Standards. 

15. A student must meet all of the learning expectations in each department in order 

to graduate. 

 
Needs 

1. Formalize cross-disciplinary activities in curriculum and support implementation. 

2. Continue the work of developing the Physical Education, Health and senior 

elective curricula. 

3. Continue the work of writing grade 12 curricula (Science, Social Studies, and 

English) in a common format. 

4. Continue the Foreign Language department work of rewriting the curriculum to 

align with the Common Core State Standards. 

 
Standard 2 Committee 

1. Jessica Johnston, Committee Chair, English Teacher 

2. Craig Belmore, English Teacher 

3. Judy Browne, English Teacher 

4. James Carey, Science Teacher 

5. Heather DelCore, Mathematics Teacher 
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6. Julie Fox, Social Studies Teacher, Social Studies Department Curriculum 

Coordinator 

7. Ibti Hadri, Foreign Language Teacher 

8. Tom Jacobs, Social Studies Teacher 

9. Leigh Lewis, English Teacher, English Department Curriculum Coordinator 

10. Rabia Mifdal, Foreign Language Teacher 
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STANDARD 3 - INSTRUCTION 
 

The core values, beliefs and 21st century learning expectations of NHS are 

continually discussed and reflected upon in faculty meetings, department meetings, and 

common planning meetings, and are made available to the school community in 

classroom visuals, on the school website, and in the Program of Studies. The 21st century 

learning expectations are embedded in each department’s curriculum and are assessed at 

least twice a year through meaningful assignments. Specifically, over the past two years, 

the faculty has engaged in a technology-focused endeavor, training and directing teachers 

on how to enrich their curriculum and classes utilizing 21st century technology and skills. 

In the 2014-2015 school year, all departments began an initiative to create at least one 

model curriculum unit for each course taught by more than one teacher to ensure 

consistent instruction and assessments between teachers.  

NHS’s instructional practices strongly support the 21st Century Learning 

Expectations by: personalizing instruction, engaging students in cross-disciplinary 

learning and as active and self-directed learners, emphasizing inquiry, problems solving 

and higher order thinking, applying knowledge and skills to authentic tasks, encouraging 

self assessment and reflection and integrating technology in their instruction. Teachers at 

NHS use online learning style quizzes to better understand the personal learning styles 

and needs of their classrooms which allows them to differentiate within the group.The 

learning style quiz allows the instructors to group students in a way that will maximize 

their learning outcomes. In the English classes, teachers ask that students focus their 

writing on their individual life experiences.  This allows the writing process to be 

personalized. In addition, teachers meet with students one on one to further the writing 

process.   The special education department uses tools to create a structured framework 
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so that students are more organized and prepared while taking notes and recording 

important information in all of their classes. According the to Endicott survey 51.7% 

of  students are unclear if they receive personalized instruction. Yet in subsequent 

questions, students identify that their teachers use techniques that support personalized 

instruction such as choice of topics (72.0%), and one on one time (61.4%).  

Cross-disciplinary learning occurs in many classes at NHS, but has not been 

formalized and broadened to occur between classes. Extensive writing occurs in many 

classes outside of the English department.  Through the U.S. History research paper, 

students explore ideas that have influenced history through research and writing.  Data 

analysis also occurs in social studies classes as well as science and mathematics 

classes.  Foreign language classes explore the history and culture of the French, Spanish, 

and Arabic speaking worlds as well the Latin speaking cultures of the past. Language arts 

classes, specifically the senior elective Semantics course, explores concepts in sociology 

and psychology through the analysis of literature, non-fiction and mass media. With the 

exception of classes co-taught by a general education teacher and special education 

teacher, there are currently no classes co-taught by two teachers from different 

departments. However, the collegial atmosphere of NHS supports teachers to broaden 

their instruction beyond the traditional confines of their department.  

Based on examination of the evidence, it is clear that Norwell educators 

consistently engage students as active and self-directed learners across all 

disciplines.  Students are active participants while doing a number of communication 

activities in the language lab in Foreign Language classes. Students exercise abstract 

reasoning and problem solving skills in their math classes on a daily basis. Students 
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actively participate in their own research, working with partners, presenting to their 

classmates and debating their opinions across the curriculum. NHS students are taught to 

read music, play instruments, and perform, and are encouraged to practice both together 

and on their own. In their Visual Arts classes students engage in learning processes such 

as drawing from observation, sculpting, painting, digital photography, and printmaking. 

Students often engage in Socratic seminars that range in subject and topic. Students also 

practice regular exercise in their physical education and wellness classes. 

Both teachers and parents agree that NHS’s instruction emphasizes inquiry, 

problem solving, and higher order thinking.  Through open ended, hands-on, engineering 

projects in Physics classes, students synthesize lessons learned in the classroom and 

create catapults, scramblers, and boats designed for specific tasks.  Students in honors 

science courses research, design, carryout, and present their own scientific experiments 

through the science fair.  Mathematics classes also regularly engage students in activities 

that ask them to reason, solve problems, and analyze information. While the science, 

technology education, and mathematics departments regularly integrate inquiry and 

higher order thinking into their instruction, other disciplines also use these techniques 

frequently in their instruction as well. English classes ask students to evaluate text, 

formulate conclusions and write persuasive essays based on the literature or nonfiction 

they have been studying in class.  For example, after reading, analyzing and interpreting 

the novel Frankenstein, students write a persuasive essay describing their opinion on 

human cloning. 

As indicated in the Endicott survey, 70.6% of NHS students agree that they have 

an opportunity to apply what they are learning outside of the classroom. Demonstrated by 
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a variety of cross-disciplinary samples of evidence, NHS students are being educated and 

are gaining knowledge in a variety of authentic tasks. In psychology classes students 

learn about raising a family, the challenges of child care, and engage in a simulation 

experience. In the Financial Management course, students gain skills in managing a 

budget through a simulated budget and proposal writing process. In calculus courses, 

students use background understanding and calculators to read mathematical tables and 

charts to make connections to the real world. Students discuss real life topics such as 

relationships, pro-social behaviors, bullying and distracted driving with their peers and 

Peer Educators during advisory lessons and activities.  

As indicated in the Endicott survey, 76.8% of NHS students agree that they are 

provided with opportunities to assess their own work. Every department at NHS actively 

engages students in self-assessment and/or reflection on a regular basis. In many classes, 

students either formally or informally self-assess their mastery of lesson learning 

objectives. The history and social studies department has students create a portfolio of all 

of their work including notes, ideas, drafts and revisions. The portfolio represents 

students’ writing through all stages of the writing process including edits and reflections. 

In English classes, students are provided with a self-reflection document that they are to 

complete and submit with each of their writing assignments. In visual arts courses, 

students have a project summary form that they complete and submit with each project. 

Students are continuously reflecting during their creative process and are instructed to 

assess their own progress as well as seek feedback from their peers.  

Instruction at NHS integrates technology to a great extent.  NHS implemented a 

1:1 iPad initiative in the 2013-2014 school year to compliment the completion of adding 



	   40 

SMART technology to each classroom.  Teachers use technology to deliver instructional 

and assessment materials via classroom websites, Google Classroom, Google Drive, and 

iTunes U. Additionally, many textbooks are now distributed on student iPads, which 

allow for digital formative assessments, interactive annotating, and access to 

supplemental videos. Technology is also used to enhance collaboration between teachers 

and students through the use of Google Docs and Google Drive.  Videos, photographs, 

webquests, many iPad apps, PASCO sensors, graphing calculators, and digital cameras 

are used in a variety of classes to support instruction. NHS also offers technology-based 

classes including Digital Photography, Digital Literacy, Game Design and Computer 

Animation, and Introduction to Robotics.  As evidenced by the Endicott survey, students 

also agree that technology is used to a large extent in the the classroom (87.6%). 

Teachers at NHS adjust their instructional practices to meet the needs of each  

student at high percentage rates by using formative assessments, strategic differentiation, 

purposeful organization of group learning activities, and offers of additional support and 

alternative strategies during regular classroom sessions.   The evidence shows that the 

majority of teachers across content areas use formative assessment during instructional 

time. When considering representative lesson examples, teachers use pre-assessments to 

determine students’ prior knowledge and skills and then use the results to inform 

instruction of future lessons. Teachers also use pre-assessment data to group students 

according to their readiness of the standard.  Other representative lessons include writing 

prompts followed by review, use of a formative assessment analytics application (e.g. 

Juno App), and various closure activities to ensure student comprehension of the daily 

lesson. 
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    There is strong evidence across learning areas that teachers differentiate their 

instruction and assessments.  Over 94% of teachers report strategically differentiation 

practices in their classrooms.  In addition to tiered reading groups, history teachers utilize 

college level texts to provide accelerated students the opportunity for more extensive 

analysis and reflection.  Many departments’ mixed-level classes (e.g., Honors and 

College Prep) implement different learning activities and assessments to meet the needs 

of the varied learners within the class. For example, science teachers assist in the analysis 

of DNA research experiments while accelerated students complete the analysis 

independently. 

According to the Endicott survey, 96% of teachers and 88% of students strongly 

agree that group learning is used regularly and in a purposeful way. Evidence shows that 

teachers use test results, teacher observations, and delegating roles to students for 

purposeful group learning activities. History and social studies teachers group students 

based on formative assessment data to provide students additional opportunities to master 

the presented concepts.  Teachers balance groups from Honors and College Preparatory 

levels and match students with different learning styles and skill sets.  Mathematics 

teachers group students according to individual learning styles and student personalities 

(e.g. group facilitator, writer, kinesthetic, visual learner). Health class teachers group 

students according to various factors including common interest, subject matter expertise, 

and partner variety. 

Based on the Endicott survey 79% of parents agree,  and the gathered evidence 

strongly supports that teachers provide additional support and that they use alternative 

strategies within the regular classroom. History teachers provide criteria for success for a 
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variety of writing and analytical learning tasks such as the SOAPS (Subject, Occasion, 

Audience, Purpose, Speaker) method for primary source analysis, the DBQ (Document 

Based Question) breakdown activity of how to construct an argument, and the SQ3R 

(Survey, Question, Read, Recite, Review) method for reading comprehension of a 

textbook source. In English courses, students are given a series of visual aids that help 

students connect characters, places, and events for better comprehension of a literary 

work. In Biology, students are provided note-taking aids to assist in comprehensive 

coverage of the subject matter in the text. Teachers in all subjects routinely provide 

students with the following: study guides to help prepare for summative assessments, 

graphic organizers to aid the writing process, iPad applications to interactively 

demonstrate content, video clips to help visual learners, manipulatives and models, and 

previews of material through the iTunes University application. Some classrooms feature 

special education co-teachers, and many utilize special education aides, to assist with 

instruction and students with learning disabilities.  Students who do not pass the 21st 

century learning expectation rubric assignments are given support from the Guidance 

Department and classroom teachers to help students meet the expectations before 

graduation. 

Teachers individually and collaboratively improve their instructional practices on 

a regular basis by: using student achievement data from a variety of formative and 

summative assessments; examining student work; examining current research; engaging 

in professional discourse; and using feedback from a variety of sources, including 

students, other teachers, supervisors, and parents.  According to the Endicott Survey, 

96% of NHS teachers report using formative and summative assessments to improve 
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instructional practice.  Teachers in all disciplines and at all levels use district determined 

measures (DDMs), a minimum of two per class, per year, to guide current instruction and 

to track student growth.  Teachers examine both the overall results of formative 

assessments and the responses to individual questions in order to guide instructional 

practice and to adjust lesson plans.  Teachers consult with their curriculum partner(s) 

about the results of DDMs and work collaboratively to improve instructional practice.   

Teachers examine student work and on a regular basis. Based on the Endicott 

survey results, 89% of teachers report that they individually and collaboratively examine 

student work to improve instructional practice. Many teachers individually develop 

formative assessments and create lessons that address areas of student and/or 

instructional weakness.  Departments devote portions of common planning time (once per 

seven day cycle) and department meetings (once a month) to develop common formative 

assessments, examine student work, and to develop common prompts and best practices 

for student evaluation.  Teachers also use school-wide rubrics, as well as district 

determined measures (DDMs) as formative assessment strategies to evaluate student 

work and guide future instruction.  The DDMs are also used as summative assessments to 

evaluate the effectiveness of the implemented changes. 

Teachers improve their instructional practices using feedback from a variety of 

sources including administrative walkthroughs and observations. Both formal and 

informal observations are conducted regularly, and administrators provide feedback in 

both discussion and shared documentation that allow the teacher the opportunity to both 

respond to the observations, reflect upon what was seen, and use the findings to enhance 

their teaching. Peer observations are encouraged in all departments. All teachers in the 
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first three years of their tenure in the Norwell Public Schools, through the New Teacher 

Induction Program, are assigned mentors who observe and give informal feedback on 

how to better their mentee’s instruction. The Endicott Survey results demonstrate some 

mixed results on how frequently teachers solicit and use student and parent feedback. 

Fifty-seven percent of students feel teachers solicit and use their feedback. However, 

students might not always recognize when their feedback is solicited and used. Teachers 

formally and informally survey their students’ comfort level and understanding of the 

class structure and course content. Although 13% of parents feel teachers solicit and use 

their feedback, parents are encouraged to give feedback and are provided several 

opportunities to do so throughout the year. These opportunities include, but are not 

limited to, conferences, email communication, Open House, curriculum nights, 

participation in the PTO, and School Council.  

NHS teachers individually and collaboratively use current research to improve 

instructional practice.  According to the Endicott Survey, 100% of teachers, 90% of 

students, and 75% of parents report that teachers maintain expertise in their content 

areas.  Individual teachers and departments collectively attend conferences, seminars, and 

graduate-level courses in order to remain current in their disciplines and improve 

instructional practice.  On a district-wide basis, new teachers take a Research for Better 

Teaching class that is based on the principles of The Skillful Teacher.  Through this 

course and text, teachers are exposed to a common set of instructional practices and 

techniques.  In addition, veteran teachers who are assigned the role of mentor, are 

provided the text Mentoring in Action.  This text guides mentors on a month by month 
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basis as they help new teachers craft lesson plans and develop and improve instructional 

practices. 

NHS teachers regularly engage in professional discourse focused on instructional 

practices through a variety of ways. Once every seven school days, teachers are provided 

common planning time led by curriculum coordinators. This time is often spent sharing, 

discussing and reviewing best practices, assessments, assignments, and the latest content-

specific research and findings. Secondary departments also meet once per month 

throughout the school year to discuss the sharing of best practices, assignments, lesson 

and assessments. Teachers, regardless of experience, are encouraged and/or required to 

observe their peers, and use the opportunity to reflect on best practices and learn new 

strategies that can be utilized in their classrooms. Every year, the Norwell Public Schools 

leadership team leads professional development relative to an instructional theme. These 

have included implementing technology in the classroom, promoting resiliency in 

students, and supporting students’ social and emotional wellness within the classroom.   

Almost all teachers at NHS engage in the process of maintaining and evolving 

their expertise in their content area. One hundred percent of teachers, shown through the 

Endicott Survey, at NHS believe they maintain expertise in their content area and in 

content specific instructional practices. Teachers regularly exhaust the funds the district is 

able to budget for their continuing education, as shown through an informal survey to all 

teachers where 69.09% have taken a graduate class either this year or last year, 81.18% 

attended at least one conference or workshop this year or last year, and 94.45% have 

engaged in a graduate level course, conference, and/or workshop this year or last year. 
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Faculty members regularly share latest research, articles, and practices through faculty 

meetings, department meetings, common planning meetings, and email communication.  
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Executive Summary 

The core values, beliefs and 21st century learning expectations of NHS are 

continually discussed and reflected upon in faculty meetings, department meetings, and 

common planning meetings, and are made available to the school community in 

classroom visuals, on the school website, and in the Program of Studies. The faculty has 

participated in trainings to incorporate them into daily lessons through the use of 

technology, and they are embedded in the curriculum through model curriculum units and 

are assessed multiple times per school year.   

