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STATEMENT OF LIMITATIONS 
 
 

THE DISTRIBUTION, USE AND SCOPE OF THE  
VISITING COMMITTEE REPORT 

 
 

 
The Commission on Public Secondary Schools of the New England Association of 
Schools and Colleges considers this visiting committee report of Norwell High School to 
be a privileged document submitted by the Commission on Public Secondary Schools of 
the New England Association of Schools and Colleges to the principal of the school and 
by the principal to the state department of education.  Distribution of the report within the 
school community is the responsibility of the school principal.  The final visiting 
committee report must be released in its entirety within sixty (60) days of its completion 
to the superintendent, school board, public library or town office, and the appropriate 
news media. 
 
The prime concern of the visiting committee has been to assess the quality of the 
educational program at Norwell High School in terms of the Commission’s Standards for 
Accreditation.  Neither the total report nor any of its subsections is to be considered an 
evaluation of any individual staff member but rather a professional appraisal of the 
school as it appeared to the visiting team. 
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INTRODUCTION 

 

The New England Association of Schools and Colleges (NEASC) is the oldest of the six 
regional accrediting agencies in the United States.  Since its inception in 1885, the 
Association has awarded membership and accreditation to those educational institutions 
in the six-state New England region who seek voluntary affiliation. 
 
The governing body of the Association is its Board of Trustees which supervises the 
work of six Commissions:  the Commission on Institutions of Higher Education (CIHE), 
the Commission on Independent Schools (CIS), the Commission on Public Secondary 
Schools (CPSS), the Commission on Technical and Career Institutions (CTCI), the 
Commission on Public Elementary and Middle Schools (CPEMS), and the Commission 
on American and International Schools Abroad (CAISA). 
 
As the responsible body for matters of the evaluation and accreditation of public 
secondary school member institutions, CPSS requires visiting committees to assess the 
degree to which the evaluated schools meet the qualitative Standards for Accreditation of 
the Commission.  Those Standards are: 
 
  Teaching and Learning Standards 
   Mission and Expectations for Student Learning 
   Curriculum 
   Instruction 
  Assessment of Student Learning 
 
  Support Standards 
  Leadership and Organization 
  School Resources for Learning 
  Community Resources for Learning 
 
The accreditation program for public schools involves a threefold process:  the self-study 
conducted by the local professional staff, the on-site evaluation conducted by the 
Commission’s visiting committee, and the follow-up program carried out by the school to 
implement the findings of its own self-study and the valid recommendations of the 
visiting committee and those identified by the Commission in the follow-up process.  
Continued accreditation requires that the school be reevaluated at least once every ten 
years and that it show continued progress addressing identified needs. 
 
Preparation for the Evaluation Visit – The School Self-Study 
 
A steering committee of the professional staff was appointed to supervise the myriad 
details inherent in the school’s self-study.  At Norwell High School, a committee of nine 
(9) members including the principal/principal’s designee supervised all aspects of the 
self-study.  The steering committee assigned all teachers and administrators in the school 
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to appropriate subcommittees to determine the quality of all programs, activities, and 
facilities available for young people.   
The self-study of Norwell High School extended over a period of 20 school months from 
January of 2003 to October of 2004.  The visiting committee was pleased to note that 
students and parents joined the professional staff in the self-study deliberations. 
 
Public schools evaluated by the Commission on Public Secondary Schools must complete 
appropriate materials to assess their adherence to the Standards for Accreditation and the 
quality of their educational offerings in light of the school’s mission, learning 
expectations, and unique student population.  In addition to using the Self-Study Guides 
developed by a representative group of New England educators and approved by the 
Commission, Norwell High School also used questionnaires developed by the Global 
Institute at Endicott College to reflect the concepts contained in the Standards for 
Accreditation.  These materials provided discussion items for a comprehensive 
assessment of the school by the professional staff during the self-study.   
 
It is important that the reader understand that every subcommittee appointed by the 
steering committee was required to present its report to the entire professional staff for 
approval.  No single report developed in the self-study became part of the official self-
study documents until it had been approved by the entire professional staff. 
 
The Process Used by the Visiting Committee 
 
A visiting committee of 16 evaluators was assigned by the Commission on Public 
Secondary Schools to evaluate Norwell High School.    The Committee members spent 
four days in Norwell, reviewed the self-study documents which had been prepared for 
their examination, met with administrators, teachers, other school and system personnel, 
students, and parents, shadowed students, visited classes, and interviewed teachers to 
determine the degree to which the school meets the Commission’s Standards for 
Accreditation.  Since the evaluators represented public schools teachers and 
administrators and central office administrators, diverse points of view were brought to 
bear on the evaluation of Norwell High School. 
 
The visiting team built its professional judgment on evidence collected from the 
following sources:   
 

• review of the school’s self-study materials 
• 48 hours shadowing 16 students for a half day 
• a total of 52 hours of classroom observation (in addition to time shadowing 

students) 
• numerous informal observations in and around the school 
• tours of the facility 
• individual meetings with 30 teachers about their work, instructional approaches, 

and the assessment of student learning 
• group meetings with students, parents, school and district administrators, and 

teachers 
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• the examination of student work including a selection of work collected by the 
school 

Each conclusion on the report was agreed to by team consensus.  Sources of evidence 
for each conclusion drawn by the visiting committee appear in parenthesis in the 
Standards sections of the report.  The seven Standards for Accreditation reports 
include commendations and recommendations that in the team’s judgment will be 
helpful to the school as it works to improve teaching and learning and to better meet 
Commission Standards. 
 

This report of the findings of the visiting committee will be forwarded to the 
Commission on Public Secondary Schools which will make a decision on the 
accreditation of Norwell High School. 
 

      Overview of Findings 

 

Although the conclusions of the visiting committee on the school’s adherence to the 
Commission’s Standards for Accreditation appear in various sections of this report, 
the committee wishes to highlight some findings in the paragraphs that follow.  These 
findings are not intended to be a summary of the report. 
 
Norwell High School has employed the self-study process as a means of examining 
the programs and services it provides for Norwell students as well as its fundamental 
beliefs about teaching and learning.  The visiting committee found that many of the 
school’s strengths and needs delineated in the self-study are evident in the school and 
that the commendations and recommendations found in this report will form the basis 
for continuous improvement in programs, services, and facilities provided in the 
future.  Norwell High School is dedicated to continuous growth and improvement as 
evidenced by the efforts the community has made in the self-evaluation process and 
in the dedication of the faculty and parents to provide a rich learning environment for 
students.   
 
Norwell High School students take pride in their school and expressed to the visiting 
committee how comfortable they felt with their teachers and their peers.  They 
understand and appreciate that the faculty and staff are committed to ensuring their 
well-being and success in meeting the expectations in the mission statement.  The 
school celebrates student achievement and enjoys the support and appreciation of the 
board of education and the greater Norwell community.  The administration and 
faculty have involved parents and members of the community in projects and 
programs that foster learning, community service, and connection to the school itself.  
Parents express their satisfaction with the programs and services Norwell High 
School provides and appreciate both the leadership and the open communication of 
the school administration.   
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Norwell High School faces the challenges of providing students with a 
comprehensive program of studies and many supportive services.  The school has 
undergone recent renovations that provide for student needs and reflect the ideas and 
goals expressed in the mission statement.  The faculty, administration, and board of 
education members have searched for creative ways to provide for the needs of all 
students while demonstrating fiscal responsibility to the town.  Parents and 
community members have contributed to these efforts in many ways and on many 
occasions.  The school facility is supportive of the school’s mission and is well-
maintained.  Flex labs on each level of the building provide students and teachers 
easy access to computers, and the arrangement of the upper and lower levels by grade 
contributes to a smooth transition from under to upper classmen status for students.   
 
Teaching and Learning at Norwell High School  
 
Student learning is the focus of all members of the school community.  Because of the 
efforts of the faculty, staff, and their families, there is a warm, supportive climate for 
learning at Norwell High School.  Students are encouraged to achieve the 
expectations for learning, and the school provides opportunities for students to take 
courses at the highest level available.  The faculty provides extra support outside the 
school day and is unselfish in its support of and involvement in the co-curricular 
program.  Faculty members are encouraged and supported in their efforts to develop 
courses that will meet student needs and interests.  There is a sense of partnership 
among all the stakeholders and a commitment to provide the best programs and 
services for Norwell students. 
 
The mission and expectations for student learning reflect the beliefs of the community 
that Norwell High School should prepare students to become responsible citizens, 
reflective problem-solvers, effective communicators, and adaptable learners. The 
mission is prominently displayed throughout the school and is read to students each 
morning.  Students are not as clear about how the expectations for student learning 
relate to the goals and objectives for their individual courses, however, and some 
work will need to be done to clarify the connections and to develop a school-wide 
model for rubrics that will help students understand how they are assessed. Once such 
rubrics have been developed and published, they should be employed across the 
school connected to daily lesson plans and assessments in all classes.  The data 
derived from these classroom assessments should assist in both the curriculum review 
process and the improvement of instruction.  The school also needs to determine how 
individual student performance of the social and civic expectations will be tracked. 
 
The Norwell High School program of studies is varied and comprehensive.  The 
faculty has worked diligently to provide an array of courses that will prepare students 
for life after high school.  Time and resources should be allocated so that teachers 
who teach the same course have time to collaborate to ensure that all students 
enrolled in various sections of the same course achieve the same goals and so that 
faculty members may develop stronger connections between curriculum objectives 
and academic expectations across all departments, develop strategies to ensure an 

 7



equally high degree of rigor in all courses, and develop methods to incorporate data 
derived from classroom assessments into the curriculum review process.  The recently 
adopted schedule that provides for longer instructional periods is seen as a benefit for 
many elective courses.  However, not all teachers are employing varied instructional 
approaches during the extended periods, and staff development activities should be 
provided to assist them in teaching in a block.   
 
Support for Teaching and Learning at Norwell High School  
 
Class sizes, manageable teaching loads, and the organization of the school permits 
Norwell High School teachers to pay individual attention to students and to know 
them personally.  The advisory program has been adopted to ensure that students feel 
connected to the school.   Teachers are highly involved in the life of the school and 
celebrate student accomplishments on a regular basis.  Counselors have manageable 
caseloads and work with students assigned to them for all four years.  There is a 
strong working relationship between the student support staff and the rest of the 
school faculty, and faculty and support staff work with community resources to 
provide additional help for students and families.   Parents repeatedly expressed their 
satisfaction with the communication efforts of the faculty and administration, and 
they feel involved and respected as partners in the education of their children.  
 
The library media center provides a large, well-constructed area for teachers to bring 
their classes while providing work areas for individual students.  The library/media 
specialist is involved in curriculum development and department meetings and 
supports requests from faculty members for assistance with obtaining resources for 
their classes.  However, the majority of teachers does not use the library media center 
on a regular basis to support teaching and learning, thus a valuable resource is 
currently underutilized.  Staff development programs that assist teachers in using the 
library media center and a strong orientation program for students should be 
developed to increase the use of the library media center.  
 