NHS’s instructional practices strongly support the 21st century learning 

expectations by: personalizing instruction, engaging students in cross-disciplinary 

learning and as active and self-directed learners, emphasizing inquiry, problem solving 

and higher order thinking, applying knowledge and skills to authentic tasks, encouraging 

self assessment and reflection, and integrating technology in their instruction.  Teachers 

use various methods to identify students’ individual learning styles that help in creating 

personalized instruction for their students.  Although it has not been formalized between 

specific classes, cross-disciplinary learning is happening in individual classes throughout 

most departments.  Students at NHS are given multiple opportunities throughout all 

departments to be self-directed learners. They are also challenged by lessons that 

emphasize higher order thinking, and they are required to apply their knowledge to 

authentic tasks.  In all departments, the students are given multiple opportunities for self-

reflection and assessment of their work.   Technology is integrated in multiple ways and 

in all areas of instruction, including curriculum delivery and assessment.   

Teachers at NHS adjust their instructional practices to meet the needs of each  
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student at high percentage rates by using formative assessments, strategic differentiation, 

purposeful organization of group learning activities, and offers of additional support and 

alternative strategies during regular classroom sessions. The majority of teachers use 

formative assessments for multiple purposes throughout the content areas.  They also 

strategically differentiate their instruction and assessment. Furthermore, when creating 

and implementing group activities, teachers group the students in purposeful ways.  They 

also provide the students with additional support within the classroom, including 

supplemental materials, visual aids, and graphic organizers.  There are also special 

education aides and special education teachers in many classrooms for further support. 

Teachers individually and collaboratively improve their instructional practices on 

a regular basis by: using student achievement data from a variety of formative and 

summative assessments; examining student work; examining current research; engaging 

in professional discourse; and using feedback from a variety of sources, including 

students, other teachers, supervisors, and parents. All the teachers at NHS use formative 

and summative assessments at least two times per year to analyze student growth and 

achievement through the use of district determined measures.  They also examine this 

student work both individually and collaboratively to improve their instructional 

practice.  Teachers additionally use feedback from many sources including administrative 

and peer observations, as well as student and parental input.  All teachers at NHS work to 

maintain expertise in instructional practices through conferences, seminars, graduate 

level courses, and in-district workshops and trainings.  Common department planning 

every seven school days, and department meetings once per month, as well as 
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professional development days are used as ways to engage in professional discourse 

focused on instructional practice. 

Almost all teachers at NHS engage in the process of maintaining and evolving 

their expertise in their content area.  A majority of teachers report participating in either a 

discipline based graduate level course, conference, or workshop in the past year, and 

many report sharing their knowledge with their colleagues.   

 
Based on the Rating Guide for the Standard, Norwell High School judges its 

adherence to the Standard as ACCEPTABLE. 

Strengths 

1. All English, mathematics, history and social studies, science, and foreign 

language teachers participate in formal common planning meetings once per 

seven school days focused on instructional practice.  

2. All students engage in authentic tasks throughout all four years and across all 

disciplines. 

3. Teachers take advantage of the wide ranging availability of technology including 

student iPads, classroom Smart Boards, and the building’s wireless internet, to 

integrate technology into instructional practices. 

4. Teachers use formative assessments to adjust their lessons to meet the needs of 

each student.  

5. All departments use a variety of strategies to provide additional support within the 

regular classroom.   
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6. DDMs (District Determined Measures) and other formative assessments are used 

by teachers both individually and collaboratively to improve instructional 

practice.  

7. Through a variety of professional development opportunities, teachers at NHS 

examine current research to improve instructional practice.  

Needs 

1. A formalized system of cross-disciplinary learning between classes is needed.  

Standard 3 Committee 

1. Glenn DiTomaso, Committee Chair, Social Studies Teacher 

2. Arianne Lozan, Steering Committee Liaison, Science Teacher 

3. Bryan Bechtel,  Social Studies Teacher 

4. Erin Feeney, Art Teacher  

5. Kelsey Link, English Teacher 

6. Tara Plassman, Mathematics Department Coordinator/Teacher 

7. James Whelton, Latin Teacher 

8. Lucy Ziobro, Parent 
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STANDARD 4 - ASSESSMENT OF AND FOR STUDENT LEARNING 

The professional staff continuously employs a formal process, based on school-

wide rubrics, to assess whole-school and individual student progress in achieving the 

school’s 21st century learning expectations.  NHS communicates 21st century learning 

expectations to all stakeholders through its Program of Studies. The various expectations 

for each discipline are represented in the Program of Studies by eight distinct rubrics. 

The formal process includes implementation of two school-wide rubric assignments per 

year for each student in each discipline. Teachers administer a rubric assignment each 

semester. Assignments are evaluated by the teacher, and reported on report cards at the 

end of each semester. The guidance department tracks completion of rubric assignments 

as all students are required to demonstrate successful completion of the 21st century 

learning expectations for graduation. At the end of junior year, a list of students who have 

not successfully met learning expectations is generated. Guidance staff consults with 

administrators, teachers, the student, and the student’s parent(s) to ensure achievement of 

the 21st century learning expectations during the student’s senior year.  

    Norwell High School communicates whole-school and individual student progress in 

achieving 21st century learning expectations to students, their families, and the 

community. Individual student progress in achieving the 21st century learning 

expectations is communicated after the second and fourth academic terms to students and 

families via report cards. Additionally, the learning expectations rubrics are 

communicated to both students and families to show at what level (approaches 

expectation, meets expectation, exceeds expectation) the student meets the expectations 

in the areas of creative expression, text analysis, laboratory investigation, effective 
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research, effective writing, oral presentation and reflective problem solving. It is the 

responsibility of each department to make sure that these learning expectations are met. 

As indicated by a 70.4% of favorable responses on the Endicott Survey, parents agree 

that NHS staff communicates with both students and their families regarding the student 

progress in achieving the school’s 21st century learning expectations. 

While Norwell High School does not have a formal document in place for 

communicating the progress toward achievement of the 21st century learning 

expectations to the school community, it is a requirement for student graduation and is 

tracked by the guidance counselors and administrators.  The academic learning 

expectations for each department are located in the Parent-Student Handbook for the 

school community to access.  

Professional staff at Norwell High School frequently collects and analyzes data to  

identify inequities in student achievement and disaggregates when data is available. 

Responses to inequities vary widely and are tailored to meet the needs of individual 

students. The school analyzes MCAS data, identifies individual students of concern, and 

creates a tutoring intervention program designed to help students improve their scores. 

NHS identifies students who scored “Needs Improvement” on the MCAS and secures 

resources for grants from the state of Massachusetts Department of Elementary and 

Secondary Education for tutoring aid. Upon grant funding being awarded, letters are 

mailed home to parents and guardians offering tutoring sessions on Saturday mornings. 

The intervention program was altered for the 2013-2014 school year, offering sessions 

after school as a strategy for increasing student participation. Due to the school’s 

homogeneous student population, the student body lacks significant diversity in terms of 
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race and economic status which makes the disaggregation of these data less statistically 

significant.  NHS has begun disaggregating data to analyze achievement of male versus 

female students in terms of grade point average and students on Individual Education 

Plans in terms of standardized testing scores. The school will continue to monitor this 

data and potentially develop intervention when needed. The school is in the early stages 

of disaggregating data to identify students with social and emotional needs.  

Special education case managers gather progress reports from teachers quarterly, 

or as needed, in order to plan and adapt instruction or plan an intervention to address 

inequities. Special education teachers also schedule yearly team meetings in which 

feedback from teachers is collected to identify areas of deficient student performance and 

establish targets for improvement. Several content areas have made adjustments to 

curriculum recently as a result of data analysis. In order to better prepare all students for 

success on future standardized exams, NHS has implemented two new courses in the 

English and Math departments that focus on SAT preparation in grade 11. The Program 

of Studies has been amended to reflect these changes.                  

It is a school-wide practice for all NHS faculty to communicate to students the 

applicable unit specific learning goals to be assessed in all units. Teachers are encouraged 

and expected to communicate applicable 21st century learning goals and unit specific 

learning goals when introducing units of study.  As indicated in the Endicott Survey, 

approximately 75% of students, teachers and parents are in agreement that teachers do, in 

fact, explain the learning expectations before each unit of study. Teachers often provide 

students with unit overviews, either on paper or digitally, and typically include an 
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introduction to the main topics of the unit, the standards to be addressed, and the learning 

outcomes. 

Evidence from the mathematics department shows that unit-specific learning 

goals for students are consistently embedded in daily notes.  In British Literature, 

students receive written expectations for the Macbeth unit.  In social studies classes, the 

objectives of the lesson are written on the board for students to view throughout the class. 

The 21st century learning expectations are articulated on the school’s website, in 

the Student-Parent Handbook, and in the Program of Studies.  As evidenced in the 

Endicott Survey, the students’ awareness of the learning expectations increase in 

percentages as the students progress from grades nine to twelve.  Although the unit 

specific learning goals are communicated regularly, there is room for growth in the 

frequency of communicating the applicable 21st century learning expectations frequency 

in all units of study.  Some assignments lend themselves well to promoting the learning 

expectations as evidenced in the French and Spanish classes.  Students enter the language 

lab each week to practice recording oral stories in preparation for one recording that is 

assessed and reported on the report card twice a year according to the school wide rubric 

of Oral Presentation (the 21st century learning expectations assigned to foreign language 

department).  In the English 9 course, the assignment sheet for a formal expository essay 

includes a reference to the Effective Writers rubric for grading, but could be applied to 

other disciplines as well. While all of the teachers are aware of the school wide rubric 

that their discipline is responsible for, one area for improvement is for teachers to apply 

all of the school-wide rubrics to assignments.  For example, effective writers are not 

exclusive to English classes. 
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Faculty at NHS regularly provides corresponding rubrics prior to summative 

assessments. Teachers give summative assessments frequently to determine the extent to 

which students understand content and can perform associated skills. Rubrics are 

provided with assessments to inform students of performance expectations. In the 

Endicott survey, 91.3% of students agreed with the statement, “My teachers use rubrics to 

assess my work.” Teachers review rubrics with students prior to beginning work in order 

to help students understand expectations. In the same study, 88.5% of students indicated 

they agreed with the statement “I understand in advance what work I have to accomplish 

to meet my teachers’ expectations.” In addition, 87.3% of students agreed with the 

statement, “I understand the rubrics my teachers use.” In general, common assessments 

are implemented within each discipline. Each course in each academic discipline 

administers at least eight common assessments per year, while many disciplines 

administer more common assessments.  In the Introduction to Calculus course, students 

are given prior notice detailing the expectations for the assignment used to assess the 

school-wide learning expectation, “Reflective Problem Solvers.” Details of the rubric 

assignment are provided both on the website and in print prior to the assignment. Rubric 

expectations are built into the questions students are assigned. These documents provide 

evidence that supplying students with rubrics for summative assessments is a school wide 

practice. 

At Norwell High School, teachers employ a range of assessment strategies, 

including formative and summative assessments, in each unit of study.  According to the 

Endicott Survey, over 96% of faculty agree with this statement.  Evidence indicates that 

staff members use a great variety of formative assessments to monitor student 
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learning.  Many of these formative assessments are traditional assignments that take a 

tangible form.  Some examples include: a Summer Work assignment for AP Physics 

students; “The Damned Human Race” pre-test given in an English course, later compared 

against a post-test; problem-solving practice as paper-and-pencil homework in CP and 

Honors physics classes; and psychology courses, students write a list of concepts and 

skills they will need for the course.  Teachers employ these formative assessments 

regularly.  Evidence of the frequency with which these formative assessments are used 

can be seen in iTunes U assignment posts for CP Physics, and an assignment list for CP 

American Literature.   Traditional paper-and-pencil tests are common, with students 

expected to respond to multiple choice questions, essay prompts, solve problems, and 

analyze data to draw conclusions.  Sample evidence of summative assessments include: 

post-tests in comparison to pre-tests; mid-term exam given in U.S. History I; and Limits 

and Rational Function test in calculus classes.  A snapshot of the frequency of the use of 

summative assessments can be seen in the district determined measures (DDM) master 

spreadsheets for 2013-2014 school year.   

The faculty at Norwell High School regularly collaborates in formal ways on the 

creation, 

analysis, and revision of formative and summative assessments, including common  

assessments. Regularly scheduled department meetings, as well as monthly Instructional 

Leadership Team (ILT) meetings help to provide faculty with the opportunity to discuss 

and analyze various assessments. During monthly department meetings teachers evaluate 

assessment practices, and discuss adjustments to instructional and assessment practices 

through analysis of student work.  Evidence provided by the mathematics department 
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shows an example of an agenda from a typical department meeting in which a topic of 

ongoing discussion included DDMs and the emphasis on its revisions, particularly 

increasing rigor and real-world applications as well as methods for data analysis and 

using this data to inform instruction.  Assessments are created with the close analysis and 

alignment to the Massachusetts Curriculum Frameworks and Common Core State 

Standards.  Each content area also meets once every seven school days in a cycle during a 

common planning period.  During these meetings, the faculty discuss and create future 

assessments, analyze well-established assessments, and make revisions as necessary 

based on past student performance or current student needs. Each department also uses 

this time to work on creating and revising common assessments.  Evidence from the 

foreign language department shows a similar department meeting agenda emailed to its 

members communicating key discussion points, most importantly, common assessments 

and DDMs, as well as common grading practices to ensure fair and equitable data 

results.  It is also protocol within departments to, on occasion, grade common 

assessments together so as to discuss any similarities or differences between the data and 

ensure common grading and calibration.  An opportunity for growth is shown with an 

inconsistency of cross-curricular curriculum development and analysis of 

assessments.  Evidence provided by the English department shows a sample of a revised 

common assessment where the old version was originally a “recall” based multiple 

choice assessment, before being revised to include paragraph responses to demonstrate 

knowledge acquired and application of the 21st century learning expectations in being an 

effective writer.  Evidence also provided by the English department shows the frequency 

to which its students are assessed using the 21st century learning expectations as well as 
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their schedule of common assessments and plans for discussion.  As shown by the 

Endicott Survey results, 86.8% of the staff agree that teachers meet formally to discuss 

and improve both formative and summative assessment strategies.  As a school 

community, Norwell High School has a strong foundation for providing its members with 

an abundance of opportunities for improving its assessment practices. 

The faculty and staff in all disciplines at NHS regularly provide specific, timely 

and corrective feedback and provide students with opportunities to revise or improve 

their work. An abundance of evidence is provided showing immediate corrective 

feedback from all disciplines allowing for students to revise their work, as well as 

evidence of improved student work particularly from first drafts and final drafts as well 

as pre- and post-assessment data.  Student samples of rough drafts from the English and 

history and social studies departments show written feedback from teachers to help 

students meet the expectations through successful completion of a final draft.  Regular 

practice across all disciplines shows immediate feedback to students in a variety of ways 

including but not limited to individual student conferences during class, peer editing 

activities, email communication, and feedback via digital assignments such as online 

homework.  All teachers write comments directly on assignments or submit digital 

comments on assignments completed online.  Evidence also shows that students are often 

encouraged to either make corrections to an assignment or submit an updated version of 

written assignments through multiple draft submissions prior to a final draft.  According 

to the Endicott Survey, 71.9% of students are in total agreement that teachers correct and 

assess student work in a timely fashion.  Eighty-one percent of students agree that 

teachers offer suggestions to help improve their work. 
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Teachers in all departments at Norwell High School regularly use formative 

assessments to inform and adapt their instruction for the purpose of improving student 

learning. Teachers use a wide variety of strategies for formative assessment including 

less formal handouts and packets and more formal pretests later compared against post-

tests. In U.S. History I, students fill out a packet to assess general skills they will need for 

the course and are assessed in their abilities in writing about primary documents. 

Teachers implement formative assessments for a variety of purposes as well, for example, 

assessing students’ prior knowledge and skills at the beginning of a day, unit, semester, 

or year. For example, in French classes of all levels, students take formative assessments 

at the beginning of various chapters or units, and in U.S. History I, teachers give a 

formative assessment at the beginning of the first semester covering the semester’s 

curriculum. Teachers use the information gleaned from these formative assessments to 

adapt their instruction in measured statistical methods, as seen in U.S. History and World 

History analyses.  For example, World History II teachers identified the questions on a 

formative assessment on which students performed poorly, as well as the skills that 

needed improvement and adjusted the curriculum accordingly.  Furthermore, following 

the post-test, teachers analyzed the change in student performance between the pre-test 

and post-test to determine which curriculum changes were effective and adjusted the next 

year’s curriculum.  Additionally, teachers use less tangible methods of assessment (e.g. 

dipsticking, exit tickets, do now). 

Teachers and administrators of NHS, individually and collaboratively, examine a 

range of student learning for the purpose of revising curriculum and improving 

instructional practice including student work, common course and common grade-level 
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assessments, individual and school-wide progress in achieving 21st century learning 

expectations, standardized assessments, data from sending schools, receiving schools and 

post-secondary institutions and survey data from current students, but there are 

opportunities for growth in collecting survey data from alumni.  

Teachers at NHS have revised curriculum and improved instructional practices by 

examining student work and discussing it at common planning time, department meetings 

involving staff from both the high school and the middle school, and professional 

development days. Furthermore, student work has allowed staff to evaluate the need to 

change course offerings. For example, the mathematics department has implemented a 

full year of Algebra I at the high school, an SAT prep class, and elementary statistics was 

added to the Financial Management course. In the English department, British Literature 

replaced World Literature for the sophomores, and as a result the AP Literature courses 

will change in the Fall of 2015. After a common planning time in which staff reviewed 

10th grade Math MCAS results instructional changes were made in the areas of need: use 

more symbolic representations in all courses and levels, turn word problems into multi-

step problems and include a variety of questions in their assessments. After evaluating 

student work, the foreign language department decided to add the digital language lab 

software to further improve students’ understanding and usage of the target language.  

Common planning time has allowed for staff members to collaborate and create 

common course and grade level assessments in all disciplines. Pre- and post-tests are 

administered to assess students’ performance before a unit is introduced and after the unit 

was completed, respectively, to show areas of strengths and needs. Evidence is included 

to show sample lessons given in between the pre- and post-tests. Departments meet both 
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monthly and once per cycle, and these meetings frequently concern the design of, 

implementation of, results from, and response to the common assessments given by the 

departments, as seen in the science department common planning agenda. 

Every student is exposed to each of the school’s 21st century academic learning 

expectations so that upon graduation every student has demonstrated mastery in each one, 

with each discipline responsible for exposure to at least one of these expectations. When 

planning the British Literature curriculum, teachers and administrators collaborated in 

aligning the curriculum to the school’s 21st century learning expectations. Similarly, 

extensive collaboration between teachers via email, during meetings, and on full-day 

professional development sessions have allowed teachers to design common curriculum 

units based on the school’s 21st century learning expectations. On a smaller scale, 

individual teachers meet with administrators as a part of an educator’s evaluation process 

in order to identify needs and strengths in terms of the school’s 21st century learning 

expectations. 

Teachers meet as departments to review specific questions from English language 

arts, mathematics, and science MCAS tests to discuss changes needed in order to improve 

instructional practices. The mathematics department identified and implemented 

interventions in order to improve scores associated with such skills as symbolic reasoning 

and problem solving. NHS has administered PSAT testing for all sophomores and juniors 

to support student improvement on SATs. Teachers of Advanced Placement classes 

attend extensive training at which they reflect upon previous years’ scores and questions 

in order to improve instructional practice.  
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During common planning time and department meetings, faculty have the 

opportunity to collaborate and adjust curriculum and instruction based on student 

performance. Teachers receive training in order to allow students to participate in 

Syracuse University Project Advance (SUPA), and earn college credits for Latin and 

Spanish. The school’s participation in the SUPA program has redefined the Spanish and 

Latin curricula, providing students with a broader and higher level of instruction.  

According to the Endicott College self-study survey results, 89.7% of Norwell 

High School students believe that teachers use a variety of methods to assess learning. In 

the same study, 90.6% of teachers agree that teachers and administrators examine a 

variety and range of student work common course assessment, common grade-level 

assessment, and standardized assessments to revise and improve curriculum and 

instructional practices.  Students, parents, and teachers participated in the Norwell Tiered 

Systems of Support (NTSS) social/emotional health survey.  Data is currently being 

assessed with an eye to adjusting district and school practices to foster stronger social and 

emotional health in its students, such as changes to the social health curriculum 

administered through the Advisory program. While the school has tried getting data back 

from alumni in the past, gathering this data remains an opportunity for future growth.  

Grading and reporting practices are regularly reviewed and periodically revised to 

ensure alignment with the school’s core values and beliefs about learning.  Grading and 

reporting practices are reported in the NHS Program of Studies and the Student-Parent 

Handbook. Each year these documents are reviewed to reflect alignment with the 

school’s core values and beliefs.  In 2013-2014 a nine person teacher/administrator team 

completed an extensive review of comment codes used on progress reports and report 
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cards. As a result of the review, a new model was introduced in 2014-2015 to more 

effectively report grading feedback to parents and students which is aligned with the 

school’s values and beliefs. The School Committee was presented with the revision in the 

spring of 2014. All faculty participated in reviewing the model before being 

finalized.  After a pilot implementation in the final grading term of 2014, feedback from 

faculty prompted small adjustments to the model before being formally implemented in 

2014-2015. Additionally, student responsibilities for learning were crafted and were 

identified on the NHS report card.  According to the Endicott Self Study Survey, 94.4% 

of the staff agrees that school-wide grading and reporting practices are regularly reviewed 

and revised.   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

Executive Summary 
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The professional staff continuously employs a formal process, based on school-

wide rubrics, to assess whole-school and individual student progress in achieving the 

school’s 21st century learning expectations.  A formal process to assess and report 

achievement of the 21st century learning expectations has been in place for many 

years.  Teachers in different content  areas are responsible for assessing and reporting 

particular learning expectations.  As a result, staff ensures all learning expectations are 

met by all students graduating from Norwell High School.   Guidance tracks achievement 

and coordinates communication to the staff.  

Norwell High School communicates whole-school and individual student progress 

in achieving 21st century learning expectations to students, their families, and the 

community.  NHS communicates individual progress in achieving the 21st century 

learning expectations on the second and fourth term grade reports.  Guidance tracks 

achievement and coordinates communication to the staff.  Although there is no formal 

communication of whole school achievement, all graduates of Norwell High School must 

achieve all 21st century learning expectations. 

Professional staff at Norwell High School frequently collects and analyzes data to  

identify inequities in student achievement and disaggregates when data are available. 

Staff examines many data points to identify inequities in student achievement.  Some of 

the data points examined include differences in male and female grade point 

average,  MCAS achievement, and achievement of students on IEPs.  Staff has started to 

implement a process to examine data for students with social and emotional needs.  There 

are opportunities for growth in examining more data points.  
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It is a school-wide practice for all NHS faculty to communicate to students the 

applicable unit specific learning goals to be assessed in all units.  Communication of unit 

specific learning goals has been a focus area of many teachers at NHS.  This 

communication happens in many ways.  At times it may be embedded in the daily lesson 

notes, they may be written on the board or part of a daily agenda.  The practice of 

communication of learning goals is pervasive across different disciplines and grade levels 

at NHS.  

Faculty at NHS regularly provides rubrics prior to summative 

assessments.  Communication of expectations through the use of rubrics on summative 

assessments is a common practice at NHS.  Survey data indicated agreement between 

staff and students on the use of rubrics prior to summative assessments.  Teachers 

communicate the expectations in different ways and at different times during instruction. 

Teachers employ a range of assessment strategies, including formative and 

summative assessments, in each unit of study. Varied assessment practice is 

commonplace.  Formative assessments strategies are woven into the everyday practice of 

the faculty.  These assessments strategies help to drive instruction.   A variety of 

summative assessments are used by the staff at NHS,  some examples are reports, 

research papers and  post tests. 

The faculty at Norwell High School regularly collaborate in formal ways on the 

creation, analysis, and revision of formative and summative assessments, including 

common assessments.  Staff are provided with ample meeting time to collaborate with 

curriculum partners during common planning time and department meetings.  During 

these meetings, time is scheduled for teachers to examine assessment results, revise the 
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assessments and to adjust the instructional plan.   With the implementation of district 

determined measures (DDMs) the practice has only increased in frequency.   There is an 

established culture of collaboration amongst staff to create assessments and plan lessons. 

The faculty and staff in all disciplines at NHS regularly provide specific, timely 

and corrective feedback and provide students with opportunities to revise or improve 

their work.  Faculty provide this corrective feedback to students in a variety of 

ways.  Mechanisms include pre-test feedback, comments on rough drafts, and digital 

comments on assignments. Students are regularly given the opportunity to take the 

feedback and revise their work. 

Teachers in all departments at Norwell High School regularly use formative 

assessment to inform and adapt their instruction for the purpose of improving student 

learning.  Formative assessment is embedded in the fabric of many lessons at NHS.  Pre-

tests are used extensively by staff, which are used to inform and adjust 

instruction.  Teachers use daily methods of formative assessments these include 

dipsticking, exit tickets and questioning strategies that check for students’ 

understanding.  Adjustments can be made on the fly or for future lessons. 

Teachers and administrators of NHS, individually and collaboratively, examine a 

range of student learning for the purpose of revising curriculum and improving 

instructional practice including student work, common course and common grade-level 

assessments, individual and school-wide progress in achieving 21st century learning 

expectations, standardized assessments, data from sending schools, receiving schools and 

post-secondary institutions, and survey data from current students, but there are 

opportunities for growth in collecting survey data from alumni.  Weekly common 
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planning time provides opportunity to examine student work.  DDM data is analyzed as 

well as other common assessment results.  This examination is used to adjust 

instructional practices and pacing. This examination of work has led to new class 

offerings.  Monthly department  meetings  of teachers from grades six through 12 allow 

for communication between high school and middle school staff.  Opportunities still exist 

to increase data collection from alumni. 

At NHS, grading and reporting practices are regularly reviewed and periodically 

revised to ensure alignment with the school’s core values and beliefs about learning. 

Yearly reviews of the Student-Parent Handbook and Program of Studies ensures 

alignment with the school’s core values and beliefs about learning.  Grading practices are 

also regularly reviewed in department level meetings.  Recently, a committee was formed 

to examine comment code reporting on the report card.  This work led to a change in 

reporting practices. 

Based on the Rating Guide for the Standard, Norwell High School judges their 

adherence to the Standard as EXEMPLARY. 

Strengths 

1. Long standing system to report and track 21st century learning expectations that 

ensures all students achieve the 21st century learning expectations prior to 

graduation. 

2. Practice of including unit specific learning expectations in lessons 

3. Culture of collaboration and common assessments 

4. Consistent use of formative assessments to inform instruction 

5. Use of varied formative and summative assessments 
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6. Common planning time to collaborate with curriculum partners 

7. Ongoing adjustment to practice to meet student needs 

Needs 

1. Examine more data points to disaggregate to identify achievement gaps 

2. Examine methods to expand collection of survey data from alumni 

 
Standard 4 Committee 

1. James Casagrande, Chair, 6-12 Science Curriculum Coordinator 

2. Adam Bradshaw, Physics Teacher 

3. Alexandra Hosea, Mathematics Teachers 

4. Barrett Jacobs, History & Social Studies Teacher 

5. Carl Mead, English Teacher 

6. Brady Murphy, Mathematics Teacher 

7. Diane Provenzano, Assistant Principal 

8. Laurel Rheault, Special Education Teacher 

9. Alexandra Sladky, Latin Teacher 

10. Christiane Wheeler, parent representative 

11. Kelly Whoriskey, English Teacher 

 
 
 
 
 
 
 
 
 

 



	   69 

STANDARD 5 - SCHOOL CULTURE AND LEADERSHIP 

The Norwell High School (NHS) community consciously and continuously builds 

a safe, positive, respectful, and supportive culture that fosters student responsibility for 

learning and results in shared ownership, pride, and high expectations for all.   

NHS prepares and distributes an electronic copy of the Student-Parent Handbook 

at the beginning of each year. The cover of the handbook clearly states the school’s core 

values statement, “Norwell High School strives to actively engage students in a creative 

and challenging learning environment that inspires an inclusive atmosphere of integrity, 

mutual respect, and global awareness, and prepares students for academic and social 

success.” The Student-Parent Handbook outlines the disciplinary and attendance policies, 

which are recorded and managed through the Aspen/X2 system. It is outlined that 

students who have ten or more unexcused absences in any given class per semester will 

be denied credit for that course.  According to the school and community summary the 

average attendance rate is approximately 96.4 percent, demonstrating a strong adherence 

to the attendance policies in the handbook. 

In order to promote and improve school climate, NHS offers 29 co-curricular 

activities and 29 athletic programs that involve students, teachers, coaches and parents. 

These co-curricular activities promote the exploration of culture, creativity, 

responsibility, leadership, collaboration, and community service. Co-curricular activities 

are offered to students for free or a participation fee.  For students participating in 

athletics, the fee is $225 per sport season ($300  for tier 1 sports) with a family cap of 

$1200.  Requests for a waiver and/or reduction for athletic and activities fees can be 

made in writing to the assistant principal.  An example of a co-curricular activity offered 
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at NHS is Student Government in which almost 20% of all students are 

involved.  Student Government is a group of students elected and appointed by their 

peers as well as students volunteering their assistance.  This group promotes school spirit 

and student leadership by facilitating students planning of school events, fundraisers and 

community service activities, both as one large group and by grade levels. Students also 

work to create a yearbook each year that documents school, co-curricular, and sports 

events, as well as accomplishments both in and out of the classroom. 

NHS promotes high expectations for all students.  All academic courses, 

regardless of level (e.g., Honors, College Preparatory, AP) offer students rich and 

rigorous curricular experiences.   NHS has identified school-wide expectations for 

student learning in the form of learning expectation rubrics for each department that 

clarify academic expectations for students and maintain a continual process of reflection 

and outline skills students need to learn and demonstrate throughout their high school 

experience.  Students complete assignments that require an increased depth of thinking 

and quality of presentation per semester per learning responsibility and the completed 

rubrics are retained in the students’ files. 

NHS also uses a report card comment code system that effectively communicates 

with parents and students if students are meeting the primary student responsibilities in 

each course.  The primary student responsibilities are outlined as readiness, involvement, 

observed effort, and behavior.  This provides constructive feedback about performance 

beyond quantifiable grades. 

The school has achieved high marks in surveys related to school climate. According to 

the Endicott Survey, administered during the 2013-2014 school year, 91% of students 
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said they feel safe at school, while 100% of teachers and 78% of participating parents 

believe the school provides a safe, positive, and supportive school culture. Eighty-two 

percent of students said they feel teachers respect students, and 75% said they are proud 

of their school. 

Providing an equitable and inclusive learning environment with an opportunity for 

learning in heterogeneously grouped classrooms is a core philosophical goal of Norwell 

High School. Throughout the course of their high school experience, every student will 

be enrolled in a significant number of heterogeneously grouped core courses, containing 

a blend of those taking the course for Honors and College Preparatory credit.  These 

subjects include English (3 courses), history and social studies (6 courses), and foreign 

language (6 courses).   

Furthermore, recognizing the benefits of heterogeneously grouped classrooms, 

several departments at Norwell High School have made it an objective moving forward to 

create more of these opportunities. Additionally, special education services and tailored 

support for students with disabilities further allows for inclusive and equitable access to 

courses.  Per the school’s Program of Studies, and through events such as open house and 

curriculum nights, students and families are made aware of the school’s commitment to 

inclusive learning and access to courses.  This includes detailing the process for seeking a 

waiver to enroll in a class level higher from what was recommended by the previous 

year’s teacher.  This includes both honors and Advanced Placement level coursework.  