Although the board of education has been highly supportive of school initiatives and 
student needs, budget constraints have caused the board and the administration to 
make difficult decisions about how to allocate resources equitably and effectively.  
Parents have accepted activity fees and the need for fund-raising in order to keep the 
quality of programs and activities in place.  Some teachers agree to teach an 
additional class in order to provide classes that students have selected that exceed the 
staffing allocations in place.  A reduction in custodial services is also presenting a 
challenge to maintaining a school that is used extensively by students and the 
community both during and outside the school day and school year.  As enrollment 
grows, the budgetary constraints will need to be addressed in order to meet student 
needs.  
 
Norwell High School should be proud of the many aspects of the school that are 
commended in this report.  It should continue to provide those programs and services 
while continuing to refine and improve them. It has the capacity to address the 
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recommendations presented in this report.  With strong leadership, the spirit of 
cooperation, and the support of the community, the school should achieve its mission 
and ensure that every student is well able to attain the expectations for student 
learning.  Some programs and approaches need refinement, and the faculty needs to 
examine whether or not every student is being challenged with the most rigorous 
program, regardless of his or her ability.  However, the foundation and the will are 
highly evident in the school.  The pride the community has for Norwell High School 
should serve it well as it continues to move forward guided by its mission,  
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SCHOOL AND COMMUNITY REPORT 

 

Norwell, Massachusetts, located 25 miles southeast of Boston and near the 
coast,  was originally settled in the 1620s and remained part of the town of 
Scituate for over 200 years.  In 1849, the town became a separate 
community known as South Scituate.  Residents voted to change the name 
to Norwell in 1888, in honor of Mr. Henry Norwell,  a merchant 
remembered for his contributions to road improvements. 
 
The North River dominates the early history of Norwell.   Over 1,000 ships 
were built  in the many shipyards that dotted the riverbanks.  The most 
famous of these was the “Columbia”, the first  American ship to 
circumnavigate the globe.  In the late 1800s, shipbuilding was replaced by 
manufacturing, particularly shoemaking and boot making.  Manufacturing 
declined in the first half of the twentieth century, and Norwell became 
primarily a rural farming community. 
 
The advent of Route 3 in 1960 signaled an end to farming and the start  of 
a building boom.  The population grew from 2,500 in 1950 to 7,800 by 
1970.  Over the past decade, the population has grown to approximately 
10,200. 
 
Today, Norwell is considered to be a growing, residential , affluent, 
suburban community.  The median home sale price in 2003 was 
approximately $455,000.  During the past few years, many smaller homes 
have been replaced with larger luxury homes.  A very small percentage of 
housing is rental property.  Norwell has two trailer parks; although within 
the past year, a residential campground has been closed, displacing many 
families.  In the past,  Norwell had no zoning for condominiums, but three 
condominium developments have been built  within the last  few years.  
Two of the developments are senior citizen communities.  Significant 
commercial growth has developed along Route 53.  Two industrial parks 
are tucked into the northwest corner of town. 
 
Many Norwell residents commute to business and professional positions 
in the Boston Metropolitan area.  The median household income is 
approximately $96,000.  Those below the poverty level comprise fewer 
than two percent (2%) of the population.  About thirty-two percent (32%) 
of the adults in the community are college graduates.  In 2003, the 
average unemployment rate was 3.6%. 
 
In Norwell,  a five-member school committee is responsible for four 
schools and a total student population of 2,073.  There are two elementary 
schools for grades K through five feeding the middle school that serves 
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grades six through eight and the high school.  Of the 655 high-school aged 
youth in the community, eighteen attend South Shore Vocational 
Technical School in neighboring Hanover, while seventy attend fourteen 
private schools.  Two students attend the local charter school, and three 
students are home-schooled.  Though Norwell does not participate in 
school choice, NHS has nine students who live outside of the district .  
Some are the children of Norwell teachers who are allowed to enroll  their 
children in Norwell schools.  The others are allowed to attend NHS with 
permission of the superintendent.  Per pupil  expenditure for the 2002-
2003 school year was $8,141 that is below the state average of $8,277.  
Expenditures totaled over $20,000,000, of which ninety-five percent 
(95%) came from town appropriations, two percent (2%) from federal 
grants, and three percent (3%) from fees and other receipts.  User fees for 
high school sports and activities were instituted in 2002.  The fee was 
originally $50 and covered participation in sports and activities.  This 
year, the fee rose to $125 for students who play sports and $60 for 
students who are involved only in clubs and other activities (with a $250 
maximum per family).   Those fees will rise to $150 and $75 respectively 
(with a $300 limit per family) next year.  Bus fees for high school riders 
were also instituted in 2002.  The fee is $150 (with a $250 maximum per 
family).  That fee will  rise to $175 (with a $300 maximum per family) 
next year.  The school department appropriation represented 
approximately fifty-four percent (54%) of the town’s overall budget for 
fiscal year 2003.  In recent years, all  school budgets have passed at town 
meeting. 
 
Norwell High School is located on a wooded ninety-five acre tract of land 
off a residential  street and close to Route 123 (Main Street).  The school 
shares a horseshoe drive with the tree and grounds department and the 
town library.  A unique structure, Norwell High School opened in 1973 
featuring an innovative house concept that was later abandoned due to 
declining enrollment and administrative cuts.  A three year $17,250,000 
renovation and upgrade of NHS was completed recently and a new, simple 
house system put in place.   The high school now has eight state of the art 
science laboratory classrooms, a computer “flex” lab on each floor of the 
two main wings, new computer technology labs, and a language lab. 
 
Enrollment has begun to increase sharply over the last  two years and is 
likely to continue to do so.  The high school enrollment is expected to rise 
from 529 for the 2002-2003 school year, to approximately 620 for the 
2005-2006 school year, an increase of seventeen percent (17%).  
Enrollment for the 2004-2005 school year is 567.  Of the current seniors, 
ninety percent (90%) has spent all four years at Norwell High School.  
The ethnic composition of the student population is ninety-six percent 
(96%) white, consistent with that of the community as a whole.  The 
school dropout rate is negligible (less than .2%).  Student attendance rates 
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during the past two years have averaged 95.5%.  Teacher attendance, 
excluding professional days, during that period averaged 95.9%. 
 
Of the full and part-time teachers at NHS, ninety-five percent (95%) has 
professional licensure.  The same percentage of teachers has a college 
major in his or her subject area.  Those who do not have a major in the 
subject they are teaching do hold a minor in that subject.  
 
Norwell High School’s academic courses are offered at three levels.   NHS 
offers twelve advanced placement courses in addition to honors and 
college prep level courses.  Many students are enrolled in upper-level (AP 
and honors) courses.  The percent enrolled in upper-level courses by 
subject area is as follows:  
 

 English:  64% 
 social studies: 55% 
 mathematics: 25% 
 science:  43% 
 foreign languages:  62% 

 
Approximately eleven percent (11%) of students is enrolled in at least one 
special education class.   
 
Statistics for the classes of 2002 and 2003 reveal that ninety-four percent 
(94%) of the graduating class is continuing their education.  Eighty-eight 
percent (88%) is attending four-year colleges, three percent (3%) is 
attending two-year colleges, and three percent (3%) is attending 
preparatory schools for a post-graduate year.  Private liberal arts colleges 
in New England continue to be the schools preferred by Norwell 
graduates.  Of the graduates who did not pursue higher education, one 
percent (1%) entered the military, one percent (1%) entered the work 
force, and three percent (3%) had indefinite plans.  A follow-up study of 
the class of 2002 indicates the majority of the graduates who responded 
are satisfied with the education that they received and felt well prepared 
for the demands of college. 
 
Norwell students traditionally perform well on standardized tests.  Recent 
Preliminary Scholastic Aptitude Test (PSAT) scores, Scholastic Aptitude 
Test (SAT) results and state assessment testing show Norwell students 
scoring above state and national norms.  In 2003, only three percent (3%) 
of NHS students failed the English portion of the MCAS test,  while 
twenty-nine percent (29%) scored at the advanced level.   These scores are 
notably better than the state averages of twelve percent (12%) and twenty 
percent (20%) respectively.  Also in 2003, three percent (3%) of NHS 
students failed the mathematics portion of the MCAS test,  while fifty-one 
percent (51%) scored at the advanced level.   Again, these scores are 
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significantly better than the state averages of twenty-one percent (21%) 
and twenty-four percent (24%) respectively.   
 
Several recent initiatives and partnerships help to create a high school 
community with broader focus and opportunity.  In 2003, NHS began an 
internship program for seniors.  Students in good standing may elect to 
participate in the program which is run by the administrators.  Students 
who participate in this program actually end their coursework after the 
third quarter and spend the final eight weeks of school working in their 
internships.  Students meet with an administrator regularly and must make 
a detailed presentation to the community at the conclusion of their 
internship experience. 
 
During the 2002-2003 school year, the faculty expanded the “Freshman 
Family” program to a large “Advisory” program that involves all  students.  
Each homeroom is also an advisory group.  They meet often throughout 
the year to discuss important topics such as school policies and topical 
issues.  The program starts each year with an “Advisory Day” during 
which all students participate in themed activities with their advisory 
groups.  Advisory affords a great opportunity to gather student opinions, 
disseminate information, and provide students with a way to feel 
connected to an intimate group of peers and an advisor. 
 
NHS has recently created a partnership with World Challenge 
Expeditions.  Fourteen NHS students, along with a faculty member and 
the principal,  have been working for the last  two years to prepare for an 
excursion to Peru.  The group will spend one summer month in Peru, 
during which they will participate in physical challenges, community 
service work, and cultural exploration. 
 
NHS has increased its graduation requirements over the past five years.  
In order to graduate, students must pass four years of English, 
mathematics, science (must include biology, chemistry, and physics), and 
social studies.  Three years of foreign language study are required, though 
students who studied a language for two years at the middle school level 
may study a language for only two years at the high school level.  There 
is also a unified arts requirement.   Students must take four semesters of 
unified arts (art,  music, theatre, and technology), and at least one of those 
courses must be in the arts.   The school and greater community recently 
discussed adding a service component to the graduation requirements.  
After much discussion, the school council decided to recommend that 
NHS implement a program that involves dedicating one day per year to 
perform service as a school. Therefore, community service is not currently 
a graduation requirement. 
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During the 2003-2004 school year, NHS formed a partnership with 
Bridgewater State College.  Students who were enrolled in the new 
“Watershed Analysis” course worked in conjunction with BSC to analyze 
and evaluate local waterways, namely Second Herring Brook and Third 
Herring Brook, both of which feed the North River.  
 
At NHS, the school community honors students in many ways.  The 
athletic program holds three awards nights each year to recognize those 
who have contributed to the previous season’s athletic events.  Students 
who have made substantial contributions to the arts program are 
recognized with awards at the annual FOCA dinner, a fundraiser for the 
Friends of the Clipper Art group that supports the arts at  NHS.  At the end 
of the school year, the school schedules a very large underclass academic 
awards presentation.  Teachers nominate students who deserve praise for 
outstanding achievement, outstanding effort,  or other significant 
contributions.  Each teacher is allowed to give as many awards as s/he has 
class sections.  The procedures in place ensure that all academic levels 
are equally represented and recognized.  Students who are nominated for 
more than one award receive the Principal’s Award.  Each student 
receives a plaque at the ceremony to which parents are also invited.  The 
entire school attends the ceremony, and a reception follows for recipients 
and their parents.  Students who attain high honor status are invited to a 
potluck breakfast with their families at the end of each term. 
 
Seniors are recognized at a special awards night in June.  Most of the 
awards are scholarships.  Dozens of local civic groups and other 
organizations provide approximately $60,000 in scholarships to 
graduating seniors each year.  Several other awards are distributed by 
individual teachers, activity leaders, and outside organizations seeking to 
recognize seniors who have made substantial contributions. 
 
The community at NHS receives considerable financial support from local 
resources.  Each year, the Norwell Education Foundation provides 
substantial funding for various initiatives.  Staff members apply for and 
receive grants to support projects or purchase equipment.  The local PTO 
is also very generous in its support for NHS.  For example, every year, the 
PTO provides funding that allows the school to give each student a 
colorful agenda book that also includes the student handbook.  Many other 
groups receive support from local individuals who donate privately.  In 
particular,  the Robotics Team requires and receives substantial support 
from business donors. 
 
Norwell is a town that is very proud of its schools.  The community 
values education and supports its school system.  Parents expect their 
children to be well prepared for post-high school endeavors, and the 
faculty members have set high expectations for themselves.    
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NORWELL HIGH SCHOOL  
MISSION AND EXPECTATIONS FOR STUDENT LEARNING 

 
Mission                       The Mission of Norwell High School is: 
Statement 
                               to provide an engaging, supportive, environment where students  
                              strive for excellence, practice respect, and contribute to society 
 

Expectations for Student Learning 
 

Norwell High School graduates will be: 
Adaptable Learners 
Responsible Citizens 

Reflective Problem Solvers 
Effective Readers 
Effective Listeners 
Effective Writers 

Effective Speakers 
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COMMISSION ON 

PUBLIC SECONDARY SCHOOLS 

 

 

 

TEACHING AND LEARNING STANDARDS 

_______________________ 

 

MISSION AND EXPECTATIONS 

FOR STUDENT LEARNING 

_________________________ 

 

CURRICULUM 

_________________________ 

 

INSTRUCTION 

_________________________ 

 

ASSESSMENT OF STUDENT 

LEARNING 

 

__________________________________ 
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1  MISSION AND EXPECTATIONS FOR STUDENT     

 LEARNING 

 

 

 

The school’s mission statement describes the essence of what the school as a community 
of learners is seeking to achieve.  The expectations for student learning are based on and 
drawn from the school’s mission statement.  These expectations are the fundamental 
goals by which the school continually assesses the effectiveness of the teaching and 
learning process. Every component of the school community must focus on enabling all 
students to achieve the school’s expectations for student learning. 

 
 

1. The school’s mission statement and expectations for student learning shall 
be developed by the school community and approved and supported by the 
professional staff, the school board, and any other school-wide governing 
organization. 

 
2. The school’s mission statement shall represent the school community’s 

fundamental values and beliefs about student learning. 
 

3. The school shall define school-wide academic, civic, and social learning 
expectations that:  

 are measurable; 
 reflect the school’s mission. 

 
      4.   For each academic expectation in the mission the school shall have a                        

                        targeted level of successful achievement identified in a rubric. 
 
                5.   The school shall have indicators by which it assesses the school’s progress             
                    in achieving school-wide civic and social expectations. 

 
            6.   The mission statement and the school’s expectations for student learning   

                        shall guide the procedures, policies, and decisions of the school and shall 
                        be evident in the culture of the school. 
 
                7.    The school shall review regularly the mission statement and expectations  

for student learning using a variety of data to ensure that they reflect 
student  needs, community expectations, the district mission, and state and  

                        national standards. 
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MISSION AND EXPECTATIONS FOR STUDENT LEARNING 

 

Conclusions 
 
 
Norwell High School’s mission statement and expectations for student learning were 
developed and are supported by the school community including the faculty, the 
administration, students, and parents.  As reported in the self-study, Norwell High School 
conducted a one day retreat to develop the mission statement to ensure that it reflected 
the school’s philosophy and beliefs.  Meetings and a forum that allowed the faculty, 
students, and the community to review, discuss, and approve the mission statement were 
scheduled soon after the one day retreat.  Through this process, Norwell High School 
ensured that everyone in the school community had a voice in the development of the 
mission and expectations.  The school council and school committee approved the 
proposed mission statement and the original nineteen expectations for student learning in 
January of 2001. During the spring and fall of 2002, the faculty condensed the number of 
expectations to seven.  Again, the council and committee granted approval in the winter 
of 2002.  The NHS mission and expectations are read daily on the public address system, 
included in all publications, displayed around the school, referenced at public events, and 
discussed at school and community forums.  The school community has taken ownership 
of the mission and in keeping it in the forefront of discussion about student learning 
ensures that it is becoming a driving force in enhancing student achievement. (self-study, 
teachers, parents) 
  
Providing an engaging, supportive environment where students strive for excellence, 
practice respect, and contribute to society is the basis of Norwell High School’s mission 
and reflects the fundamental values and beliefs held by the school community.  Students, 
parents, and teachers who spoke with visiting committee members believe in high 
expectations for all students and a safe and supportive learning environment.  School 
pride, respect for others, and a strong sense of community are evident throughout the 
school.  However, while members of the NHS community can readily talk about the NHS 
mission statement and the expectations for student learning, the extent to which the 
community understands and connects them to student learning is not as clearly apparent.  
(self-study, teachers, observations) 
 
The faculty and administration of Norwell High School have established school-wide 
expectations for student learning, six of which are academic, all of which are reflective of 
the school’s mission.  These expectations identify what all students should know and be 
able to do by the time they graduate. Each department has assumed ownership of one or 
more of the expectations for student learning.  In the summer of 2003, the faculty 
committee developed rubrics for each of the expectations for student learning. While the 
faculty is working to embed these academic expectations into their classroom instruction 

 18



across all content areas, they have yet to implement a school-wide system of assessment 
using the rubrics connected to each of the academic expectations. Norwell High School 
needs to clarify how the academic expectations will be assessed, recorded, and used to 
inform decisions about both individual and school progress in meeting the school’s 
mission.  The faculty also needs to develop derivative rubrics for the many discrete 
learner outcomes implicit in each of the academic expectations.  The academic 
expectations and the rubrics that are used to measure student achievement must be 
aligned with the goals and objectives of each department’s curriculum.  Efforts to clarify 
how the expectations and the rubrics relate to teaching and learning in every classroom 
will help students, parents, and teachers develop a clear understanding of how and when 
students will demonstrate mastery of the academic expectations. (self-study,  school 
leadership team, teachers) 
 
The school-wide rubrics developed by that the Norwell High School faculty for the 
expectations for student learning indicate three levels of performance. Those rubrics 
classify performance in three categories—the student “approaches,” “meets,” or 
“exceeds” the expectations.  Although the school has agreed upon targeted levels of 
successful achievement of the school-wide rubrics, the faculty has yet to implement them 
across the school.   ( teachers,  school leadership team, teacher interviews)  
 
Norwell High School has not indicated which of the seven expectations for student 
learning are academic, which social, and which civic.  While the “Responsible Citizen” 
expectation appears to be a civic expectation, no other expectation is clearly denoted as a 
social expectation.  In addition, some indicators listed for the “Effective Listener” or the 
“Effective Speaker” expectations include aspects of a social expectation.  Members of the 
school community, in fact, referred to these indicators as related to a social expectation.  
Further, the school community often confuses wording in the school’s mission with its 
identified expectations for student learning.  Thus, there are inferred references to social 
and civic expectations in the mission as well as in two of the academic expectations.  The 
failure of Norwell High School to clearly articulate the differences and connections 
among its mission, expectations, and some of the indicators hinders assessment of the 
school’s progress in achieving its civic and social expectations and contributes to the lack 
of clear understanding of the expectations among members of the educational 
community.  (self-study, leadership team, teachers, parents, students) 
  
The mission statement and expectations for student learning have begun to guide the 
procedures, policies, and decisions of the school.  Faculty members indicate in recent 
surveys that their work reflects the beliefs in the mission and that they feel that most of 
the faculty shares the vision for the school that informs the mission and expectations for 
student learning. Two of the expectations have served as catalysts for the writing rubric 
and anchor papers used by the English department that are now part of the culture of the 
school.  Development of additional initiatives based on the expectations will ensure that 
NHS continues to improve the learning experience for all students and becomes 
accustomed to working toward fulfilling its mission. (self-study, school leadership team,  
teachers) 
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Norwell High School employs a method for review of the mission statement that includes 
examination of data from the Massachusetts Comprehensive Assessment System 
(MCAS), Scholastic Aptitude Test (SAT), advanced placement tests (AP), term and final 
grades, attendance and disciplinary records, and parent and student surveys over  a four- 
year period. Once the faculty develops a method for determining both individual student 
achievement and school-wide achievement of the expectations for student learning and 
then includes that method in the mission review process, a more complete picture of 
student learning will be available to guide changes that will enhance opportunities for 
student success. (self-study, meeting with school leadership team, meeting with teachers) 
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COMMENDATIONS 
 
 

1. The comprehensive process used to develop the new mission and expectations 
  for student learning 

 
2.    The use of  an all-day retreat to assist in developing and discussing the ideas  
      inherent in the mission statement 

 
3.    The ability of members of the school community to articulate the values and  
      beliefs expressed in the mission statement 

 
4.    The use of data to develop the mission and expectations for student learning 

 
5.    The ownership by the professional staff of the mission and expectations and   
      its use as a driving force in enhancing student achievement 

 
6.    The school-wide focus on writing and the student anchor papers which have   
      emanated from the writing rubric 

 
 
 
RECOMMENDATIONS  

 
 

1.   Clarify for all members of the school community how the school’s mission     
     and expectations for student learning are connected to teaching and learning   
     and how they inform the decision-making process at Norwell High School 

 
2.   Implement across all departments the school-wide rubrics developed by the    
     faculty and administration 

 
3. Implement targeted levels for successful achievement of the  expectations      
 for  student learning as outlined in the school-wide rubrics  

 
4. Develop and implement derivative rubrics that connect performance on          
 specific subject area objectives with the more global performance objectives   
 implicit in  the academic expectations 

 
5.   Clearly delineate the difference between the broad beliefs expressed in the      
     mission statement and the more specific expectations for student learning so   
     that members of the school community can perceive how student achievement 
     of the expectations through their work in classrooms and activities will ensure 
     that the school achieves its mission 

 

 21



6.   Clarify which expectations or parts thereof qualify as civic and/or social         
     expectations 

 
7.   Develop and implement indicators by which the school assesses school-wide   
     progress in achieving identified civic and social expectations for student        
     learning 
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2 CURRICULUM 

 

 

The curriculum, which includes coursework, co-curricular activities, and other school-
approved educational experiences, is the school’s formal plan to fulfill its mission 
statement and expectations for student learning.  The curriculum links the school’s 
beliefs, its expectations for student learning, and its instructional practices.  The strength 
of that link is dependent upon the commitment and involvement of the professional staff 
to a comprehensive, ongoing review of the curriculum. 
 

1. Each curriculum area shall identify those school- wide academic 
 expectations for which it is responsible. 

 
2. The curriculum shall be aligned with the school-wide academic 
 expectations and shall ensure that all students have sufficient opportunity 
 to practice and achieve each of those expectations. 