Norwell High School provides a formal, ongoing program through which each 

student has an adult in the school, in addition to the school counselor, who knows the 

student well and assists the student in achieving the school’s 21st century learning 
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expectations.  Norwell High School’s advisory program began in 1994 as Project School 

Family and morphed into the current Advisory program in 1997.  Currently, the Advisory 

program is the formal ongoing program through which students have a relationship with 

an adult beyond their guidance counselor who knows them well. The purpose of the 

Advisory program is to provide each student in the high school with one consistent adult 

who they will interact with on a daily basis.  In addition,  Advisory provides 

underclassmen with connections to upperclassmen (peer educators) who act as role 

models. 

Each entering freshman is assigned to an Advisory teacher (also known as 

homeroom) which meets each morning before the start of classes.  Each Advisory has 

approximately 10-15 students, one teacher and in grades 9 and 10 two or three peer 

educators.  Once a freshman is assigned to an Advisory they will remain with that teacher 

for the four years of high school.  Grade nine celebrates the beginning of high school 

with an Advisory Kick Off-Day which occurs within the first few weeks of school.  All 

freshmen, Advisory teachers, and peer educators participate in friendship and trust 

building activities, problem solving, and group participation activities such as skits. 

Peer educators remain with their Advisory for two years.  As part of the social 

health curriculum and our efforts to provide students with access to relevant topics, the 

high school utilizes a special X-day schedule approximately once per month.  All 

students meet with their Advisory for 25-30 minutes in addition to other options such as 

class meetings, special programs, alcohol and drug prevention programs, and Veterans 

Day programs.  These Advisory programs are accompanied by learning activities and 

discussion questions which teachers are given in advance.   A recent example of ways in 
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which the Advisory program is implemented occurred on October 10, 2014 when Cliff 

Crosby, an inspirational/motivational speaker addressed the school.  This presentation 

was followed by a 25 minute advisory session with activities, questions, and tickets to 

leave. 

Peer educators are an integral part of the Advisory program at Norwell High 

School.  Peer educators are selected through a process which includes an application, 

recommendations and final selection.  Peer educators must attend training programs 

which occur over the course of the two years.  Additionally, Peer educators are involved 

in social health programs at the two elementary schools.  Endicott survey reported that 

78% of parents, staff and students believe NHS provides a safe, positive, respectful and 

supportive environment.  One hundred percent of teachers, students and staff believe that 

NHS has a safe and positive culture. 

The principal and professional staff regularly engage in a variety of professional 

efforts designed to improve student learning including professional discourse, resources 

outside of the school, formal time to implement professional development, and 

opportunities to apply the skills, practices and ideas gained to improve curriculum, 

instruction, and assessment.  Each month, staff gathers for both one scheduled faculty 

meeting and at least one department meeting in order to discuss professional practice and 

general housekeeping items that help improve student learning and the overall 

environment.  All academic departments have regularly scheduled common planning 

time to engage in discourse once per cycle, and discuss curriculum and student learning 

goals.  Information in these sessions is streamlined through a series of shared documents 

available to staff, and other pertinent information is disseminated through department and 
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committee chairs as needed, keeping staff informed and included in a team unit moving 

forward.  Curriculum coordinators are included in the monthly Instructional Leadership 

Team meetings which provide district-wide information regarding policies, student data, 

and curriculum. 

Teachers at Norwell High School regularly participates in professional 

development, having scheduled at least 2 full and 4 half day opportunities to staff 

yearly.  Depending on the individual needs or school-wide goals, teachers have access to 

an online database of professional development opportunities both in and outside of 

district to choose from in order to improve their practice.  Beyond this scheduled time, it 

is common for departments and individuals to plan further opportunities with the 

discretion of administration.  This is exemplified by the entire mathematics department 

attending NCTM in Boston, and both the foreign language and the visual arts teachers 

being given time beyond scheduled professional development actvities in order to meet 

and further discuss curriculum and student learning.   

With the rollout of new technology, staff has been provided with time and 

resources to learn and question these new entities.  Support has been given to staff in 

order to learn and understand the benefits of the Google-based email system, the usage of 

staff and student iPad integration, and even switching over into web-based source 

material through iTunes U and Google Classroom.  Norwell Public Schools has provided 

staff with extensive opportunities, both scheduled and voluntary, to understand the 

implementation of a new evaluation system in which Norwell is a front runner.  An 

example is the hiring of an instructional technology specialist who provides direct 

instruction, troubleshooting and a website called the Clipper Ed Tech Lounge.  Through 
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the educator evaluation system, professional staff meet in large group formats to discuss 

language needed for measurable smart goals.  In one-on-one meetings with the evaluating 

administrator, educators discuss and evaluate their goals and professional practice.   

New Norwell High School staff (1-3 years) are allotted three days at the 

beginning of each school year where administrative staff present an introduction to the 

district’s and school’s culture, policies, and changes coming throughout the 

year.  Teachers meet and discuss needs in group settings. Throughout the first three years, 

teachers are assigned a mentor.  Over the course of the year, new teachers are provided 

with release time to meet with their assigned mentor to ask questions, explore options, 

and work on common lessons and  common assessments. The purpose is to help 

teachers  grow as educators and discuss student learning.  Norwell’s mentoring program 

serves teachers within their first three years of employment allowing mentors and 

mentees the ability to plan and coordinate individualized growth plans that may include 

off-site opportunities.   

The Norwell Public Schools has a long tradition of providing time and resources 

for teachers to attend professional development, pursue graduate degrees and further 

education opportunities outside of the building.  During the 2013-2014 school year the 

amount budgeted for professional development district-wide was $175,000 and the 

district spent $235,649.  The Norwell Public Schools will pay a minimum per teacher of 

nine hundred and fifty ($950) dollars, or in the case of teachers enrolled in a first master's 

program, eighteen hundred ($1800) dollars, not to exceed the total course tuition and fees 

cost of three courses approved by the Superintendent or his or her designee as stated 

within the faculty contract.  Administration supports staff through periodic emails 
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informing staff of upcoming opportunities that may aid in faculty licensure needs or 

engage staff in leadership roles.  Graduate courses provide opportunities for staff to 

further their education, increase their pay scale and through the teacher contract 

reimbursement is provided.    

Evidence suggests that descriptions of the formal sessions and informal occasions 

where the principal and professional staff have engaged in professional discourse for 

reflection, inquiry and analysis of teaching and learning occur on a regular basis.  A 

description can now be found on the professional development site located on the 

Norwell Public Schools website of the course work offered, professional development 

opportunities, and formal time allotted over the past two years to professional 

development for Norwell High School staff. 

Norwell High School leaders regularly use research-based evaluation and 

supervision processes that focus on improved student learning.  Since its inception, 

Norwell High School has implemented a district-wide supervision and evaluation 

system.  NHS uses a five-step process which involves: self-assessment, goal 

development, plan implementation, formative assessment/evaluation, and summative 

assessment/evaluation.  The supervision and evaluation program fully aligns with the 

Department of Elementary and Secondary Education’s model system.  This system was 

piloted during the 2012-2013 school year with all educators without professional status, 

as well as members of the mathematics, special education and guidance 

departments.  During the 2013-2014 school year, following ratification by the Education 

Association of Norwell, the supervision and evaluation program rolled out to all 

educators at Norwell High School.  All educators received nine hours of training. 
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Each administrator at Norwell High School is assigned approximately 22 teachers 

who they are responsible for evaluating over the course of the year.  At the first faculty 

meeting in September 2013, the principal reviewed the process for the new teacher 

evaluation.  As part of the system, all educators beginning a new cycle complete self-

assessment of their practices against four standards (Curriculum, Planning, and 

Assessment; Teaching All Students; Family/Community Engagement; and Professional 

Culture) and write new goals.  Educators meet with their evaluator throughout their 

evaluation cycle to discuss observations and feedback offered by evaluators from 

unannounced classroom observations, as well as for formative and summative 

conferences. 

Norwell High School administrators, who are members of the district’s 

Leadership Team convene for regular, monthly meetings.  Between 2012 and 2014 

school years, the Leadership Team developed strategies for implementing both the 

piloted educator evaluation system and the recently adopted formal educator evaluation 

system.  Since the 2012-2013 school year, the Leadership Team has developed and 

implemented training sessions on the educator evaluation system for all Norwell Public 

Schools professional staff.  Throughout the summer of 2013, the entire Leadership Team 

participated in a set of training modules to increase their fluency with the educator 

evaluation system, and to provide them with the knowledge and skills necessary to ensure 

effective implementation of the evaluation system. 

The organization of time at Norwell High School supports the delivery of 

research-based instruction, and also provides many opportunities for collaboration among 

teachers to best address the learning needs of all students.  Norwell High School’s 
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general daily schedule works in a six block, seven period rotating modified drop-block 

model.  Regular periods are 55 minutes long.  4th block each day is extended in length, 

totaling 79 minutes of instructional time.  An additional 25 minutes for lunch is also 

included.  Provisions are set for half-days, Advisory days, and school-days with special 

assemblies.  Additionally, if warranted, there is a schedule set where all 7 blocks meet in 

the school-day.  Past the regularly scheduled school-day, teachers are also available for 

students who wish to receive extra help in a small group or one-on-one setting.  Known 

as “late-nights”, these added periods occur three times per week (Tuesdays through 

Thursdays), and offer students a chance to get extra help in reviewing material, study for 

upcoming tests or quizzes, and plan ahead for assignments or projects. Norwell High 

School also provides a late bus which ensures all students have equal access to this 

support. 

Professional collaboration is fostered through a variety of means, including 

common planning time, which occurs one period per seven-day rotation that provides 

teachers with the opportunity to create common units, lesson plans, and assessments. On 

occasion, departments have also been afforded the opportunity during a regularly-

scheduled school day to participate in targeted professional development activities solely 

relevant to their content area. Additionally, monthly department and faculty meetings, 

and a staff mentoring program offer a chance for staff to collaborate and learn from each 

other.  A wide variety of professional development opportunities are made available to 

staff, including those provided directly by the district, along with financial support to 

attend conferences, workshops, and participate in advanced-level coursework.  



	   79 

Student load and class size enable teachers to meet the learning needs of 

individual students.  NHS strives for teacher loads and class sizes that allows for effective 

instruction and individualized learning.  In May 2012, the town successfully passed a 

Proposition 2 1/2 override that provided the high school with an additional faculty 

member per department (total of nine additional faculty members).  This addition of new 

faculty members increased the number of elective courses and subsequently reduced the 

teacher loads and average class sizes. In order for a course to run, a minimum of eight 

students are required to enroll. 

NHS offers Advanced Placement (AP) classes in all departments. The 

mathematics department offers three, the English department offers two, the arts and 

wellness department offers three, the science department offers three, the history and 

social studies department offers four, and the foreign language department offers three. 

The Advisory program, designed to make the overall educational experience for 

every student more personalized, meets every day for six minutes, with a teacher serving 

as an advisory for 9-15 students.  Approximately four times a year, Advisory is extended 

by 15 minutes to provide students with social health lessons, and approximately 6 times a 

year, NHS schedules an X-day in which students attend a social health presentation, then 

return to advisory to discuss their reactions and thoughts on the lesson as a small group. 

The principal, working with other building leaders, provides a great amount of 

instructional leadership that is rooted in the school’s core values, beliefs, and learning 

expectations.  The principal works directly with the Executive Director for Instruction, 

and with school-based instructional leaders - the two assistant principals and seven 

curriculum coordinators (English, mathematics, science, history and social studies, 
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foreign language, arts and wellness, guidance, and the special education building 

coordinator) to provide strong instructional leadership for the school. The principal meets 

monthly in one-on-one meetings with all of the curriculum coordinators (with the 

exception of our guidance curriculum coordinator with whom he meets once per seven-

day academic cycle) to promote an ongoing focus on keeping curriculum, instruction, 

professional development, and program development appropriate to the needs of our 

students.   

Specifically, the principal employs meetings with building-level instructional 

leaders (individually and collectively) to identify focus areas for instructional 

improvement.  In recent years, this ongoing discourse has produced school improvement 

goals in the following areas: evaluating current practices in maintaining high standards 

and expectations of student work in College Preparatory (CP) courses, implementing 

model curriculum units, communicating learning goals and outcomes to students by 

explicitly articulating essential academic questions and daily classroom agendas, 

integrating technology into classroom instruction and practices by providing iPads for all 

students, and developing common assessment practices (instructional units and 

assessment) for courses with multiple teachers. 

Invariably, leadership provided by the principal is also comprehensively informed 

by the input of teachers. Monthly faculty meetings regularly provide a forum for the 

gathering and discussion of that input. 

Recent school improvement goals which have been produced by the principal in 

collaboration with the School Council and the faculty are all rooted in the school’s core 

values, beliefs and learning expectations. For example, improvement goals insofar as they 
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impact Social Studies, invariably keep as their focus the academic goal of effective 

research. The effective researchers rubric remains the guiding interpretive constraint for 

improvement goals as they are developed and refined. Similarly, the academic 

expectation effective writers informs improvement goals as they impact English, 

reflective problem solvers informs goals for math, creative expression informs goals for 

the arts, and so on. The cohesiveness with which the improvement goals coincide with 

core values, beliefs and learning expectations is a product of the instructional leadership 

of the principal and the other building leaders. 

Results of the recent Endicott survey demonstrate overwhelming agreement 

among faculty (98%) and students (86%) that the principal and building leaders provide a 

great amount of instructional leadership rooted in the core values, beliefs and learning 

expectations of the school and the district. 

As a core value, the concept of parents as partners in the education of their 

children and the concept of students as active participants in their own education requires 

that teachers, students, and parents are involved in meaningful and defined roles in 

decision making that promote responsibility and ownership. Parents, students, and 

educators interact and collaborate as partners in the education of students at Norwell 

High School. The Norwell Public Schools are led by a superintendent and a five-member 

elected school committee. Supporting the superintendent are the Executive Director for 

Instruction, the Director of Special Education, and the Director of Finance, Operations, 

and Technology. Norwell High School’s main leadership consists of a principal and two 

assistant principals, with one assistant principal primarily responsible for students in 

grades nine and 10 and the other responsible for students in grades 11 and 12. Norwell 
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High School’s School Council meets monthly and has 10 members including parents, 

teachers, students, a community member, and the principal. An instructional leadership 

team (ILT) meets once a month. This team consists of the Executive Director for 

Instruction, seven 6-12 curriculum coordinators, the special education building 

coordinator, the high school principal, and the middle school principal. 

Norwell High School recently administered a variety of surveys to faculty 

members, students, and parents in order to receive feedback and opinions about school 

programs and practices. These surveys include the Endicott College survey, the School 

Council survey, the Panorama Education survey, and the CP Rigor survey. Survey results 

are analyzed and used to inform decision-making. 

Teachers, students, and parents are actively involved in decision-making and 

policy ownership at NHS through a variety of forums. NHS hiring committees are 

typically composed of an administrator, teachers, parents, and students. The Judicial 

Review Board consists of eight students and two teachers. Annual decision-making 

bodies that are primarily composed of teachers include a Student-Parent Handbook 

Committee, National Honor Society Selection Committee, and a Senior Internship 

Approval Committee. Each year the NHS principal and assistant principals convene 

various committees to help achieve the goals put forth by the School Council. For 

example, teachers, parents, and students are currently participating in the Academic 

Integrity Committee. In the 2013-2014 school year, teachers participated in a Report Card 

Feedback committee. In 2012-2013 teachers participated in a College Prep Academic 

Rigor Committee. 
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Over 100 students participate in Student Government. Each grade has its own 

elected class leaders, and Student Government has an executive board. Peer educators 

serve as mentors for freshmen and sophomores and teach lessons to elementary school 

students. Numerous sports and clubs offer leadership opportunities; for example, students 

may be captains of a sports team or presidents of a foreign language club. Students also 

often spearhead fundraising activities such as talent shows, car washes, dances, and 

holiday parties for elementary school students.   

NHS has an active PTO that meets monthly and collaborates with the principal and 

teachers. The PTO  is involved with numerous projects to benefit Norwell High School’s 

students. The Norwell High Boosters is a parent-led group that supports all athletic 

endeavors, and the Norwell Scholastic Arts Society is a parent-led group that supports 

endeavors in the visual arts, music, and theater. The Norwell Education Foundation 

consists of parents and community members who raise funds so they can award annual 

grants to teachers for special projects.  

Because of the school’s focus on a culture of collaboration, teachers are expected 

to exercise initiative and leadership essential to the improvement of the school. These 

efforts are primarily designed to increase student engagement in learning.  Through their 

leadership, teachers at Norwell High School encourage pupil participation in a variety of 

school activities and initiatives including interscholastic athletics, clubs, and school 

organizations. Faculty members serve as coaches for the fall, winter, and spring athletic 

seasons, as well as advisors for 29 co-curricular activities. A teacher-driven initiative has 

given students the opportunity to participate in the Syracuse University Project Advance 

(SUPA), which is a premier cooperative partnership that allows students in secondary 
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schools to enroll and receive university credit for their Latin and Spanish coursework. 

Teachers also plan and chaperone school trips, during the school year and summer 

vacation, including biannual World Challenge trips, annual Robotics trips to Florida, and 

foreign language trips to South American and European destinations. 

Teachers also exercise their leadership at Norwell High School through their 

participation in the three year Mentoring Program for all novice teachers. The Clipper 

EdTech Lounge, a resource designed to educate and assist faculty members with the 1:1 

iPad initiative, was created by the school’s instructional technology specialist. Faculty 

members have introduced significant changes to improve the school through their 

participation on a variety of committees such as the NEASC Self-Study Steering 

Committee, Instructional Technology Implementation Committee, the Comment Code 

Committee, the NHS Judicial Board, the Faculty Advisory Council for the National 

Honors Society, and the Academic Integrity Committee.  

The school board, superintendent and principal are collaborative, reflective and 

constructive in achieving the school’s 21st century learning expectations.  A substantial 

part of the planning which results in the achievement of our school’s learning 

expectations stems from the annual summer retreat which includes the superintendent of 

schools, building principals, assistant principals, and other district leaders.  The retreat 

furnishes leaders with the time to reflect and collaborate in a thoughtful, constructive 

manner, to take stock of the lessons each academic year brings, and to begin initiatives 

for the forthcoming year - and years - which will keep the school on the right path. 

In addition, the superintendent, principal and other district leaders meet at central 

office in collaboration at least once a month to discuss and monitor the process of 
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achieving the district- and school-based goals for achieving high levels of student 

performance. 

Collaboration is also the keynote in the principal’s monthly meetings with our 

curriculum coordinators and the monthly faculty meetings at which input from 

professional educators is inevitably encouraged. 

Endicott survey results overwhelmingly show the faculty agree (93%) that the 

school board, superintendent and principal are collaborative, reflective and constructive 

in achieving the school’s learning expectations.   

The school board and superintendent provide the principal with sufficient decision 

making authority to lead the school.  The principal’s formal job description incorporates 

inter alia the responsibilities to establish and maintain an effective learning climate, to 

initiate and evaluate programs to meet student needs, to supervise and evaluate 

professional staff, to assist in recruiting and training staff, to initiate professional 

development programs, to remain current with developments in educational practice and 

theory, to prepare and monitor budgetary matters, and to ensure compliance with all 

relevant laws and regulations. Taken together, these responsibilities are a good measure 

of the level of leadership provided by the principal and, quite decidedly, he carries out 

each of these functions with the high level of autonomy afforded to him by the school 

committee and superintendent. 

The recent Endicott survey, again, demonstrates an overwhelming belief among 

faculty (96%) and parents (86%) that the board and superintendent provide the principal 

with sufficient decision-making authority to lead the school. 
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Executive Summary 

The Norwell High School community consciously and continuously builds a safe, 

positive, respectful, and supportive culture that fosters student responsibility for learning 

and results in shared ownership, pride, and high expectations for all.  The school offers 

and encourages an abundance of co-curricular, athletic, and academic options that 

promote exploration of the school’s core values and fit each student’s unique 

needs.  Teachers regularly communicate with parents regarding academic growth, 

learning expectations, and student responsibility which provides feedback beyond 

quantifiable grades.   

Providing an equitable and inclusive learning environment with an opportunity for 

learning in heterogeneously grouped classrooms is a core philosophical goal of Norwell 

High School.  Multiple subject areas (English, history and social studies, and foreign 

language) are offered as blended College Preparatory and Honors courses that rely on 

teachers’ differentiation of instruction.  Differentiation at Norwell High School provides 

a range of teaching strategies for all students - from those students receiving Special 

Education services to those considered to be within the regular education population - to 

be taught and to learn within the same classroom allowing for a diverse and tolerant 

educational experience. 

 Norwell High School provides a formal, ongoing program through which each 

student has an adult in the school, in addition to the school counselor, who knows the 

student well and assists the student in achieving the school’s 21st century learning 

expectations.  A formal Advisory program was initially launched in 1994 at Norwell 

High School, assigning one adult teacher and two peer educators per homeroom to serve 
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as role models and provide social health curriculum across a wide range of relevant 21st 

century topics.   

The principal and professional staff regularly engage in a variety of professional 

efforts designed to improve student learning including professional discourse, resources 

outside of the school, formal time to implement professional development, and 

opportunities to apply the skills, practices and ideas gained to improve curriculum, 

instruction, and assessment.  Staff is provided with monthly faculty meetings, common 

planning time, in-house professional development days, as well as opportunities for 

outside professional development including reimbursed graduate coursework. 

Norwell High School leaders regularly use research-based evaluation and 

supervision processes that focus on improved student learning.  Staff is assigned one 

administrator (as well as a mentor the first three years after being hired) with whom to 

meet, informally as well as formally, throughout the course of a year to discuss 

measureable goals to inform and improve their practice.  Through formal training, 

Norwell High School has adopted an educator evaluation system which uses a five-step 

process including self assessment, goal development, plan implementation, formative 

assessment/evaluation, and summative assessment/evaluation. 

 The organization of time at Norwell High School supports the delivery of 

research-based instruction, and also provides many opportunities for collaboration among 

teachers to best address the learning needs of all students.  In addition to regular school 

hours, teachers are available to students to provide extra help and tailored 

support.   Teachers attend monthly department and faculty meetings; moreover, on 

occasion departments have also been afforded the opportunity during a regularly-
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scheduled school day to participate in targeted professional development activities solely 

relevant to their content area. 

Student load and class size enable teachers to meet the learning needs of 

individual students.  The town showed support by passing a Proposition 2 1/2 override in 

2012 which enabled the high school, among other things, to hire additional staff to ensure 

reduced teacher loads and class sizes. 

 The principal, working with other building leaders, provides a great amount of 

instructional leadership that is rooted in the school’s core values, beliefs, and learning 

expectations.  The district’s Instructional Leadership Team meets monthly to identify key 

focus areas for district-wide, and school-wide, instructional improvement.  These efforts 

to improve teacher practice and student learning are supported through individual 

observations and discussions, collective faculty discussion, and in-house professional 

development opportunities.       

 As a core value, the concept of parents as partners in the education of their 

children and the concept of students as active participants in their own education requires 

that teachers, students, and parents are involved in meaningful and defined roles in 

decision making that promote responsibility and ownership.  Collaboration amongst all 

stakeholders is afforded through various councils and committees such as School 

Council, Student Government, PTO, Boosters, Norwell Scholastic Arts Society, Norwell 

Education Foundation, and various hiring committees.  Surveys are also administered to 

faculty, students, and parents in an effort to collect data that informs programmatic and 

policy decision-making. 



	   89 

 Because of the school’s focus on a culture of collaboration, teachers are expected 

to exercise initiative and leadership essential to the improvement of the school. These 

efforts are primarily designed to increase student engagement in learning.  Faculty are 

members of various councils and committees, and exercise leadership through a three 

year mentoring program for novice staff.  Faculty serve outside of their primary roles to 

also coach sports, advise clubs, and chaperone school trips and dances. 

  The school board, superintendent and principal are collaborative, reflective and 

constructive in achieving the school’s 21st century learning expectations.  Formal 

monthly Leadership Team and School Committee meetings are held to address relevant 

topics and concerns.  Additionally, informal discussions are held as needed, as well as a 

summer retreat to reflect and collaborate.  

The school board and superintendent provide the principal with sufficient decision 

making authority to lead the school.  Endicott survey data supports the belief that the 

principal has authority to exercise his fundamental job duties of delegating responsibility, 

initiating and evaluating programs/curriculum, supervising and evaluating staff, 

recruiting and training new hires, remaining current in educational practices, preparing 

budgets, and ensuring overall compliance with school policy.  

Based on the Rating Guide for the Standard, Norwell High School judges their 

adherence to the Standard as ACCEPTABLE. 

Strengths 

1. Policies and expectations are clearly listed in the handbook and on the website. 

2. Heterogeneous grouping and inclusion is a philosophical goal of the district. 
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3. Information is provided to students and parents through the program of studies, 

curriculum night and open house. 

4. History and social studies, English, and foreign language all have heterogeneously 

grouped course offerings. 

5. The Advisory program has been in existence for over 20 years and has developed 

and changed to reflect current student needs that are 21st century relevant. 

6. Staff can participate in a variety of professional development workshops that 

address professional learning goals. 

7. The rotating schedule means that each class meets at a different time of day 

throughout the week.   

8. The schedule, calendar, and organization of time allow for a multitude of 

opportunities for professional collaboration and research-based instruction. 

9. A wide variety of class options and levels are available across departments. 

10. Stakeholders can cite examples of the principal’s instructional leadership in 

relation to the school’s core values and beliefs about learning.  

11. The principal ensures that a safe and orderly environment exists and takes 

necessary steps to effectively communicate and disburse information.   

12. Numerous opportunities exist for staff, students and parents to have decision 

making roles. 

13. Teachers embrace the opportunity to lead initiatives that improve the school. 

Needs 

1. Not every core course offering is heterogeneously grouped. 
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2. Currently the school schedule does not offer opportunities for additional support 

such as a tiered social emotional curriculum. 

3. Not all staff members, parents, and students are necessarily aware of opportunities 

to serve on available committees and councils. 

Standard 5 Committee 

1. Brenda Barrientos, Committee Chair, Guidance Counselor 

2. Kelly Adams, Foreign Language Teacher 

3. Ashley Blumberg, Mathematics Teacher 

4. Susan Boyer, Special Education Building Liaison/Teacher 

5. Kylie Calzone, Mathematics Teacher 

6. Caitlin Hannigan, School Psychologist  

7. Christopher Lacy, Social Studies and Theater Teacher 

8. Marianne McElwee, Foreign Language Teacher 

9. Nathan Nottingham, Visual Arts Teacher 

10. Jennifer Sulc, English Teacher 

11. Harriette Tenaglia, Parent 

12. John Willis, Social Studies Teacher 
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STANDARD 6 - SCHOOL RESOURCES FOR LEARNING 

Norwell High School has timely, coordinated, and directive intervention strategies 

for all  students, including identified and at-risk students, that support each student’s 

achievement of the school’s 21st century learning expectations.  The Endicott survey 

results indicate that the majority of students, staff, and parents (72.2%, 96.2%, and 

64.3%, respectively) agree that there are timely, coordinated, and directive intervention 

strategies to support student achievement.  Students have daily interaction with the same 

Advisory teacher and peers throughout their time at NHS including Advisory programs 

once per month.  Other student services that enable each student to achieve the school’s 

21st century learning expectations are individual guidance meetings and group guidance 

lessons.  If students require specific interventions, there are many services in place to 

meet the needs of the student. The Child Study Team (CST), composed of guidance staff, 

administrators, the district school social worker, the school psychologist, the school 

nurse, the special education building coordinator, and one regular education 

teacher,  meets once every seven days to identify students at risk.  When necessary an 

Instructional Support Team (IST), consisting of classroom teachers, guidance staff, 

school psychologist, specialists and administrators, meets specifically for identified 

students. The school has access to the district’s behaviorist, physical therapist, speech and 

language pathologist, vision specialist, occupational therapist, and school district 

physician as needed and refers to outside agencies as well. For students in need of 

educational services, the special education department coordinates all referral and review 

processes for IEPs, and are supported by special education aides.  Students with other 

impairments may be eligible for services through a 504 Accommodation Plan. Additional 
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educational support services for any student in need include: an ELL teacher, home 

tutoring and peer tutoring.  Students with medical needs are supported by all staff through 

the coordination and guidance of the school nurse.  Scheduled formal collaboration 

includes a monthly guidance and special education departments common planning time, a 

weekly Guidance-Administration meeting, and a monthly district support services 

department meeting which includes guidance staff, school psychologists, social worker 

and behaviorist, and the district’s Executive Director for Instruction.   These timely, 

coordinated and directed intervention strategies are achieved by the consultation and 

collaboration between teachers, guidance, special education, other support staff, and 

administration to ensure a safe, welcoming environment for all students.   

The school conscientiously provides information to families, especially to those 

most in need, about available student support services.  The evidence suggests that the 

school uses every opportunity to communicate in a timely and regular manner to all 

parents and guardians, especially those most in need, pertinent information regarding 

student support services.  Support services personnel utilize mailings, emails, websites, 

open house, conferences, the Program of Studies, the Student-Parent Handbook, a 

marquee on the main street, phone calls, and Twitter to communicate programs and 

services.  The school information management system, Aspen/X2 includes both a student 

and parent portal that provides access to grade and attendance information.  School 

counselors provide information about programs and services and reminders of deadlines 

related to academic planning and post-secondary planning on Twitter.  Health service 

information is also available on Aspen/X2 and is described in the Student-Parent 

Handbook.  Families can access the Library/Media Services resources and information on 
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the NHS website which provides access to numerous research databases and includes 

helpful resources for students such as citation and bibliography guides.  The Endicott 

Survey results indicated that 85.3% of students felt that they know who to ask for help 

regarding a personal problem.  Over 92% of the school staff said that the school provides 

information to families, especially those in need, about available student support 

services.  Over 77% of parents responded that the school provides enough information 

about student support services.  In the spirit of continuous improvement, this is being 

addressed through a new initiative called the Norwell Tiered Systems of Support (NTSS) 

which will give parents and teachers a more formal, systematic way to identify students 

with social-emotional issues and will allow the school to provide targeted, time-limited 

interventions to those students who are found to have need.  This initiative was presented 

in numerous forums including PTO presentations, outreach to parents via newsletters and 

email, and a presentation to the Norwell School Committee. 

Norwell High School utilizes all forms of communication (digital, print, voice) to 

ensure that information about student support services and programs are provided to 

families, especially those who are most in need, in a timely and regular basis regarding 

pertinent information.  Parent communication is an integral part of the NHS daily 

environment through the Aspen/X2 parent and student portals, Naviance student and 

family access, parent mailings, email messages, phone calls, websites, and 

Twitter.  Outreach programs for students include direct instruction on social health issues 

in our advisory program (anti-bullying, drug and alcohol use prevention, depression, 

stress management, anxiety), college fairs, and an evening career fair.  Many evening 

programs are held for parents on topics such as social-emotional health, social media, 
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and  relevant developmental issues students may experience. Additional evening 

educational programs are held annually on the transition to high school, college planning, 

and the financial aid process.  Parents are considered a critical part of our school 

community.  Much outreach is done to include and involve parents in all aspects of their 

children’s education.  Parents serve on the school council, Special Education Parent 

Advisory Council (SEPAC), Guidance Parent Advisory Group, and PTO.   