 
3. The curriculum shall: 
     * prescribe content 

                * integrate relevant school-wide learning expectations 
                 * include course-specific learning goals 
                * suggest instructional strategies 
               * suggest assessment techniques including the use of school-wide rubrics 
 

4. The curriculum shall engage all students in inquiry, problem-solving, and 
 higher order thinking as well as provide opportunities for the authentic 
 application of knowledge and skills. 

 
5. The curriculum shall: 
     * be appropriately integrated; 

                * emphasize depth of understanding over breadth of coverage.  
 

6. The school shall provide opportunities for all students to extend learning 
 beyond the normal course offerings and the school campus. 

 
7. There shall be effective curricular coordination and articulation between 
 and among all academic areas within the school as well as with sending 
 schools in the district. 
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8. Instructional materials, technology, equipment, supplies, facilities, staffing 
 levels, and the resources of the library/media center shall be sufficient to 
 allow for the implementation of the curriculum. 

 
9. The professional staff shall be actively involved in the ongoing 
 development, evaluation, and revision of the curriculum based on 
 assessments of student performance in achieving the school’s academic 
 expectations and course-specific learning goals. 

 
10.    The school shall commit sufficient time, financial resources, and              

     personnel to the development, evaluation, and revision of curriculum. 
 

11. Professional development activities shall support the development and   
 implementation of the curriculum. 
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CURRICULUM 

 

Conclusions 

 

Although Norwell High School (NHS) has identified student expectations, and subject 
areas have indicated their responsibility for specific expectations, the expectations 
identified are not referenced in curriculum profiles, maps, or other curriculum documents.  
The curriculum guides do not provide clear connections between the course content and 
the school’s expectations for student learning. In the Norwell High School Program of 
Studies, each course description also cites those expectations for student learning that will 
be emphasized in the course.  Some departments have the same expectation(s) cited for 
every course regardless of level while other departments cite additional expectations for 
honors and AP level courses.  Students, teachers, and counselors reviewing the program 
of studies have clear information about which subject areas and courses will provide 
opportunities to achieve the school’s expectations for student learning.  However, 
consistent emphasis should also be made through curriculum documents and materials 
provided to students in their classrooms as an active reinforcement of the learning goals 
and achievements. (self-study, curriculum documents, teachers) 
 
 NHS does not have an assessment plan for assuring that each student is meeting all the 
learning expectations. Because written curriculum does not include the school-wide 
academic expectations, it is unclear as to how expectations are reached, connected to the 
school’s mission, and articulated to students, parents, teachers, and the community. To 
avoid confusion and develop cohesiveness, further work must be completed to clearly 
delineate the relationship between the expectations for student learning, the written 
curriculum, and the school’s mission. Some expectations appear to be reflected in course 
syllabi written by some individual teachers as well as in the program of studies. Further, 
observations of lesson plans, classroom postings, and student remarks demonstrate that 
the expectations are becoming part of the day-to-day learning but not as the result of a 
plan developed by the entire faculty.  As a result, students and faculty members can 
articulate the expectations, but they are not always able to explain how the expectations 
are connected to daily classroom practices. (observations, self-study, teachers, parents, 
students, school leadership team) 
 
The school offers a variety of learning experiences and opportunities through a 
comprehensive program that is designed to meet student needs and interests. Students 
may choose courses at the advanced placement (AP), honors, and college preparatory 
(CP) levels. In the fall of 2004, the NHS adopted a “drop-schedule” creating six, fifty-
eight minute classes per day. The new schedule provides longer class periods. Further, 
student support services are in place to encourage students to enroll in more challenging 
courses and to support them when they do so. Teachers provide classroom rubrics and 
course syllabi to give students a sense of purpose, and they also provide specific 
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guidelines for assignments as seen in student work. Faculty members are consistently 
available to students during directed study time as well as after school, allowing for 
additional clarification and support. However, a clear link between the expectations and 
the curriculum guides should be established and cited in curriculum documents and 
lesson plans in order to emphasize the importance of the expectations for student learning 
in the curriculum and to facilitate student understanding of where they stand in relation to 
expected achievement.  ( observations, self-study, student shadowing, student work,  
teachers, parents, students, school leadership team, survey information) 
 
The content of the curriculum at NHS provides the opportunity for students to be 
challenged intellectually in many courses. The curriculum profiles clearly identify 
content, course expectations, themes, skills, assessment, and activities. Some profiles 
include home-school and community connections. Research skills are reflected, and 
student projects and products are included. Hence, on a daily basis, students know what is 
expected of them to complete assignments. (observations, self-study, student shadowing, 
student work) 
 
Although not consistently referenced in curriculum guides, Norwell High School students 
are asked to apply knowledge in order to demonstrate mastery of the content of their 
courses.  Opportunities for authentic application of knowledge are evident in the senior 
internship program, student participation at South Shore Science Center, and in a student-
tutoring program that assists younger students. Student interviews across levels indicate 
that most are sufficiently challenged and provided with opportunities such as the senior 
project that requires research to connect a topic across disciplines. (observations, self-
study, student shadowing, student work, teachers) 
 
NHS teachers are currently drafting curriculum maps that prescribe content, skills, and 
assessment strategies. The format for developing curriculum maps varies by department 
and at present there is no time line for completion. Assessment strategies can vary 
between and among courses, causing some confusion. Identifying essential questions that 
are linked to Massachusetts Frameworks and the school-wide academic expectations and 
developing authentic assessments that employ school-wide rubrics will assist students to 
gain a deeper understanding of course content and expectations. (self-study, student 
work, curriculum coordinators) 
 
Through authentic application of knowledge, inquiry, and higher order thinking skills, the 
NHS curriculum allows students to achieve at individual levels, connecting learning to 
problem-solving and life experiences. Examples are found throughout the school in daily 
activities, culminating projects and other student work. Opportunities such as advanced 
placement classes, honors and college preparatory levels, senior internships, fine arts 
department initiatives, computer repair and robotics courses, the school newspaper, and 
the literary magazine allow students to apply and connect knowledge in a variety of 
ways. A review of the course offerings and of student work demonstrates that Norwell 
High School offers a wide range of courses at different levels that emphasize problem-
solving, reflection, and adaptability. Thus, all students have ample opportunities to 
engage in inquiry, higher order thinking, and authentic application of knowledge and 
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skills.  (self-study, student work,  students, teachers, administration, parents, curriculum 
coordinators) 
 
While curriculum guides do not provide guidance for application of interdisciplinary 
instruction, the faculty provides opportunities for cross-disciplinary projects. Norwell 
High School has not made an interdisciplinary approach to curriculum and instruction a 
major focus for student learning. While individual teachers are able to cite various 
examples of integrated learning in several subject areas, there is no consistent effort to 
develop interdisciplinary units in the common practices of the school. Sixty-one percent 
of the students surveyed reported that their teachers include topics from other subject 
areas in their lessons, and 56% of the teachers surveyed believed they consciously make 
connections across the curriculum. Teachers cite the lack of common planning time as a 
deterrent to developing more formal interdisciplinary activities. A more consistent 
school-wide approach to integrate the curriculum would ensure that all students have 
opportunities to see connections among the many courses they complete. (self-study, 
student work, students, teachers, curriculum coordinators, survey information) 
 
Faculty members emphasize depth of understanding over breadth of coverage in their 
approaches to teaching. For example, teachers provide opportunities for students to grasp 
the intent of essential questions by allowing students to design projects and edit or 
improve assignments rather than moving on to the next topic or assignment. The teachers 
use the time provided by the schedule to apply various strategies such as project-based, 
self-directed learning, presentations, and cooperative learning. References to these 
practices and opportunities for students in curriculum guides will ensure consistent 
practices among teachers. (self-study, student work, teachers, curriculum coordinators, 
survey information) 
 
Through a newly-developed advisory program, teachers provide students with 
opportunities to discuss topics outside the formal curriculum such as high school 
orientation, differences, strengths, and struggles and adjustments to the school 
community.  The advisory program groups students in a homeroom with the same teacher 
for four years.  Homeroom meets daily at the opening of school and also for an additional 
half-hour session every other week.  Students practice the school’s academic, civic, and 
social expectations for learning outside the classroom in competitions and activities 
related to the program of studies. However, none of the extended learning activities is 
referenced in the curriculum guides. A group of students organized and successfully 
completed a trip to Peru where they were immersed in the culture for a month. Several 
Norwell students have traveled abroad with the American Field Service program and 
hosted students from the international community. The senior internship, college courses 
offered as dual enrollment, and summer classes at a host of local, regional, and national 
institutions of higher learning are available to Norwell students through the guidance 
department. The majority of the teachers, students, and parents believes NHS provides 
valuable opportunities for learning outside the traditional classroom.  Such opportunities 
enrich and expand student learning. (self-study, student work, students, teachers, parents, 
survey information) 
 

 27



Although a process that addresses coordination and articulation of curriculum had begun, 
district curriculum coordination and articulation Pre-K-12 is incomplete. Some faculty 
members cited instances in which they discovered that students arriving at NHS have 
already covered part of the high school curriculum in the middle school. The district had 
made efforts to address such redundancies under the direction of a district wide 
curriculum director who worked with departmental curriculum coordinators to develop a 
cohesive and sequential program of studies. However, this district-wide position was left 
vacant intentionally this past year and efforts are underway to redesign and up grade the 
position to that of an assistant superintendent.  The leadership and support for the 
articulation and coordination is essential in order to clarify the curriculum responsibilities 
of teachers at each grade level.  Some professional days are devoted to curricular work, 
and teachers are given the opportunity to develop curriculum at departmental meetings 
and outside of their contractual obligations through paid summer work. Curriculum 
coordination and articulation have improved as a result of preparation for NEASC 
accreditation as evidenced by the completion of curriculum mapping by the English 
department. However, completion of curriculum maps in every department is essential to 
begin the process of consistent articulation on all levels. Curriculum coordinators and 
teachers indicated that progress in achieving articulation is hampered by a lack of time. A 
well-articulated curriculum is essential for the district to ensure the expectations are being 
addressed without duplication/repetition at all grades. (self-study, teachers, curriculum 
coordinators, survey information) 
 
Adequate equipment, technology, and staffing allow for implementation of the 
curriculum. At NHS there are 325 computers, 7 in-focus machines, 28 televisions, lap top 
computers and probe software in science labs, and, in each classroom, an overhead 
projector for student and teacher use. Additional resources are available including a state-
of-the-art foreign language lab, video production facility, graphic/CAD, and Internet 
services to every computer. Four “Flex labs” are available for directed study and class 
use. Ninety percent of teachers and parents surveyed found the technology, resources 
adequate. The students at NHS benefit from adequate equipment, technology and staffing 
to support learning. (observation, self-study, student shadowing, facility tour,  student 
work, teachers, students, parents, survey information) 
 
 The Norwell Public Schools employs a continuous review cycle linked to curriculum 
revision that allows new textbook adoption for departments approximately every five 
years. Textbooks are ordered with supplemental resources for teachers. However, 
because of budgetary constraints, this system has been on hold for the past two years, and 
district-wide curriculum revision and text adoption has been replaced with a more 
selective process designed to conserve resources.  Consequently, the science department 
has not updated its texts according to the planned, five-year schedule.  According to 
recent NHS surveys, eighty-three percent of the students and 82% of their parents believe 
the instructional materials are sufficient, and 90% of teachers feels the school provides 
them with adequate resources to support the curriculum. The high school librarian 
actively seeks out resources that support the curriculum content and reading level of the 
students. If the appropriate resource cannot be found in the NHS library, it is borrowed 
from another library. Although teachers and students are encouraged to use the media 
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center, the survey data suggest the media center is underutilized, with only 41% of 
students indicating that they use the library regularly as part of class assignments. Thus a 
valuable resource for learning is not supporting learning to the extent it could be. 
(observation, self-study, student shadowing, facility tour, student work, teachers, 
students, parents, survey information) 
 