Support services staff effectively use technology to deliver a range of coordinated 

services to each student. Hardware infrastructure improvements have provided building-

wide wireless internet access to all staff and students. Furthermore, staff  have been 

issued Apple MacBook Air and iPads to coordinate the delivery of digital content and 

service to student-issued iPads. Library and media services is responsible for the annual 

deployment of all student iPads. The core service utilized to coordinate services is 

Aspen/X2 by Follett. Aspen/X2 is used to access student records, record attendance, 

manage gradebooks, and communicate with students. Aspen/X2 is utilized by special 

education teachers and guidance counselors for providing IEP and 504 roster alerts and 

full records to teachers. Health Services has used Aspen/X2 for both gathering and 

delivering medical information. Parents are given access to an Aspen/X2 workflow to 

annually update their students’ medical records. When students have medical concerns, 

Aspen/X2 is used to provide teachers with a roster alert. The second major service that is 

utilized to coordinate services is Google Apps for Education. All support services staff 

have accounts with the district Google Apps for Education services. Special educators 

and guidance counselors utilize Google Docs to create and share documents with staff 

and students, Google Calendar for coordinating meetings, and GMail for communicating 
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with staff and students. Library and Media Services also maintains various other digital 

resources for students and staff. A digital catalog of physical resources, online article 

database access, NoodleTools, and TurnItIn accounts are managed through Library 

Media Services. Library Media Services, the guidance department, and the special 

education department all use SchoolWires to maintain web pages and public calendars to 

provide information to students. Guidance Counselors also maintain a Twitter account, 

@GuidanceNHS, to relay important information about upcoming events. 

School counseling services have an adequate number of certified and licensed 

personnel and support staff who deliver a written developmental program and meet 

regularly with students to provide personal, academic, career and college counseling; 

engage students individually and in groups; deliver outreach and referral to community 

and area mental health and social services providers; and use some assessment data 

including feedback from the school community.  Norwell High School has 3.8 guidance 

counselors for a total of 676 students, an 0.2 guidance coordinator, as well as an 0.5 

licensed school psychologist, a district-wide social worker, and a district-wide 

behaviorist. Each counselor is responsible for students in grades 9-12 within a specified 

alphabetical split. One full-time secretary provides clerical support for the counselors.   

Counselors and support staff consistently communicate with students and their 

families about support services, programs, curriculum, and college and career 

planning.  The methods of communication include the Student-Parent Handbook, a 

comprehensive Program of Studies, the current and relevant website, a multitude of 

parent evenings, mailings, email announcements, and Twitter.  A comprehensive 

developmental guidance and advisory curriculum has been written and implemented by 
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counseling staff, teachers, and peer educators.  Counselors spend the majority of their 

time in individual counseling for academic, college, and social-emotional issues.  The 

comprehensive developmental program curriculum outlines the specific times that 

guidance counselors meet with each student individually or in a classroom setting.  A 

minimum of one scheduled session is conducted for every student in grades 9-11 per 

year.  Senior meetings range from a minimum of two to weekly to support the transition 

to post-secondary life.  At-risk students are seen on a more frequent basis to monitor and 

provide guidance as well as follow up with families.  Some are referred for intensive 

support to the district-wide social worker who also meets with the individual on an 

ongoing basis and  coordinates care with the family and outside supports.  Counselors 

also deliver portions of the developmental guidance program through grade level specific 

classroom presentations or activities including Freshman Advisory Kickoff Day,  anti-

bullying lessons, career exploration using the Naviance program, college fairs, and post-

secondary planning. 

    When a student requires more intensive services and support, counselors partner with 

the district-wide social worker.  Together they help students and families locate clinically 

appropriate resources in the community including mental health counselors, drug and 

alcohol counselors, the South Shore Mental Health Crisis Team, partial hospitalization 

programs, juvenile justice programs, and court involved programming such as Child 

Requiring Assistance petitions (CRA).  

    School counselors use a variety of data to assess and improve services on a regular 

basis.  School council survey feedback and MCAS data are used to inform and improve 

services.  In addition, previous SAT scores indicated underperformance that initiated a 
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change in our PSAT testing procedures.  The PSAT was moved from the Saturday test 

date to the Wednesday date with the school district paying for, and requiring, all 

sophomores and juniors to participate.  In addition, the school now offers a SAT Prep 

course as part of our curriculum taught by members of the mathematics and English 

departments.  Pre- and post-assessment data has provided counselors with insight into the 

effectiveness of guidance lessons.  As a result, changes and improvements have been 

made.  Conduct referral data regarding incidents of bullying drove changes such as the 

implementation of an anti-bullying lesson early in the freshman year.  The high school 

Parent Advisory Group meets monthly to discuss programming and concerns.  A product 

of this group is our career fair program as well as improved communication between 

guidance counselors and parents in a timely manner.  In the fall of 2014, a new district-

wide social emotional program called Norwell Tiered Systems of Support was 

initiated.  The first step was a survey of all students and teachers about students’ social-

emotional health and their use of the school support resources.  In addition, all parents 

were sent a link to participate in the survey.  The survey results indicated that areas of 

concern were primarily social-emotional in nature and not conduct.  As a result of the 

survey data, the school counselors and support staff have developed a more systematic 

structured referral system and a plan for the implementation of targeted interventions. 

School counseling support services offer a comprehensive developmental 

counseling program provided by an adequate number of certified and licensed personnel 

who meet on a regular basis with students to provide effective personal, academic, career, 

and college counseling in both individual and class sessions.  The Endicott Survey 

indicated that 84.4% of students reported being comfortable with their guidance 
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counselor with only 4.4% disagreeing.  However, the survey also revealed that students 

would like to meet with their counselors more frequently each year.  School counseling 

and support services staff  also deliver collaborative outreach and referral to community 

area mental health agencies and social service providers.  In addition, the school 

counseling and support services also utilize relevant assessment data to improve services 

and ensure that each student achieves the school’s 21st century learning expectations.    

Norwell High School’s health services have an adequate number of 

certified/licensed personnel to provide health services and direct intervention services, 

provide sufficient preventative health, direct intervention services and ongoing health 

assessments, and use  assessment data and include feedback from the school community. 

The high school has one full time registered nurse. The health services office serves 676 

high school students. The school nurse spends 100% of her time at the high school and 

provides direct, preventative and ongoing care. Direct care includes emergency response, 

injury assessment, pain management and evaluation of illnesses. Preventative care 

includes hearing and vision screenings, BMI assessments, and illness and injury 

prevention. Ongoing care involves health care planning, staff education about medical 

conditions and treatments, and assessment of student needs. The nurse’s duties are 

described in the Student-Parent Handbook. 

The school nurse uses an appropriate referral process. Communication is sent 

home via emails regarding health information.  Topics covered include illness prevention, 

illness guidelines and contact information as necessary. The nurse serves on the Crisis 

Team and Child Study Team. The nurse makes decisions on an as needed basis regarding 

referrals and utilization of outside services to better serve students. Examples of where 
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the school nurse refers students and families include primary care physicians and dentists, 

emergency rooms and other medical care services. On a yearly basis, approximately 

6,000 visits are logged to the school nurse’s office. The nurse utilizes the health module 

in Aspen/X2 to log health visits, track immunizations, document screening information 

and flag life-threatening health conditions for staff. The school nurse writes health plans, 

such as concussion plans, and ensures implementation based on a  physician’s 

recommendations to ensure that students have accommodations that are appropriate to the 

medical condition. The school nurse attends all special education eligibility determination 

meetings, IEP review meetings, and 504 Accommodation Plan meetings as appropriate. 

The school nurse utilizes student health assessments in an appropriate manner. 

The school nurse uses assessment data to identify and address needs related to health 

issues.  For example, student health assessment forms have been digitized and placed in 

the Aspen/X2 system as a workflow.  

The nurse uses ongoing communication with school staff, students and families to 

promote health so that students possess the capabilities to achieve the 21st century 

learning expectations.  Survey data indicate that 87.8% of students are comfortable 

visiting the school nurse. Over 94% of staff and 74.7% of parents feel that the school has 

sufficient certified/licensed health personnel and 86.8% of staff and 75.7% of parents 

believe health services personnel provide preventative health and direct intervention 

services.  

Library/media services are integrated into curriculum and instructional practices 

and have an adequate number of certified/licensed personnel and support staff who are 

actively engaged in the implementation of the school's curriculum. The library media 
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center has one full-time certified librarian who functions as director, teacher, and 

information specialist and one full-time certified instructional technology specialist who 

functions as teacher and a resource for teachers and students regarding 

technology.  Ninety-eight percent of staff and 70% of parents feel that personnel is 

sufficient.  The librarian is actively engaged in the implementation of the school’s 

curriculum and collaborates with teachers in order to integrate information and research 

skills into the classroom curriculum through instructional classes and workshops related 

to research skills and project support with programs such as: the grade 9 Library 

orientation program which includes assessments, a presentation and activity; the grade 10 

copyright/plagiarism workshop and assessments; and a series of class visits by all 9, 10, 

and 11 grade history classes for research project support and source gathering.  Library 

integration into the curriculum is evidenced by the 9-12 curriculum document.   New 

teachers to the district have participated in a new teacher training workshop introducing 

them to the array of library resources available for them to incorporate into their content 

area lessons. The librarian is also involved in the annual selection and revision of summer 

reading titles with the English department.  The librarian assists students in locating and 

using library resources and monitors student library use and behavior. The survey 

indicates that over 90% students and staff feel that library/information personnel are 

actively engaged on development and implementation of school’s curriculum. 

The library provides a wide variety of resources in various formats for research 

and curriculum support and for independent learning needs of both students and 

staff.  The library website provides a wide range of support such as: the searchable online 

Destiny library catalog for the 11,500-item library collection; links to 32 Gale online 
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databases, 260 eBook reference sources, access to several online newspapers and online 

encyclopedias; booklists; summer reading lists; writing and research help pages; 

homework help websites; links to student accounts to bibliographic citation software 

(NoodleTools) and plagiarism checker software (Turnitin).   The library has a teacher 

DVD collection of several hundred films for classroom support. The library includes two 

Mac Labs of 26 and 25 computer stations, respectively.  Software applications include: 

Photoshop (used by digital photography classes), bridge-builder software used by 

building construction classes, Google Apps for Education Enterprise suite (web-based), 

graphing applications for math and science, Equation Editor, iMovie, Keynote, and 

Powerpoint.   The survey indicates the school community feels that library media 

services provide a wide range of print and non-print materials, computer hardware and 

software and other resources (students 89%, staff 96.2%, parents 64.8%). Over 93% of 

students and 96.2% of staff believe that the library provides them with a wide range of 

materials, technology, and other information services that fully support the curriculum, 

while 64.8% of parents (with 25.4% undecided) agree. 

The Library Media Center is open and staffed before, during, and after 

school.  Each day the library opens by 7:30.  Monday through Thursday, the library 

remains open after school until 3:30.  The survey results note 87.8 % of students feel the 

library is available to them before, during and after school hours.  Ninety-one percent of 

students stated that library staff is willing to help them find needed or wanted 

information. 

The librarian and instructional technology specialist are responsible for students’ 

interests and needs in order to support independent learning.  The library website is 
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available as a resource for students 24 hours a day, 7 days a week providing access to the 

library collection, its many online research tools, research and writing help, and 

suggested reading lists.  The librarian supports independent learning through the monthly 

book club and also through the Book Challenge program, a year-long literacy initiative to 

encourage outside reading with an online tracker log form.   

The librarian uses a variety of library skill assessments (including a grade 9 

library orientation program pre- and post-assessment, a grade 10 copyright/plagiarism 

workshop pre- and post-assessment, and a grade 12 research AP/Lit Research unit pre 

and post assessment) to improve services and help students achieve 21st century learning 

expectations.  Presentations, activities, and assessments are adjusted annually to respond 

to student needs and increase understanding. Feedback from teachers on student 

performance is included.  A student and staff survey to assess interest and needs and to 

inform the librarian of future purchases in a circulating eBook collection will take place 

in Spring of 2015.  Library purchases to support research projects in all content areas and 

to support independent reading are made each year to respond to student and staff 

interests and needs. 

The support services for identified students, including special education, Section 

504 of the ADA, and English language learners, have an adequate number of 

certified/licensed personnel and support staff, who collaborate with all teachers, 

counselors, targeted services, and other support staff in order to achieve the school's 21st 

century learning expectations, provide inclusive learning opportunities for all students, 

and perform ongoing assessment, using relevant data including feedback from the school 

community to improve services and ensure each student achieves the school’s 21st 
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century learning expectations.  There are five special education teachers including a 

coordinator, four guidance counselors including a coordinator, a licensed district-wide 

social worker, a half-time school psychologist, a registered nurse, eight special education 

aides, an ELL teacher, a behaviorist, and therapists providing speech, occupational, 

physical, vision, and hearing therapy.  Currently, there are no English language learners 

(ELL) at Norwell High School.  The district has a full-time ELL teacher who can assess 

and provide services to ELL students at the high school.  Special education teacher 

caseloads range from 12-18 students with IEPs.  Each guidance counselor oversees 14 to 

16 students with 504 Accommodation Plans.  The school adheres to the federal and state 

laws regarding identification, monitoring, and referral of students for special education 

services.  The Endicott Survey results reveal that the majority of staff and parents agree 

that the number of support services personnel and staff is adequate.  Specifically, 96% of 

faculty and staff and 71% of parents agreed that the school has an adequate number of 

support services personnel and staff for identified students, including special education, 

504, and ELL students. 

Support services personnel who work with identified students collaborate with all 

teachers, counselors, targeted services, and other support staff in order to achieve the 

school's 21st century learning expectations.  All NHS support services personnel 

participate in monthly faculty meetings where all faculty have the opportunity to discuss 

and share strategies for addressing the needs of identified students within a rigorous 

learning environment.  Special educators, guidance counselors, the social worker, and the 

school psychologist all collaborate with each other at scheduled monthly meetings to 

discuss the specific needs of identified students, including academic issues, social and 
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emotional issues, appropriate assessment tools, curriculum modifications, and strategies 

for authentic inclusion. Guidance counselors, administrators, a special education teacher, 

a general education teacher, the school nurse, the school psychologist, and the school 

social worker all participate in Child Study Team (CST) meetings, which meet once per 

seven-day cycle.  The Child Study Team identifies at-risk students from both the general 

and special education populations and collaborates to address their unique academic, 

health, and social/emotional needs.  The school has offered targeted professional 

development training on special education topics, including courses on how to support 

identified students, inclusive classrooms, identifying and educating students with 

emotional and behavioral disorders, and strategies for teaching identified students with 

language-based learning disabilities.  These courses were taught by special educators and 

offered to general education teachers, classroom aides, and instructional 

tutors.  Additionally, the Instructional Support Team (IST) meets as needed to address 

specific needs of a particular student.  This team is composed of classroom teachers, 

guidance staff, the school psychologist, specialists and administrators.  Specifically, the 

IST provides a team approach for identifying and solving issues that may interfere with 

student progress.  The IST is also utilized to screen students for possible special 

education referrals or for services under section 504 of the Rehabilitation Act and 

Americans with Disabilities Act.  Special education teachers, general education teachers, 

guidance counselors, related service providers, social worker, psychologist, and school 

nurse meet annually to review and update identified students’ Individual Education Plans. 

Guidance counselors, general education teachers, the nurse and administration meet 

annually to review and update identified students’ 504 Accommodation Plans. The 
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Endicott Survey results reveal that 89% of faculty and staff members agree that support 

services personnel collaborate with all teachers, counselors, targeted services, and other 

support staff to achieve the school’s learning expectations.   

Support services personnel who work with identified students provide inclusive 

learning opportunities for all students.  Students with disabilities are educated with their 

typically developing peers to the maximum extent appropriate.  Identified students are 

supported in their general education classes by a special education teacher or a special 

education aide.  Additionally, special education aides support students as prescribed by 

students’ IEPs which allow the student equal access to the general education curriculum. 