The Norwell High School facility, which has been renovated recently, provides for 
appropriate space and design that supports learning. Renovations completed in 2003 
included an auditorium, mini-theater, audio-visual lab, industrial arts suite, and foreign 
language lab. In surveys, 97% of the staff has found the new facilities support their 
teaching and learning goals while 63% of the staff has found the facilities supportive of 
co-curricular goals. The school facilities appear to be sufficient to meet curricular needs, 
however, there is some variation in the level of support. For example, non-core courses 
such as the art and music facilities could be improved to allow for more effective 
implementation of the curriculum. (observation, self-study, student shadowing, facility 
tour, teachers,  survey information) 
 
The staffing level currently supports the implementation of the curriculum. Reports 
regarding the status of Norwell High School teachers indicate that one hundred percent 
holds state certification, and 99 percent teaches in the area of certification. The average 
student to teacher ratio is 20 to 1, which is within the guidelines set by the school 
committee. The low student/teacher ratio allows for educators to monitor student progress 
in mastering the curriculum and to provide individual attention when additional support is 
needed. (observation, self-study, student shadowing, teachers, students, parents, school 
committee, administration, survey information) 
 
The Norwell Public Schools has a formal five-year cycle for review of the curriculum 
that is related to alignment with the Massachusetts State Frameworks.  While teachers 
may review the results of assessments used in their classes, there is no process for 
gathering student data related to student achievement of the expectations for student 
learning. Data from the Massachusetts Comprehensive Assessment System (MCAS) are 
used to determine course offerings as is evident in the mathematics and social studies 
departments. The five-year curriculum revision cycle related to the state frameworks has 
been delayed pending the hiring of an assistant superintendent for curriculum and 
instruction. Norwell High School needs to develop a review process that utilizes 
longitudinal data related to student achievement of the expectations for student learning 
to ensure that curriculum revision continues. Because measuring student achievement of 
school expectations is not uniform, teachers may lack important information when 
developing curriculum, courses, and units of study. (self-study, teachers, administrators) 
 
Currently, the review of curriculum is sporadic and reactive to specific situations, as 
students and/or teachers perceive the need for development of courses. On dedicated 
professional development days and as time permits, teachers within each department 
review and revise curriculum. However, there is no standard format for writing 
curriculum.  Thus, each department’s curriculum utilizes different formats, criteria, and 
approaches that sometimes results in disparities, redundancy, and a failure to align 
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course-specific and school-wide learning goals among and between courses and across 
disciplines.  (self-study, teachers, administrators, survey information) 
 
NHS does not commit adequate time to curriculum development, review, and evaluation. 
Positive steps are occurring as is evidenced by the restoration of curriculum coordinators 
(6-12) and the search for an assistant superintendent for curriculum and instruction. 
These positions will provide the organization of system-wide curriculum development 
and articulation. Summer stipends and time devoted during professional development 
days and department meetings has not produced the necessary alignment of curriculum. 
Therefore, curriculum mapping, syllabi, and expectations are inconsistent and 
incomplete. Curriculum coordination will be enhanced by providing administrative and 
departmental leadership. (self-study, teachers, survey information)  
 
Professional development activities support the creation and implementation of 
curriculum on a limited basis. A professional development plan is created each spring 
spanning a two-year period. This plan includes opportunities for teachers to improve their 
teaching skills and review curriculum as seen through workshop offerings entitled 
“Looking at Student Work” and Research for Better Teaching. Teachers are encouraged 
to participate in conferences and workshops as well as complete college coursework 
related to their professional goals. However, not enough professional development time is 
devoted to curriculum review, evaluation, and revision. (self-study, teachers, 
administrators, survey information) 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 30



COMMENDATIONS 
 
 

1.    The numerous opportunities provided to extend student learning beyond the   
      normal course offerings and the school campus 

 
2.    The technology made available to teachers and students to support curriculum 

 
3.    The twelve advanced placement courses offered to students 

 
4.    The opportunities for inquiry, problem-solving, and higher order thinking and 
      the provision of sufficient opportunities for students to apply what they have  
      learned 

 
5.    A curriculum that emphasizes depth of knowledge over breadth of coverage 

 
6.    The range of programs that meet the demands of a wide range of student       
      needs 

 
7.    The curriculum mapping initiative 

 
8.    The professional development offerings in the area of examining student       
     work and Research for Better Teaching 

 
9.    The increased attention given to curriculum coordination and articulation 

 
10. The positive impact of the renovation project in supporting  the school’s        
     curriculum 

 
11. The many opportunities that students receive to demonstrate mastery of         
     subjects through authentic application 

 
 
RECOMMENDATIONS 
 
 

1. Develop and implement a systematic, comprehensive method of curriculum 
 revision that includes review of data related to the  school’s  expectations for 
 student learning and provides suggested assessment  techniques including the 
 use  of school-wide rubrics  

 
2.   Provide adequate time and training to review, evaluate, and revise curriculum 

 
3.   Include school-wide expectations and rubrics in all curriculum documents 

 
4.   Ensure that teachers use a uniform template for curriculum documents 
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5.   Complete the curriculum mapping process 

 
6.   Provide the necessary district-level staffing for the coordination of the           

       curriculum  that has been lost through the current vacancy 
 

7.   Ensure effective curricular coordination and articulation between and among    
      all  academic areas to insure the expectations for student  learning are being    
      assessed 
 

8.   Provide adequate time for the faculty to develop a systematic approach to       
      developing interdisciplinary activities that afford students more connections   
      across the curriculum 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 32



3                         INSTRUCTION 

 

 
The quality of instruction in a school is the single most important factor affecting the 
quality of student learning, the achievement of expectations for student learning, the 
delivery of the curriculum, and the assessment of student progress.  Instructional 
practices must be grounded in the school’s mission and expectations for student learning, 
supported by research in best practice, and refined and improved based on identified 
student needs.  Teachers are expected to be reflective about their instructional strategies 
and to collaborate with their colleagues about instruction and student learning.  
 

1. Instructional strategies shall be consistent with the school’s mission 
 statement and expectations for student learning. 

 
2. Instructional strategies shall:  

          * personalize instruction; 
               * make connections across disciplines; 
               * engage students as active learners; 
                * engage students as self-directed learners; 
                * involve all students in higher order thinking to promote depth of  
   understanding; 
               * provide opportunities for students to apply knowledge or skills; 
                 * promote student self-assessment and self-reflection.  
 

3. Teachers shall use feedback from a variety of sources including other 
 teachers, students, supervisors, and parents as a means of improving 
 instruction. 

  
4. Teachers shall be expert in their content area, knowledgeable about 
 current research on effective instructional approaches, and reflective about 
 their own practices.   

 
5. Discussion of instructional strategies shall be a significant part of the 
 professional culture of the school. 

  
6. Technology shall be integrated into and supportive of teaching and 
 learning. 

 
7. The school’s professional development program shall be guided by 
 identified instructional needs and shall provide opportunities for teachers 
 to develop and improve their instructional strategies.  
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8. Teacher supervision and evaluation processes shall be used to improve 
 instruction for the purposes of enhancing student learning and meeting 
 student needs.  
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INSTRUCTION 

 

Conclusions 

 

Most Norwell High School (NHS) teachers employ instructional strategies that are 
consistent with the schools’ mission statement and expectations for student learning.  The 
school committee, parents, administrators, faculty, and students work together to create 
an enthusiastic and supportive environment that fosters educational growth, moral 
responsibility, and community involvement.   Students report that the diversity of courses 
available to them enriches their learning experiences, and the base of knowledge they 
gain in their years as freshmen and sophomores enables them to be more reflective, 
intuitive, and empathetic as they grow through their academic careers.  The learning 
environment at NHS engages students who have a wide variety of learning styles and 
challenges them to be effective communicators and active members of society. (self-
study, panel discussions, students, student work) 
 
Many teachers at NHS employ instructional strategies that personalize instruction, ask 
students to make connections across disciplines, involve critical thinking, and provide 
opportunities for students to apply knowledge of skills and to promote student self-
assessment and self-reflection; however, not all teachers personalize instruction and 
engage students as active self-directed learners.  Examples of student work in the upper 
level courses reveal reflective response to assignments; however, there is strong evidence 
of teacher-centered instruction in many disciplines at the college preparatory (CP) level.  
Interviews with many honors or advanced placement (AP) students detail that their 
assigned tasks encourage them to reflect upon theories and produce work which 
demonstrates higher order thinking skills that relate to the discipline and connect to the 
world around them.  Some examples of student work that make connections between 
subject areas and challenge the students to engage as self-directed learners are art 
students responding in writing to different works of art and AP students investigating the 
art, music, and literature of a particular time period.  There are not, however, many 
instances where teachers bring classes together or find time to work together to develop 
interdisciplinary lessons.  The faculty also employs the John Collins Writing Program for 
students who have difficulty in writing.  Parents are pleased with the support from the 
special education teachers who assist in team teaching at different levels to meet the 
needs of a variety of special education students.  Students in the upper level courses 
speak of the individuality involved in producing assignments, but the samples of college  
preparatory level student work reveal little indication of adaptable learners who are 
challenging themselves to strive for excellence. (student work, students, teachers) 
 
Samples of student writing assignments and teacher designed rubrics show that students 
understand the requirements necessary to receive a particular grade.  Many of the rubrics 
attached to student work have been designed more as check lists or grading scales, and 
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students who were interviewed state that there has been little challenge in meeting these 
demands and earning their desired grades.  Opportunities to self-assess and reflect upon 
one’s work are provided to all students across the curriculum.  The administrators and 
teachers strongly support the practice of providing students with ample opportunity to 
retake quizzes, rewrite papers, confer with peers, and improve work through processing; 
yet few examples of student work demonstrate a depth of reflection in this ‘retake’ 
process.  Instead, the students are able to correct mistakes and earn a more satisfactory 
grade rather than fully develop an understanding of how or why they reached 
conclusions, selected data to support hypotheses, or employed specific methods to solve 
problems.  Some samples of student work and classroom observations demonstrate that at 
the CP level students are aware of the teacher’s expectations, yet not all students have the 
opportunity to formulate and refine problems with minimal guidance.  (student work, 
teachers, students) 
 
Some NHS teachers use informal feedback from other teachers and curriculum 
coordinators as a means of improving instruction.  Teachers are formally evaluated by 
school administrators utilizing a designed evaluation instrument in accordance with the 
contract.  In addition, teachers receive informal instructional feedback and personal notes 
from the school’s principal.  NHS employs the state-mandated mentoring program that 
fosters communication between new and veteran teachers.  The school also embraces a 
culture of an ‘open door’ policy where colleagues and administrators are welcome to 
observe classes at any time.  According to the self-study and teacher interviews, most 
collegial feedback occurs during informal conversations among teachers.  Students report 
that in some classes teachers are open to receiving input about how to improve 
instructional strategies, but not all teachers include such discussions as a means of 
soliciting student feedback.  The survey information reports that only 53 percent of 
students and 25 percent of parents feel that teachers ask for input regarding instruction.  
While some teachers at NHS regularly confer with colleagues about instructional 
strategies and benefit from the administration’s formal feedback, feedback from parents 
and students is neither sought nor given consideration in assisting with the improvements 
of instruction.  (students, survey information, teachers, administrators, self-study report) 
 