Support services personnel who work with identified students perform ongoing 

assessment using relevant data, including feedback from the school community, to 

improve services and ensure each student achieves the school’s 21st century learning 

expectations.  Term grades and progress reports are regularly reviewed and used to help 

improve student services.  Student performance on MCAS standardized tests, final 

exams, and learning expectations rubric assignments are also evaluated and used to 

determine interventions by administrators, special educators, and general education 

teachers. Additionally, identified special education students undergo a comprehensive 

three-year reevaluation.  As part of this reevaluation, students are assessed in the areas of 

academic achievement, psychological, trans disciplinary, transition, health, home and 

appropriate related services to determine continued eligibility.  General education 

teachers provide input on Education Form B assessments.  Students who receive 

accommodations under section 504 of the Rehabilitation Act and Americans with 

Disabilities Act are assessed annually through a formal process of teacher feedback and 
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guidance observation.  Additionally, the school has implemented various surveys in order 

to receive feedback from the broader school community, including staff, parents, and 

students.  Surveys performed include the Endicott Self Study survey and the Norwell 

Tiered Systems of Support survey.  Results of both of these surveys were shared and 

discussed at faculty meetings, and the NTSS survey results were shared with the broader 

school community.  The Endicott Survey results reveal that 87% of faculty and staff 

agree that support services personnel use assessment data, including feedback from the 

school community, to improve services and achieve the school’s learning expectations. 
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Executive Summary 
 

Norwell High School has timely, coordinated, and directive intervention strategies 

for all students, including identified and at-risk students, that support each student’s 

achievement of the school’s 21st century learning expectations.  Strategies include the 

Advisory program, guidance meetings, the Child Study Team, Instructional Support 

Team, the special education services program and a medical response program.  These 

timely, coordinated and directed intervention strategies are achieved by the consultation 

and collaboration among teachers, guidance counselors, special educators, specialized 

support staff, and administration to ensure a safe and welcoming environment for all 

students.  

The school conscientiously provides information to families, especially to those 

most in need, about available student support services.  A wide variety of methods 

communicate pertinent information to both students and parents including Aspen/X2 

portals, emails, mailings, Naviance, phone calls, social media and the school’s website. 

Many district and school evening programs are held for families as outreach to involve 

parents in all aspects of their children’s education. 

Support services staff effectively use technology to deliver a range of coordinated 

services to each student. Building-wide wireless access, student iPads, and staff 

MacBook Air and iPads coordinate delivery of digital content, information and research 

resources, and sharing of student work through Google Apps for Education.  Aspen/X2 

operates as the core student information management system for student records, 

attendance, grades, special education and medical alerts.  All support services staff utilize 

SchoolWires to maintain web pages and public calendars as outreach to students and their 

families. 
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School counseling services have an adequate number of certified and licensed 

personnel and support staff who deliver a written developmental program and meet 

regularly with students to provide personal, academic, career and college counseling; 

engage students individually and in groups; deliver outreach and referral to community 

and area mental health and social services providers; and use some assessment data 

including feedback from the school community.  Guidance counselors and support staff 

consistently communicate with students and their families about support services, 

programs, curriculum, and college and career planning, providing social work and mental 

health services when needed.  The counselors incorporate a wide variety of data to assess 

and improve services regularly. 

Norwell High School’s health services have an adequate number of 

certified/licensed personnel to provide health services and direct intervention services, 

provide sufficient preventative health, direct intervention services and ongoing health 

assessments, and use assessment data and include feedback from the school community. 

The school nurse communicates all health assessment issues with families via email and 

to the school community through the Aspen/X2 module where all pertinent records are 

kept.  

Library/media services are integrated into curriculum and instructional practices 

and have an adequate number of certified/licensed personnel and support staff who are 

actively engaged in the implementation of the school's curriculum. The library provides a 

wide variety of print and digital resources in various formats for research and curriculum 

support and for independent learning needs and interests of both students and 

teachers.  Library staff help students to achieve 21st century learning expectations 
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through its information and research skills curriculum incorporated collaboratively into 

content area instruction. 

The support services for identified students, including special education, Section 

504 of the ADA, and English language learners, have an adequate number of 

certified/licensed personnel and support staff, who collaborate with all teachers, 

counselors, targeted services, and other support staff in order to achieve the school's 21st 

century learning expectations, provide inclusive learning opportunities for all students, 

and perform ongoing assessment, using relevant data including feedback from the school 

community to improve services and ensure each student achieves the school’s 21st 

century learning expectations. Support services personnel who work with identified 

students collaborate routinely with all teachers, counselors, targeted services, and other 

support staff through regularly scheduled meetings including Child Study Team and 

Instructional Support Team.  They perform ongoing assessment of identified students 

using relevant data and feedback to improve services and ensure each student achieves 

the school’s 21st century learning expectations. 

Based on the Rating Guide for the Standard, Norwell High School judges its 

adherence to the Standard as ACCEPTABLE. 

Strengths 

1. Extensive consultation and collaboration among teachers, guidance counselors, 

special educators, other specialized support staff and administration ensures a 

safe, welcoming environment for students while providing an array of appropriate 

intervention strategies to support student achievement. 
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2. Administration, guidance counselors and other specialized support personnel, 

teachers, special education teachers and aides, librarian, and nurse collaborate 

routinely to support students’ academic and social-emotional growth. 

3. The school’s high level of technology use provides extensive and wide-ranging 

coordinated communication, services and resources for students and families to 

support 21st-century learning expectations. 

4. Guidance staffing exceeds enables counselors to meet with every student, 

regardless of need. 

5. The library has an extensive array of print, digital, and software resources to 

support curriculum, research, and independent learning needs of students and 

staff, and research instruction is integrated collaboratively into content area 

instruction. 

6. School nurse is an integral member of student-based initiative teams to ensure 

physical, emotional and social well-being. 

7. Special education support classrooms regularly exceed recommended 

student/teacher ratios for students to receive specially designed instruction. 

 
Needs 

1. Collect data to inform a decision regarding additional staff to support NTSS 

Social-Emotional initiative. 

2. Review of crisis manual, school handbooks and other documents to determine if 

there needs to be updating or revision of formalized procedures and protocols for 

student referrals and initiatives for all staff. 
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3. Review data collection on graduated students to regularly determine effectiveness 

of overall student preparation for post-secondary options. 

4. Develop a circulating eBook Library collection and determine its lending platform 

subsequent to needs and interest survey of staff and students. 

5. Review co-teaching procedures to continuously improve practices. 

 
Standard 6 Committee 

1. Megan Anderson, Mathematics Teacher 

2. Sandra Gilabert, Spanish Teacher 

3. John Goniatis, Steering Committee Liaison, Instructional Technology and US 

Government Teacher 

4. Julie Struzziery-Gordon, Special Education Teacher 

5. Amy Greene, Guidance Counselor and K-12 Guidance Curriculum Coordinator 

6. Michelle Henderson, District Social Worker 

7. David Kitchen, Science Teacher 

8. Matt Lantier, Physical Education and Wellness Teacher 

9. Ken Magno, Science Teacher 

10. Cathy McInnis, School Nurse 

11. Jill O’Loughlin, Parent 

12. Jennifer Pratt, Librarian/Media & Technology Specialist, Committee Chair 

13. Patricia Wilson, History & Social Studies Teacher 
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STANDARD 7 - COMMUNITY RESOURCES FOR LEARNING 

The Town of Norwell and the Norwell School Committee provide dependable and 

adequate funding for a wide range of school programs and services, sufficient 

professional and support staff, ongoing professional development and curriculum 

revision, a full range of technology support, and sufficient equipment, instructional 

materials and supplies.   

The economic downturn had a significant impact upon the Norwell Public 

Schools (NPS), but the district was able to weather that challenge primarily through 

thoughtful planning and the town’s passing of a Proposition 2 ½ operational override in 

May 2012.   

The district’s annual budget development process begins in October and 

November, as the NPS Leadership Team, School Committee and each building’s school 

council meet with the Congress of Councils to form a consensus on budgeting and 

staffing priorities for the budget year.  By January, the NPS Leadership Team develops 

and presents to the School Committee its Executive Budget proposal.  Between January 

and March, the School Committee and NPS Leadership Team meet with the town’s 

Advisory Board and hold a series of budget workshops and public hearings in order to 

refine the Executive Budget into the final School Committee budget request, which is 

inserted into the Annual Town Meeting Warrant for discussion and vote by the Norwell 

Town Meeting in May.  The district’s overall budget trend from FY10 to FY15 shows a 

total increase of 27.64%, the majority of which came as a result of the May 2012 

Proposition 2 ½ override, which provided the School Department with a budget increase 

from FY12 to FY13 of $2,312,000. 
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The 2012 Proposition 2 ½ override allowed NHS to add a total of 10.0 FTE 

faculty and staff in all major academic areas, adding 1.0 FTE each in English, 

mathematics, social studies, science, foreign language, health/PE, visual arts, and special 

education, as well as an additional guidance counselor and social worker.  As a result of 

these additions, the English, mathematics, science, social studies and foreign language 

departments each now comprise 7.8 FTE teachers.  The NHS faculty also has 2.4 FTE in 

technology education, 5.0 FTE in special education, 3.0 FTE in visual arts, 2.0 FTE in 

health/PE, 1.0 FTE in music, and 0.2 FTE in theatre.  The special education department 

also has the support of eight full-time aides, and the faculty has access to a full-time 

faculty support aide.  Each academic department (English, mathematics, 

science/technology, social studies, foreign language, arts/wellness) is led by a curriculum 

coordinator who helps to ensure currency of and adherence to curriculum as well as 

continuity between the middle and high schools. 

The NHS athletics program has relied on funding from a variety of sources over 

the last several years, supplementing the funding it receives through the school budget 

with student fees and an annual commitment of at least $25,000 from the NHS 

Boosters.  For the 2014-15 school year, students participating in football, gymnastics, ice 

hockey, skiing and basketball pay a $300 fee per season.  Students participating in any 

other sports pay a $225 fee per season.  NHS sets a family cap of $1200 per year for 

athletics or co-curricular fees, and students may qualify for reduction or elimination of 

the fee via a waiver application process. 

Student co-curricular programs and co-curricular advisor stipends also rely on a 

combination of funding from the school and student fees.  Most co-curricular 
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organizations at NHS require payment of a $50 fee for student participation, which is 

subject to the same cap and waiver process as athletic fees.  NPS also offsets some of the 

cost of full bus transportation service by collecting a bus fee from students in grades 7-12 

who ride the bus, which in 2014-15 was $250 per student with a family cap of $500.  This 

fee is also subject to the same waiver or reduction process as athletics and co-curricular 

fees. 

Funding for professional development at the district level has grown by 12.46% 

since FY13, increasing from $175,000 to $196,800 in FY15.  Prior to the 2012 

Proposition 2 ½ override vote, however, NPS was forced to delay curriculum adoption 

cycles in order to preserve funding for other priorities, including retaining classroom 

teachers and maintaining manageable class sizes in spite of rising school 

enrollments.  The override allowed for the establishment of a $250,000 annual district-

wide curriculum adoption cycle fund, which has allowed all departments over the last 

several years to research, adopt and purchase new curricular materials and to adapt more 

successfully to the implementation of the Massachusetts Curriculum Frameworks, 

Common Core State Standards and Next Generation Science Standards as well as the 

rollout of the district’s 1:1 learning technology initiative. 

The 2012 Proposition 2 ½ override vote also had a positive impact on NHS’ 

access to, and use of, educational technology.  Funds from the override were used to 

launch Norwell’s 1:1 technology initiative in 2013-14, which has resulted, among other 

things, in all Norwell High School students being issued a district-owned iPad.  Many 

textbooks and other learning resources are now issued to students electronically, ensuring 

that students have access to them regardless of their location.  Between 2010 and 2014, 
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NHS also outfitted all core academic classrooms with SMART Boards or SMART 

Podiums and all arts classrooms with large HDTVs and AppleTV, which teachers now 

use alongside the iPads to maximize the interactivity of their lessons.  NHS has provided 

teachers with a significant amount and variety of professional development aimed at 

helping teachers develop the skills and knowledge necessary to make powerful and 

innovative use of these new tools.  In order to support this surge of new technology, NHS 

created the position of instructional technology specialist in 2013-14.  Among other 

things, this specialist works with teachers to more seamlessly embed technology into 

their existing lesson plans and instructional strategies and assists students with break-fix 

services.  NHS faculty and staff also have access to two full-time technology support 

technicians at the district level, who assist with technology installations and 

maintenance.  Additionally, the district’s budget for technology maintenance has 

increased by 25.83% since FY13, which has allowed the launch of the 1:1 learning 

technology initiative to proceed smoothly. 

Norwell High School’s budget for equipment, teaching supplies and instructional 

materials has remained relatively stable over the last three years.  Annual funding for 

instructional materials has increased from $12,000 to $12,500 over the last three years, 

and annual funding for consumable teaching supplies has grown from $34,000 to $37,500 

over the same period.  Funding for larger instructional equipment was established as a 

budgetary line item in FY12 at $10,800 and has remained relatively steady, dropping to 

$9,600 in FY15.   

The Endicott College survey revealed widespread agreement between students, 

parents and staff that the community and school district provide dependable funding for 
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staffing, equipment and supplies, and a variety of programs and services.  In particular, 

large majorities of parents (79.6%) and students (87.4%) reported that NHS offers a wide 

variety of programs and services, and over 90% of staff reported agreement that the 

community and school district provide dependable funding for services, faculty and staff, 

instructional materials and resources, and technology support. 

The school plans, funds, and develops programs to ensure the maintenance and 

repair of the building and school plant.  The school is in the process of developing formal 

programs for the maintenance, cataloging, and replacement of equipment. The custodial 

staff always provides an exceptionally high level of cleanliness inside the building.   

Norwell High School, originally opened in 1973, was last renovated beginning in 

2000 as part of the Norwell 2000 plan.  Many of the systems in the school building are 

now fifteen years old and in need of consistent monitoring and maintenance.  The 

district’s FY09 expenditures on Facilities and Operations were  $1,857,960, increasing to 

$1,979,255 in FY14 for an average annual increase of 1.3%.  While the rate of funding 

for facilities is currently adequate, as the building and systems age, more funding might 

be necessary to maintain it at its current level.  A new town Facilities Manager was hired 

in 2013 to oversee all town buildings, including the high school.  Although there are 

currently no formal long-range plans in place at Norwell High School for the 

maintenance, cataloging and replacement of equipment, the Facilities Director is 

currently developing and implementing plans for the regular preventative maintenance of 

the school building, as well as a long range plan for the maintenance and care of all town 

buildings, including the high school.   
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Faculty and staff report day-to-day maintenance requests through use of the 

School Dude cloud operations software; the maintenance staff responds to these issues in 

a timely fashion and uses School Dude to track issues over the long term. 

The custodial staff of NHS comprises four full-time and one part-time staff 

members.  One custodian works weekdays from the opening of the building to the end of 

the school day, three custodians work evenings between the end of the school day and the 

closing of the building, and the part time custodian works on Saturdays.  The daytime 

custodian cleans and maintains the kitchen and cafeteria for the four lunches and cleans 

and performs maintenance work as needed throughout the building.  The evening staff 

goes well beyond the normal expectations for their jobs, taking visible pride in 

maintaining a clean and safe learning environment for students and staff alike.  The 

custodial staff at NHS is managed by a custodial supervisor for the district, who makes 

daily schedules, plans for major upkeep of the building during summer and vacation 

periods, and completes annual budgeting and purchasing for the custodial staff. 

The Town of Norwell funds and Norwell High School implements a long-range 

plan to address the numerous needs of the school community.  The Norwell Public 

Schools’ most recent strategy overview was developed in 2012, focusing on three major 

areas: enhanced technology for teaching and learning, targeted professional development 

for faculty and staff, and access to rigorous curriculum for all students.  From this 

strategy overview, the district developed a district improvement plan for the years 2012-

15 that identified and addressed issues in leadership and governance, curriculum and 

instruction, assessment, human resources and professional development, student support, 

and financial and asset management.  Each year, based on the results of the strategy 
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overview and the district improvement plan, as well as an annual survey of parents, 

students and faculty about the school’s strengths and weaknesses, the NHS school 

council develops an annual school improvement plan. 