Teachers at NHS are experts in their content areas, knowledgeable about current research 
on effective instructional practices, and reflective about their own practices.  The self- 
study indicates that 100 percent of Norwell High School teachers is licensed and 86 
percent has earned master’s degrees or above.  Teachers attend workshops and 
collaborate informally on a regular basis.  Department meetings provide time for teachers 
to share information gathered at workshops and conferences and to reflect about their 
work.  Several teachers reported in interviews that they are reflective about their 
instructional strategies and are willing to share their work with other teachers.  The self- 
study also reports that courses that focus on instructional strategies are offered on site to 
encourage teachers to gain knowledge of current research and instructional 
methodologies such as The Skillful Teacher, Dimensions of Learning, Differentiated 
Instruction, Teaching Reading Using Multi-Sensory Approach, Instruction for All 
Students, and Assessment for Improving Student Achievement and Understanding 
Student Learning.  The result is an informed, motivated faculty that is responsive to 
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evolving methodology in instructional strategies very much benefiting students in their 
learning.  (self-study, teachers, administrators,) 
 
The NHS faculty cites numerous examples of how informal collaboration and discussion 
of instructional strategies are significant aspects of the professional culture of the school.  
Survey responses indicate that 93 percent of the faculty discusses instructional strategies 
with colleagues.  The faculty of the high school meets monthly and shares insight into 
different strategies for quality instruction.  Study groups have been designed to examine 
student work, and the English faculty members report that they meet as a department to 
share approaches on instruction and assessment strategies.  The self-study states that 
colleagues are generous with their time and support in the informal conversations that 
take place frequently among the faculty; however, no professional time has been 
provided in the schedule for deep discussions, and the faculty has not adopted a protocol 
that would be used to discuss student work.  The lack of scheduled common planning 
time limits the extent to which teachers can regularly participate in formal discussions 
about instructional strategies.  (self study, teachers, administrators) 
 
Teachers integrate technology into their instruction and use it to support teaching and 
learning.  Survey information indicates that 93 percent of the faculty responded that they 
use technology in their classes.  In contrast, only 69 percent of the students felt that their 
teachers incorporated technology into the classroom.  According to the self-study, many 
teachers have been trained in a variety of technological programs ranging from 
Powerpoint and Webquest to various science software programs and video equipment.  
Students are required to use technology in elective courses, and English, science, and 
foreign language teachers encourage students to use a variety of technology in project- 
based assignments.  Teachers incorporate technology into their instruction in social 
studies through the use of film, and math teachers require students to be proficient in the 
use of graphing calculators.  Teachers require that students type all essays and submit 
them to both the instructor and to the web site www.turnitin.com that screens student 
work for plagiarism. The recent science fair required that students demonstrate not only 
their depth of knowledge in an area of science but their ability utilize technology in their 
inventions.  Foreign language teachers are trained to use the new language lab 
specifically designed to support language acquisition. The integration of technology into 
the daily experiences of students has supported and augmented teaching and learning. 
(self-study, survey information, teachers, observations) 
 
The school’s professional development program is guided by identified instructional 
needs and provides opportunities for teachers to improve instructional practices.  Topics 
for the professional development program are identified by the faculty and 
administrators.  Teachers at NHS initiated the design of “Study Groups” who meet for 
three days at the beginning of the school year and continue to work throughout the year 
during the four early release days.  Initially these groups were designed to focus on a 
variety of topics which were derived from the professional development courses offered 
on site; however, during the 2003-2004 school year, the focus shifted to the NEASC self- 
study process.  Professional development has been allotted for continued training of the 
Foreign language teachers in the use of the new language lab, and the English department 
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continues to work collaboratively to devise a rubric from anchor papers that are corrected 
and examined by the entire department.  It is the practice of NHS to encourage teachers 
to take an in-school professional day to collaborate with other teachers and examine 
student work and many teachers have participated in this process.  Teachers may take 
advantage of Norwell’s tuition reimbursement program and pursue courses of interest or 
advanced degrees.  Although funding is usually available for workshops and off-site 
conferences, the funds earmarked for professional development may be affected by 
budget shortfalls.  The current professional development opportunities available to the 
teachers at NHS allow the faculty to develop and improve their instructional strategies.  
(self-study, teachers, administrators, school committee) 
 
The teacher supervision and evaluation process is valued by some as a means for 
improving instruction, but some veteran teachers do not find the formal evaluations as 
beneficial.  Teachers in the mathematics department do not feel that the evaluators are 
experts in their subject area and report in the self-study that the evaluation process does 
not help them to improve instruction; however, in teacher interviews, many teachers in 
other disciplines report that they find the evaluations to be helpful in guiding them toward 
developing improved instruction strategies.  New teachers, experienced teachers, and 
teachers of science all expressed that they value the formal evaluation process, and new 
teachers found the administration’s feedback helpful in enhancing classroom 
management.  Mentoring programs in place at Norwell High School support new 
teachers, but the absence of department heads to assist in the formal evaluation process 
limits the depth of knowledge that the evaluators can use to offer guidance for 
improvement particularly in the content area.  Staffing limitations make the evaluation 
process challenging for the two administrators and limit the breadth of feedback available 
to instructors.  The supervision and evaluation process provides sufficient input to assist 
many teachers in improving instruction though not all teachers find the process 
beneficial.  (self-study, teachers, administrators) 
 

 

 

 

 

COMMENDATIONS 

 

1.   The supportive environment that fosters educational growth, moral                
     responsibility, and community involvement for all students 
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2.   The employment of voluntary faculty study groups to examine student work   
     and engage in informal conversations with other faculty members to help       
     improve instruction strategies 

 
3.   The provision of professional development courses offered on campus that     
     assist teachers in instructional improvement  

 
4.   The addition of the science fair requirement for 9th grade that requires students 
     to demonstrate competence in using technology 

 
5.   The varied consistent use of technology in instruction and in student work 

 
6.   The commitment to writing across the curriculum 

 
7.   The teacher mentoring program 

 
8.   The extensive knowledge base teachers have in their subject areas 

 
9.   The time provided at faculty meetings to focus on instruction 

 
 

 
RECOMMENDATIONS 
 
 
 

1.  Ensure that all teachers personalize instruction and engage students at all        
  levels as active, self-directed learners 

 
2.    Provide professional development opportunities to assist teachers in              
     developing lessons that incorporate a variety of instructional strategies beyond 
     teacher- centered instruction 

 
3.   Address the need for greater use of instructional approaches that provide more 
     challenging activities and assignments for students in the college preparation  
     level courses 

 
 

4.   Develop instructional strategies that may be employed at all levels to increase 
     the degree of reflection students employ when assessing their own work 

 
5.   Address scheduling constraints which prevent teachers from different            
     departments from collaborating so that they may study, practice, and share     
     instructional strategies that enhance student learning 
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6.   Provide students with authentic rubrics connected with their assignments that  
     go beyond check lists or grading scales 

 
7.   Design strategies to solicit feedback from students and parents in assisting      
    with the improvement of instruction 

 
8.   Address the limitations in the current teacher supervision and evaluation         
     process that have restricted it from being valued as an effective process for all 
     teachers 

 
9.   Develop a common understanding and consistent practice of the co-               
     teaching model through on-going professional development and training 
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4                 ASSESSMENT OF STUDENT LEARNING 

 

 

Assessment is an integral part of the teaching and learning process.  Its purpose is to 
inform students regarding their learning progress and teachers regarding ways to adjust 
the curriculum and instruction to respond effectively to the learning needs of students.  
Further, it communicates to the school community the progress of students in achieving 
the school’s expectations for student learning and course-specific learning goals.  
Assessment results must be continually discussed to improve curriculum and instruction. 
 

1. The school shall have a process to assess school-wide and individual 
 student progress in achieving the academic expectations in the mission 
 based on school-wide rubrics. 

  
2. The school’s professional staff shall use data to assess the success of the 
 school in achieving its civic and social expectations. 

 
3. For each learning activity teachers shall clarify to students the relevant 
 school-wide academic expectations and course-specific learning goals that 
 will be assessed. 

 
4. Teachers shall base classroom assessment of student learning on school-
 wide and course specific rubrics. 

 
5. Teachers shall use varied assessment strategies to determine student 
 knowledge, skills, and competencies and to assess student growth over 
 time.  

 
6. Teachers shall meet collaboratively to discuss and share student work and 
 the results of student assessments for the purposes of revising the 
 curriculum and improving instructional strategies. 

 
7. The school’s professional development program shall provide 
 opportunities for teachers to collaborate in developing a broad range of 
 student assessment strategies. 

 
8. The school’s professional staff shall communicate:  
     * individual student progress in achieving school-wide academic             
     expectations  to students and their families; 

                * the school’s progress achieving all school-wide expectations to the         
              school community. 
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ASSESSMENT OF STUDENT LEARNING 

 

Conclusions 

 

Norwell High School (NHS) has been involved in a process to define its mission and 
expectations for student learning.  The mission has been widely disseminated; faculty, 
staff, students, and parents recite it readily and espouse its tenets.  NHS has developed  
seven expectations for student learning and school-wide rubrics for each expectation.  
However, a process to determine school-wide and individual progress toward achieving 
the expectations is not in place.  The vast majority of student work addresses specific 
content standards or course goals and does not purposefully focus on student achievement 
of the school-wide expectations.  Without a specific process for assessing how well 
students meet the expectations for student learning, the school will not be able to 
determine its success in becoming a mission-driven school. (self-study, teacher 
interviews, meetings with teachers, students) 
 
Because the expectations for student learning are not categorized as academic, civic, or 
social, those expectations that may relate to civic or social aspects of school or 
community life are interpreted as civic or social in conversations about learning at NHS. 
Members of the faculty and administrators reference limited data for assessment of the 
success of the school in achieving the expectation that is inferred to be a civic/social 
expectation “Responsible Citizen.”  NHS has cited its attendance rate, dropout rate, and 
participation in co- curricular activities as examples of how many students meet the 
civic/social expectation of student learning.  In addition, the school designates days 
during which all students in a particular grade participate in community service projects.  
However, there is no method for collecting specific data regarding which students meet 
the expectations that are viewed as social or civic.  As a result of the lack of clarity about 
which expectations are civic or social and the limited data NHS utilizes to measure its 
civic/social expectation, students have no clear indication of what they must do or of the 
level of achievement they must attain in order to meet civic/social expectations.  
(students, teachers, self-study) 
 
Although teachers frequently articulate to students the course-specific learning goals that 
will be assessed through specific learning activities, there is only occasional reference to 
the expectations for student learning when teachers discuss the goals of specific 
assignments.  Many assignments are accompanied by general or task-specific rubrics.  
Teachers indicate that the expectations reflect what they do in their classrooms.  Some 
teachers use the school-wide expectations and rubrics as a basis for learning activities, 
tasks, and rubrics that they create.   Review of student work indicates that while some 
assignments are accompanied by either school-wide or task specific rubrics, there is 
usually no reference to the expectations.  Thus, connections between learning activities 
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and the academic expectations for student learning are not common or intentional.  
(observation, teacher interviews, meetings with teachers,) 
 
While teachers often base classroom assessment of student learning on course-specific 
rubrics, there is inconsistent use of school-wide rubrics.  In some cases, the course-
specific rubrics are based on the school-wide rubrics; in other cases, there is no 
connection between the two.  In some departments, there is a purposeful connection 
between course-specific and school-wide rubrics.  In other instances, departments have 
course-specific rubrics that do not reflect the school-wide rubrics or they have not 
developed course-specific rubrics that are used by all teachers who teach the same course.  
Review of student work illustrates that while assignments may include rubrics, there is a 
wide range of grading guidelines that are referred to as rubrics: an explanation of an 
assignment, a check list, a point scale, a scoring guide, and various types of rubrics.  
Special education teachers indicate that their students benefit when teachers provide them 
with assignment rubrics.  Thus, the faculty and administration need to refine rubrics and 
to connect them to classroom assessments in order to assist students in meeting the 
academic expectations for student learning.  In addition, the lack of a common 
understanding of the term “rubric” indicates that there is a need to agree upon a common 
vocabulary, format, and use of rubrics, and there may be a need for professional 
development in this area. (observation, teacher interviews, meetings with teachers) 
 
Teachers use a variety of assessments to determine what students know and can do.  
Review of student work indicates that students have many opportunities to experience 
and practice various types of assessment including those both that are on-demand and 
long term; individual and group; written, oral, and spoken; formal and informal; closed- 
and open-response; paper-and pencil tests, tasks, projects, posters, labs, and research 
papers.  Assessment is most frequently used to measure student achievement of course-
specific goals. Some departments such as English and special education have developed 
processes to assess student growth over time, but such processed are not employed 
school-wide.    Formative assessment, self-assessment, and reflection are included only 
occasionally and are not significant aspects of the learning process.  Thus, while teachers 
employ a variety of assessment strategies to measure student achievement of knowledge, 
skills, and competencies, students do not benefit from the use of a formal process to 
assess student growth over time in all disciplines. (self-study, teacher interviews, 
meetings with teachers, students, parents) 
 
Teachers do not have sufficient opportunity to discuss and share student work and the 
results of student assessments for the purpose of revising the curriculum and improving 
instructional strategies.  The use of standardized test results such as MCAS, AP, and SAT 
scores has affected curriculum review and revision in two content areas.  Some 
professional development addresses assessment and includes review and discussion of 
student work.  Although department meetings provide an opportunity for collaboration, 
teachers expressed the need for additional common planning time within and across the 
disciplines.  In addition, NHS has not developed a systematic approach to share student 
work and discuss assessment.  Thus, teachers do not have adequate time to engage in 
discourse that supports and enhances teaching and learning nor have they embraced a 
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protocol to foster assessment discussions that lead to revising the curriculum and 
improving instructional strategies.  (teacher interviews, meetings with teachers, 
administrators) 
 
NHS offers a professional development program that allows individual teachers, teams, 
or entire departments to select professional development sessions on a variety of topics. 
The program provides workshops that focus on teaching, learning, and assessment 
strategies.  However, NHS needs to ensure that the entire faculty engages in on-going 
professional development, focusing on the development of a broad range of assessment 
strategies.  Currently, because not all faculty has participated in the same professional 
development sessions, some teachers have successfully developed multiple and varied 
assessment strategies while others have little experience with non-traditional forms of 
assessment that improve opportunities for students to demonstrate mastery of materials 
and skills. Common training for the faculty concerning varied assessments would 
encourage greater sharing of techniques and their results.  (self-study, teacher interviews, 
meetings with teachers) 
 
The NHS expectations for student learning and school-wide rubrics for each expectation 
have been developed.  Because a process to determine school-wide and individual 
progress toward achieving the expectations is not in place, the communication of this 
information to individual students or their parents is not possible, nor is Norwell High 
School able to communicate to the community at large how well the school is doing in its 
progress toward achieving its mission.  (self-study, teacher interviews, meetings with 
teachers, administrators) 
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COMMENDATIONS 
 
 

 1.  The opportunities for students to experience and practice various types of             
     assessment 
 
 2.  The documentation of growth over time of English and special education            

              students 
 
 3.  The efforts of those departments that have worked to connect course-            

              specific rubrics with appropriate school-wide rubrics 
 
 4.  The use of student performance data such as MCAS, common writing           

              assignments and the science fair to modify curriculum and review                 
              instructional strategies 
 
 
RECOMMENDATIONS 
 
 

 1.  Develop and implement processes to determine individual student                    
               progress in achieving the academic expectations for student learning 

   
2.  Report the results of student achievement of the academic expectations for      

         learning to the public 
  

3.  Develop and implement a process to collect student data to document school   
              achievement of civic and social  expectations  

 
4.  Ensure that course-specific rubrics correspond with and support the NHS         

                  school-wide rubrics 
 
5.  Expand the use of formative assessment and self-assessment strategies 
 
6.  Develop and implement a protocol that would allow teachers to examine         

              student work in order to improve instruction and curriculum and provide         
              sufficient time for teachers to employ it 

 
7.  Develop common assessments to be administered in all sections of courses      

               that have several sections taught by more than one teacher 
 
8.  Use the results of common assessments to increase course alignment and        

                to foster discussion of instructional strategies 
 
9.  Increase opportunities for all teachers to participate in professional 
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                 development activities that focus on a variety of assessment topics                 
                 including ,  but not limited to, the purposes of assessment, rubric                    
                  development,  formative and summative assessment, examination of               
                 student work, and making data-driven decisions about teaching and                
                 learning 
 
    10.  Develop and publish a glossary of assessment terms in order to provide           

          the faculty with a common vocabulary regarding assessment 
 

11.   Ensure that teachers reference the school-wide academic expectations            
            for student learning when conducting learning activities 

 
12.  Report school success in meeting identified social and civic expectations to the 

              school community 
 

        13.  Develop a method for determining both individual student achievement and     
              school-wide achievement of the expectations for student learning and include  
              the  data from that method in the mission review process 
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COMMISSION ON PUBLIC SECONDARY SCHOOLS 

 

 

SUPPORT STANDARDS 

 

LEADERSHIP AND ORGANIZATION 

 

SCHOOL RESOURCES FOR LEARNING 

 

COMMUNITY RESOURCES FOR LEARNING 
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 5                     LEADERSHIP AND ORGANIZATION 

 

 

The way in which a school organizes learning for students, fosters leadership, and 
engages its members has a profound effect on teaching and learning. The professional 
culture of the school must be characterized by thoughtful, reflective, and constructive 
discourse about decision-making and practices which support student learning and well-
being.  
 

1. The school board and superintendent shall ensure that the principal has 
 sufficient autonomy and decision-making authority to lead the school in 
 achieving the mission and expectations for student learning. 

  
2.   The principal shall provide leadership in the school community by creating 
     and maintaining a shared vision, direction, and focus for student learning. 

 
3. Teachers as well as administrators other than the principal shall provide 
 leadership essential to the improvement of the school. 

 
4. The organization of the school and its educational programs shall promote 
 the school’s mission and expectations for student learning. 

 
5. Student grouping patterns shall reflect the diversity of the student body, 
 foster heterogeneity, reflect current research and best practices, and 
 support the achievement of the school’s mission and expectations for 
 student learning. 

 
6. The schedule shall be driven by the school’s mission and expectations for 
 student learning and shall support the effective implementation of the 
 curriculum, instruction, and assessment. 

 
7. Meaningful roles in the decision-making process shall be accorded to 
 students, parents, and all members of the school staff to promote an 
 atmosphere of participation, responsibility, and ownership. 

 
8. Each teacher shall have a student load that enables the teacher to meet the 
 learning needs of individual students. 

  
9. There shall be a formal, ongoing program through which each student has 
 an adult member of the school community in addition to the school 
 guidance counselor who personalizes each student’s educational 
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 experience, knows the student well, and assists the student in achieving 
 the school-wide expectations for student learning.  

 
10.   The professional staff shall collaborate within and across departments in    

  support of learning for all students.  
 

11.   All school staff shall be involved in promoting the well-being and learning      
    of students.  

 
12.   Student success shall be regularly acknowledged, celebrated, and              

    displayed.  
 

13.   The climate of the school shall be safe, positive, respectful, and supportive, 
    resulting in a sense of pride and ownership. 

 
14.   The school board shall support the implementation of the school’s mission  

    and expectations for student learning. 
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LEADERSHIP AND ORGANIZATION 

 

Conclusions 

 

 The principal of NHS has been granted autonomy by the school committee and the 
superintendent to run the school and to be the leader in achieving the mission and 
expectations for student learning.  Support for the principal is evident in the statements 
made by the school committee during the meeting with the visiting committee.  School 
board members are extremely supportive of the principal’s ideas, his decision-making 
style, and the overall operation of the school.  The principal’s work ethic, enthusiasm, 
and superlative communication skills make him an effective leader who affects the school 
in a positive manner.  It is a widely shared opinion that the principal embodies the vision 
and direction of the school. (school committee, central office administrators,  parents,  
teachers, students, survey information) 
 
Although charting the course of Norwell High School (NHS) is clearly the province of 
the principal, many other people at the school and members of the larger community 
share his vision for the school.  The principal maintains very positive relations with 
parents who feel that his leadership establishes a positive environment that emphasizes 
hard work and student achievement.  Parents state that he is accessible and that they 
believe that his vision fosters a safe, secure, and nurturing environment. The principal is 
knowledgeable about many subject areas and interested in a wide range of curriculum 
issues.  He has reviewed most of the textbooks used in the school and makes an effort to 
read all the literature used in English classes. Students are comfortable taking their 
concerns to the principal and trust him to listen and to deal with them fairly.  Parents 
express the belief that the principal’s communication skills contribute to the high level of 
parental involvement in the school. (self-study, panel presentation, teachers, parents) 
 
Faculty members are enthusiastic about their role in the leadership of the school and have 
a very positive view of the principal’s leadership.  For instance, development of new 
courses is regularly initiated by the faculty and supported by the principal.    Also, 
curriculum coordinators are part of planning regarding courses and are leaders in the 
areas of curriculum and instruction.  The assistant principal and the dean of students 
share in the development and implementation of initiatives such as the advisory program.  
Finally, faculty members take on leadership roles in a number of areas, including the 
music and theatre programs where teachers have relative autonomy.  The open leadership 
structure of Norwell High School encourages faculty members to contribute to the 
improvement of the school. (self-study, teachers, observations) 
 
The organization of the school promotes the school’s mission and expectations for 
student learning in a number of ways.  One example is the physical layout of the building 
that provides upper and lower houses that have classrooms grouped together by grade 

 50



level and subject area.  This arrangement allows students to be organized as upper and 
lower classmen and promotes informal teacher collaboration.  Also, the program of 
studies incorporates school-wide expectations for student learning by highlighting which 
expectations are addressed by each course.  Course requirements and special activities for 
students in each grade level ensure that all students have a base of common experiences 
that promotes the school’s mission.  As a result of these factors, there is a shared purpose 
within the school.  The organization and educational programs of the school make it 
possible for students to achieve the school’s mission and expectations. (observations, 
self-study, teachers, school leadership team) 
 