The district’s budget plan over the last several years was designed to ensure 

that the schools be able to make progress on each of the facets of the strategy 

overview.  The development of the annual $250,000 curriculum review and adoption 

cycle fund in 2012 has allowed all departments at NHS to review and update their 

materials on an ongoing basis and make their curricula more rigorous and better 

aligned with Massachusetts Curriculum Frameworks.  The Proposition 2 ½ override 

vote in 2012 allowed NHS to add 10.0 FTE faculty and staff in order to address the 

long-term rise in enrollment from 567 students in 2004-05 to 675 students in 2014-

15.  It also funded the launch of the 1:1 learning technology initiative, an objective 

that grew directly from the strategy overview and the 2012-2015 district improvement 

plan.  The addition of a full-time facilities manager by the town in 2013 has allowed 

the district to begin developing and implementing long-range plans for facility and 

capital improvements. 

The Endicott College survey revealed widespread agreement between students, 

parents and staff that the community and school district provide dependable funding for 

staffing, equipment and supplies, and a variety of programs and services.  In particular, 

large majorities of parents (79.6%) and students (87.4%) reported that NHS offers a wide 

variety of programs and services, and over 90% of staff reported agreement that the 

community and school district provide dependable funding for services, faculty and staff, 

instructional materials and resources, and technology support. 
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Norwell Public School faculty and building administrators are actively involved 

in the development and implementation of the budget.  The NPS budget development 

process begins at the district level with the annual Congress of Councils. At this meeting, 

the school committee, district Leadership Team, and school councils from each building 

discuss staffing and programmatic needs for the four schools. In this annual meeting, 

school representatives speak publicly on behalf of the school budget and to justify 

requested expenditures. A direction and priorities are set for the building principals to 

bring back to their respective schools.   

A formal process is in place for soliciting feedback from teachers and other staff 

members about budget needs (e.g., department request processes, site-based budget 

committees, faculty governing councils or steering committees). At Norwell High 

School, each department’s curriculum coordinator solicits feedback from department 

teachers and other staff members and reports departmental needs for teaching supplies, 

instructional materials, instructional equipment and technology to the building principal. 

The building principal uses information gathered through these requests to prioritize 

school needs and form a proposed budget for the following areas: principal’s expenses, 

teaching supplies, instructional materials, instructional equipment, fill-in text, guidance 

materials and other expenses, library materials, robotics expenses, graduation and 

underclass awards supplies and materials, community service expenses, equipment 

maintenance, and testing/assessment expenses.  The principal is also responsible for 

determining staffing needs for the school based primarily on student enrollments versus 

current staffing levels and, with the curriculum coordinators, sets teacher course load 

assignments based on enrollment levels and teacher strengths. 
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Budgeting for the athletic program follows the same process as budgeting for 

academic programming and is done by the athletic director and building principal. The 

building principal organizes athletic departmental requests to propose a budget for the 

following areas: coaches stipends, supplies, materials, transportation, officials, and rental 

expenses. 

The building principal proposes a final school-based budget to the superintendent 

of schools for consideration.  

The school site and plant support the delivery of high quality school programs and 

services.  Norwell High School was renovated over several years beginning in 2000 as 

part of the Norwell 2000 plan.  The renovations helped bring the facility up to date and 

made several significant changes to the layout of the school.  Notably, the main office 

was moved to the center of the facility, two cafeterias were consolidated into one, the 

special education classrooms were integrated into the academic wings, the guidance staff 

was provided with individual offices for better privacy, and a language lab and the 

amphitheater-style Little Theatre classroom space were constructed.  The science labs 

were also redesigned and have more recently been updated to include a biotechnology 

lab.   

In 2014, the state-of-the-art Clipper Community Complex was completed, 

featuring new synthetic turf fields for use by a wide range of the school’s athletic teams, 

physical education classes and the community at large.  At the same time, signage around 

the building exterior was added and/or improved to allow easier navigation around the 

campus.    
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Despite the many improvements that have been made to the school site, Norwell 

High School still faces a number of challenges relating to the facilities and physical 

plant.  As enrollment has risen from 567 students in 2004-05 to 675 students in 2014-15, 

space is now at a premium.  The cafeteria, while adequate, is crowded at times and 

requires four lunch waves to serve all students.  The auditorium was not designed to fit 

the entire student body, and as a result, full school assemblies must be held in the 

gymnasium.  The school has responded to increased desire for student parking by 

expanding roadside parking on the loop around campus.  When staffing increased by 10.0 

FTE as the result of the Proposition 2 ½ override in 2012, the number of teachers rose 

above the number of dedicated classroom spaces in the building, resulting in a few 

teachers sharing classrooms.   

Students, faculty and staff have all adapted very well to these challenges, and the 

facility remains adequately equipped to support the delivery of high quality school 

programs and services.  To that point, in a survey by Endicott College, 77% of staff and 

89% of students agreed that the high school “adequately supports the delivery of high 

quality programs and services,” while among parents, 63% reported agreement.    

Norwell High School maintains documentation certifying that the physical plant 

and facilities are in compliance with all state, federal and local laws.  Most recently in 

September 2014, the Commonwealth of Massachusetts inspected and certified the 

cafeteria, gymnasium, auditorium and stage, the Town of Norwell Board of Health 

certified the building as approved to open in August 2014, and the school’s elevators 

were most recently inspected and certified in fall 2014.  Additional certificates and 
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paperwork are kept on file by the office of the Director of Finance, Operations and 

Technology.  

All professional staff at Norwell High School adequately engage parents and 

families as partners in each student’s education and reach out specifically to those 

families who have been less connected with the school.  Norwell High School utilizes the 

Aspen/X2 portal to manage students’ grades, attendance, special education progress 

reports, and communication.  This portal allows parents and families to access their 

student’s academic and attendance records.  Parents and families are notified of the dates 

when progress report and report card grades can be viewed on the portal.  In addition, 

parents and families of students who have Individualized Education Plans (IEPs) are 

notified when their quarterly special education progress reports can be viewed on the 

portal.  Most families and parents access their student’s information electronically; 

however, for those who choose not to or are unable, a paper version can be mailed to 

them upon request. The professional staff members reach out to families and parents via 

the Aspen/X2 portal, email, phone calls, and formal and informal meetings. Norwell High 

School actively maintains a Schoolwires website as a resource for families and parents 

regarding school events, announcements and organizations.  Each teacher at Norwell 

High School maintains their own page on the school website, which includes the 

teacher’s contact information and late night schedules.  In addition, some teachers also 

include specific class information, such as homework assignments, notes, and links to 

their class Facebook, iTunes U or Google Classroom.  Norwell High School uses the 

School Messenger notification service to keep families and parents up to date via phone, 

text message and email regarding school cancellations, emergencies, and school related 
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events. NHS also hosts several events throughout the year to engage families and parents, 

including open house in the fall, fall and spring parent-teacher conferences, eighth grade 

curriculum night, junior and senior college planning nights, financial aid information 

night, and Special Education Parent Advisory Group (SEPAC) events.  

The Endicott College survey revealed that 85.3% of students, 92.5% of staff, and 

77.3% of parents believe that the school provides information to families, especially to 

those most in need, about available support services.  In addition, 90.6% of staff believe 

that they actively engage parents and families as partners in each student’s education and 

reach out specifically to those families who have been less connected with the school. Of 

the students surveyed, 90.4% believe that their parents have the opportunity to meet 

teachers, building administrators, and school counselors.  

Norwell High School develops a wide range of productive parent, community, 

business, and higher education partnerships that support student learning.  Parents are 

involved in a large number and wide variety of ways with NHS.  NHS has an active 

Parent Teacher Organization (PTO) that, in addition to funding teacher grants and other 

initiatives, has provided new facility signage for the NHS campus.  NHS also has an 

active Boosters organization that provides strong support for athletics programs, 

including committing funds to the NHS athletics budget for a number of years and 

helping, along with the NHS Athletic Study Committee and the community-based 

Athletic Fields Committee, to plan and secure funding for the construction of the Clipper 

Community Complex in 2014.  The Norwell Scholastic Arts Society (NSAS) is a parent 

organization supporting art, music, theatre and literary arts education in grades K-12, 

funding teacher grants, scholarships, artists-in-residence and more.  The Norwell 
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Education Foundation (NEF) has a longstanding relationship with NHS, specializing in 

funding innovative and nontraditional educational initiatives.  NHS also has an active 

Special Education Parent Advisory Committee (SEPAC) whose primary purpose is to 

provide resources to all parents regarding current issues in special education and 

social/emotional health.  The NHS school council is made up of the school principal, 

NHS teachers, parents and students; one of its many tasks is to develop the annual school 

improvement plan.  Parents also served actively on all of the self-study committees 

throughout the NEASC self-study process. 

NHS has longstanding formal and informal partnerships with area businesses, 

community groups and institutions of higher learning and is always striving to forge new 

relationships.  The NHS senior internship program places students in grade 12 in over 50 

local businesses and organizations during the final marking period each year.  The NHS 

Art Department has partnered with roughly a dozen businesses and nonprofits for the 

hosting of their Traveling Art Show, a collection of exemplary student work.  NHS music 

students take part in a series of outreach performances each year at locations including 

the Norwell Council on Aging, the James Library and local preschools.  NHS technology 

education classes and Robotics Club partner with Mass Bay Engineering and Lowe’s for 

professional expertise, technical support and materials.  

NHS has developed several partnerships with local and national institutions of 

higher learning that have created new educational opportunities and made new resources 

available to NHS students.  Since the 2011-2012 school year, NHS has participated in the 

Syracuse University Project Advance (SUPA) program, which allows qualified juniors to 

earn college credit from Syracuse University.  Beginning in 2014, the Norwell Public 
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Schools have developed a partnership with Boston University to assess NPS’s existing 

support systems for students’ academic and social and emotional needs and to create the 

Norwell Tiered Systems of Support (NTSS), which are due to launch in 2015-

16.  Simmons College has for the last several years provided NHS with interns to work 

with the school’s social worker to provide support services to NHS students.   

The Endicott College NEASC survey showed that 77.1% of parents and 88.7% of 

faculty and staff believe that the school has effective partnerships with parents, 

community organizations, businesses and institutions of higher education.  Through these 

partnerships and more, Norwell High School has developed a culture of cooperation with 

parents, community members, businesses, and institutions of higher education as a means 

of deepening and broadening NHS students’ educational experience. 

 
 

 

 

 

 

 

 

 

 

 

 

 



	   127 

Executive Summary 

Norwell High School maintains adequate funding for a wide range of programs 

and services, adequate teaching and support staff, professional development, curriculum 

revision, 1:1 learning technology, teaching supplies and instructional materials.  The 

potential impact of the economic downturn was largely mitigated through long-term 

strategic planning and the passage of a Proposition 2 ½ operational override in 2012, and 

as a result, NHS has remained on steady financial footing. 

Norwell High School administration and faculty are involved in a well-developed 

annual budget planning process, and budget priorities are set based on their input as well 

as the long-term planning done through the development of the superintendent’s strategy 

overview and the district’s and school’s improvement plans. 

The school’s maintenance staff does an excellent job caring for the school 

building and providing students and staff with a clean, safe environment that is conducive 

to high-quality teaching and learning.  While the building was renovated beginning in 

2000 and remains in compliance with all applicable federal, state and local laws and 

safety regulations, some of it is now in need of consistent monitoring and repair, and 

continued work is needed to form a long-range plan for the cataloguing, maintenance and 

replacement of equipment.  In 2014, the school’s athletics facilities received a major 

update with the construction of the Clipper Community Complex, a collection of state-of-

the-art artificial turf fields, eight lane track, and related structures. 

Norwell High School communicates with parents and families with diverse needs 

through use of its website, the Aspen/X2 portal, School Messenger, iTunes U, Google 

Classroom and other tools, as well as through a number of informational events held by 
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the school and the guidance staff throughout the year.  Additionally, the school has 

developed a wide range of successful partnerships with families and the community 

through its senior internship program and its longstanding and positive relationships with 

groups like the PTO, NEF, Boosters, NSAS and SEPAC. 

Based on the Rating Guide for Community Resources for Learning, Norwell High 

School judges its adherence to the Standard as ACCEPTABLE.   

 
Strengths 

1. The school receives dependable funding for a wide range of programs and 

services that have remained adequate throughout the economic downturn largely 

as the result of thoughtful planning and the Proposition 2 ½ override passed by 

the town in 2012. 

2. The district continues to engage in a consistent, inclusive annual budget planning 

process that involves a great deal of input from school administration and teacher 

leaders. 

3. The school provides adequate teaching and support staff to address students’ 

academic and social and emotional learning needs. 

4. The district and school provide funding and support for ongoing professional 

development of its faculty and staff and ongoing curriculum development and 

revision. 

5. Students, faculty and administrators have benefited from the introduction of a 1:1 

learning technology initiative, providing students with iPads and school personnel 

with iPads and MacBook Air laptops to go along with SMART Boards in all core 

academic classrooms. 
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6. The school maintains annual improvement plans based on the district’s multi-year 

improvement plan and the superintendent’s strategy overview. 

7. The school maintenance staff keeps the school and grounds clean and in good 

repair. 

8. The school, athletics department and community at large have benefitted from the 

construction of the Clipper Community Complex in 2014. 

9. The school has developed an extensive senior internship program that has created 

a number of positive relationships between the school and area businesses and 

organizations. 

10. The school has made a great deal of progress in facilitating communication 

between teachers, support staff and families through use of the Aspen/X2 portal, 

an actively maintained website, the School Messenger notification service and a 

series of parent engagement events throughout the year. 

11. The school has built a strong network of partnerships with parents and families 

through organizations like the PTO, NEF, Boosters, NSAS, School Council, and 

SEPAC. 

12. The school has developed partnerships with universities, including but not limited 

to Syracuse University through its SUPA program and with Boston University in 

the development of the NTSS program. 

Needs 

1. Continue to develop a formal long range plan for the cataloguing, maintenance 

and replacement of equipment. 
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2. Continue to work to address strains on physical plant and budget resulting from 

higher enrollment numbers and aging facilities. 

 
Standard 7 Committee 

1. John O’Briant, Committee Chair, Music Teacher, Arts/Wellness Department 

Curriculum Coordinator 

2. Wendy Bawabe, Parent 

3. Jack Browne, Science Teacher 

4. Amy Cortright, Mathematics Teacher, Music Teacher 

5. Meaghan Dempster, Guidance Counselor 

6. Judith Field, Special Education Teacher 

7. Mark Herman, Technology Education Teacher 

8. Ross Kowalski, Technology Education Teacher 

9. Matthew Marani, Assistant Principal 

10. Kelly O’Keefe, Special Education Teacher 
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TWO-YEAR AND FIVE-YEAR TARGETED PLANS 

Two-Year Targeted Plan 
• Formalize 21st century civic and social learning expectations that are explicit and 

measurable 
 

• Finalize the process of rewriting curricula in science and foreign language courses 
 

• Formalize written curriculum in senior elective courses as well as health and 
physical education classes 

 
• Examine additional sources of data to disaggregate and identify opportunities to 

increase student achievement 
 

• Implement a tiered system of supports to meet the social and emotional needs of 
all students 

 
• Review and evaluate co-teaching practices and identify opportunities to grow 

instructional partnerships between general education teachers and special 
educators 

 
• Formalize a long range plan for the cataloguing, maintenance, and replacement of 

equipment 
 
Five-Year Targeted Plan 

• Establish formalized opportunities for cross-disciplinary learning 
 

• Examine methods of collecting survey data from alumni 
 

• Establish a framework for analyzing data collected on graduated students to 
continuously determine effectiveness of student preparation for post-secondary 
options 

• Monitor the strains on the physical plant and budget resulting from higher student 
enrollments and aging facilities 