Norwell High School employs student grouping patterns that reflect the values of the 
community and the composition of the student body.  Most classes in the required 
courses are homogeneously grouped – i.e. college preparation, honors, and advanced 
placement.  Efforts to provide heterogeneous grouping occur when “blended classes” are 
scheduled in core subject areas.  The blended classes combine CP and honors and honors 
and AP for 11th and 12th grade students.   Heterogeneous grouping occurs in elective 
courses as well.  Another attempt to provide heterogeneity is the waiver system, that 
allows admission to a course for students who may not have met the prerequisites.   
Students who receive a waiver for a specific course but do not maintain the specified 
grade (B-) are moved to a lower level course.  Most Norwell High School students expect 
to attend college, and the faculty encourages them to take rigorous courses that will 
challenge them.  However, more efforts should be made through information sharing and 
professional development to foster heterogeneity that will benefit all students regardless 
of ability level. (observations, teachers, school leadership team) 
 
Norwell High School’s schedule is driven by the school’s mission and expectations for 
student learning.  A new schedule was implemented this year that provides for longer 
class periods (58 minutes) than were previously provided.  This change was implemented 
in order to support the learning needs of students in science, art, and music classes.  The 
schedule change not only allows more time for delivery of curriculum in each period, it 
also makes possible the use of a variety in instructional techniques during the same class 
period.  However, most NHS teachers continue to use a single instructional technique 
throughout the class period. Students would benefit if staff development activities 
provided teachers with techniques for teaching in longer blocks of time.  NHS will better 
meet the goals of its mission and expectations if it evaluates the effectiveness of the new 
schedule and makes refinements in order to promote collegial sharing and the use of 
instructional techniques suitable to long blocks of time. (self-study, teachers, school 
leadership team) 
 
The decision-making process at Norwell High School is an open and collaborative one 
that consistently emphasizes the primacy of student learning and the centrality of the 
classroom.  The result is a vision shared by all participants and a high level of support for 
the direction selected. The decision-making process includes parents, students, and 
faculty.  School community members were able to cite examples of how their opinions 
and suggestions were solicited and valued in the decision-making process and how 
students, faculty members, and parents feel free to raise issues or express opinions about 
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the school’s programs and services.  Because they feel that they share in the vision and 
the decision-making process members of the school community have a sense of 
ownership in the school.  ( parents, students, teachers) 
 
The student load of teachers at NHS follows limits set by the school committee.  Overall 
class sizes are reasonable, ranging from an average of 18.7 to 22.4, but wide variations 
exist in both the size of specific classes and the student load of individual teachers.  Many 
teachers have 80 or 90 students in their class loads, but fifteen teachers have more than 
100 students, and one teacher has 125 students.  Similarly, some classes are as small as 
10 or 12 students while others number 28-30 students.  Most of this variation is the result 
of a small school offering a wide variety of courses.  As the school population increases, 
the faculty and administration will need to insure that teacher loads and class sizes make 
it possible to meet student needs. (observations, teachers, school leadership team) 
 
There are many programs and practices at NHS that ensure that each student has an adult 
member of the school community who personalizes the student’s educational experience, 
knows the student well, and assists the student in achieving the school-wide expectations 
for student learning.  The goal of personalizing each student’s experience is achieved 
through the advisory program which matches a teacher with a small group of students.  
The teacher and the student group meet on a regular basis and this relationship is 
maintained for all four years of high school.  On-going professional development will be 
necessary to clarify and develop the role of the advisor in assisting their advisees to 
achieve the school-wide expectations and to keep the program consistent as the faculty 
changes.  Students often receive advice and assistance from fellow students as well.  Peer 
educators serve as mentors for younger students, and the Best Buddies club fosters 
relationships between regular education students and students with special needs.  
Students also develop relationships with co-curricular advisors or coaches that allow the 
student to turn to the adult for advice on a wide range of issues. Norwell High School 
provides several opportunities for students to make strong connections to the school.  
( school leadership team, survey information, self-study ) 
 
At NHS curriculum coordinators have monthly meetings with the principal to enhance 
the educational process.  Norwell High School teachers feel that they would benefit from 
common planning time to consult and collaborate about teaching and the curriculum.  
However at present, only the English department is provided with common planning time 
in the daily schedule. Teachers in other departments engage in informal teacher initiated 
collaboration both within and between departments.  School musicals, for example, have 
benefited from collaboration between the performing arts, the visual arts, and the 
technology programs.  The science department often relies on the English department to 
assist with the writing aspects of certain assignments. Co-teaching exists in a few English 
classes, and special educational faculty members also play a supportive role in several 
mathematics and English classes.  Most of the teachers involved in co-teaching have 
some common planning time.  Common planning time or other scheduling initiatives that 
would encourage faculty collaboration would benefit teaching and learning at Norwell 
High School.  (self-study, teachers, survey information) 
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The staff of NHS is committed to promoting the well-being and learning of students.  
This commitment was commended by NHS parents when they stated that the entire staff 
was concerned about the welfare of students.  They provided examples of special 
attention to student needs and also mentioned high levels of staff attendance at sporting 
events and co-curricular activities.  An example mentioned repeatedly was the school 
nurse’s contribution to the students’ well-being.  She has received an award from the 
Boston Globe, as someone students feel is truly interested in their well-being.  Parents, 
students, and staff were universal in their praise of her as a strong and supportive person.  
Students also gave examples of how members of the custodial staff go out of their way to 
assist students during after school activities.  They also said that teachers remain after 
school or will come in early to meet with students and assist them with classroom 
difficulties.  In addition, 80 percent of the athletic coaches are NHS teachers; this level of 
involvement creates another important connection between students and the school.  The 
students feel they are in a supportive environment and the entire staff is a support 
mechanism for the students. (self-study, parents, students) 
 
NHS does a superlative job of acknowledging, celebrating, and displaying student 
success.  The hallways abound with displays of student work.  Robots from the robotics 
classes are on display and student artwork is everywhere.  There is student work from 
various disciplines on bulletin boards in all the corridors.  Academic award breakfasts 
and sports award nights are held periodically throughout the year.  The drama program 
has a “Fourth Wall” hall of fame where outstanding student actors have their names 
engraved on plaques.  The school committee acknowledges outstanding students at its 
meetings.  Academic as well as sports achievements are acknowledged, encouraged, and 
celebrated.  This is clearly one of the school’s strengths that benefits students. 
(observations, facility tour, self-study ) 
The students of Norwell High School benefit from a safe and supportive climate in which 
faculty and students demonstrate respect and cooperation.  Students say that they feel safe 
at school and that students are respectful of each other.  Respect for the school was also 
evidenced by the lack of graffiti, respect of students work in the corridors and halls, and 
respect of student performances at plays and variety shows.  The school climate reflects a 
positive attitude towards education and achievement.  Both are celebrated and are focal 
points for the school.  The climate is extremely positive as highlighted by the “galley” in 
the main corridor which displays student work. When they have open time in their 
schedules, students move throughout the school with a sense of purpose and use 
resources such as the library, art rooms, technology classes and various computer labs   
without close scrutiny. NHS provides a safe, respectful and supportive environment 
acknowledged and appreciated by both parents and students.  (self-study, observations, 
survey information) 
 
The school committee supports all activities of the school administration, faculty, staff 
and students.  In a meeting with the visiting committee, the Norwell Board of Education 
members commended the administration at NHS and stated their endorsement of the 
school’s mission and expectations for student learning. The administration acknowledges 
and appreciates that support and is able to focus on the mission and expectations because 
of it. ( school committee, parents, school leadership team) 
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COMMENDATIONS 
 
 

1. The strong support provided to the principal by the school committee and the 
superintendent that allows him to lead Norwell High School in achieving its 
mission 

 
2. The principal’s enthusiasm, work ethic, vision, and leadership  

 
3. The strong communication evident among all members of the school 

community 
 
4. The involvement of all members of the school community in the decision- 

making process at Norwell High School 
 

5. The display of student work and the celebration of student achievements 
 
6. The safe, positive, and supportive climate that encourages mutual respect 

 
7. The parental support and involvement in the school 

 
8. The many efforts that faculty and staff have made to promote student well-

being            
 
9. The implementation of a formal advisory program that focuses on connecting 

students to the school 
 
10. The adoption of a new schedule in order to provide better learning 

opportunities 
 

11. The positive working relationship between the building administration and the 
faculty 

 
12. The faculty’s role in providing leadership in the school 

 
13. The time and attention that students enjoy because of the unselfish dedication 

of teachers, coaches, advisors, custodians, and the school nurse 
 
 
 
RECOMMENDATIONS 
 

1. Provide common planning time to foster greater faculty collaboration 
 

     2.   Evaluate the effectiveness of the new schedule in meeting the needs of all      
          students in all subject areas and make revisions as necessary 

 54



 
     3.   Evaluate the effectiveness of the advisory program to determine how well             
          it assists students in achieving the expectations for student learning and         
          provide continuing training for faculty advisors 

 
     4.    Closely monitor class sizes and teacher loads and ensure that decisions          
          about deployment of faculty members will provide for class sizes and            
          teacher loads that benefit all students 

 
      5.   Develop strategies that will increase heterogeneity in all subject area             
          classes  

 
      6.   Provide professional development for initiatives such as the advisory             
          program and the increased class time provided by the new schedule 
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6  SCHOOL RESOURCES FOR LEARNING 

 

 

Student learning and well-being are dependent upon adequate and appropriate support 
programs and services.  The school is responsible for providing an effective range of 
integrated resources to enhance and improve student learning and well-being and to 
support the school’s mission and expectations.  
 
 
All Student Support Services  
 
 

1. The school’s student support services shall be consistent with the school’s 
 mission and expectations for student learning. 

  
2. The school shall allocate resources, programs, and services so that all 
 students have an equal opportunity to achieve the school’s expectations for 
 student learning. 

 
3. Student support personnel shall enhance student learning by interacting 
 and working cooperatively with professional and other staff and by 
 utilizing community resources to address the academic, social, emotional, 
 and physical needs of students. 

 
4. All student support services shall be regularly evaluated and revised to 
 support improved student learning. 

 
5. There shall be a system for effective and on-going communication with 
 students, parents/guardians, and school personnel, designed to keep them 
 informed about the types of available student support services and 
 identified student needs. 

 
6. Student records, including health and immunization records, shall be 
 maintained in a confidential and secure manner consistent with federal and 
 state law. 

 
7. There shall be sufficient certified/licensed personnel and support staff to 
 provide effective counseling, health, special education, and library media 
 services. 
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Guidance Services 
 
 

8. The school shall provide a full range of comprehensive guidance services,                
 including: 

              *Individual and group meetings with counseling personnel; 
              * Personal, career, and college counseling; 
              * Student course selection assistance; 
              *Collaborative outreach to community and area mental health; 
              *Appropriate support in the delivery of special education services for       
                students. 

 
 

Health Services 
 
 

9. The school’s health services shall provide: 
              *Preventive health services and direct intervention services; 
              *Appropriate referrals; 

         *Mandated services; 
              *Emergency response mechanisms; 
              *Ongoing student health assessments; 

 
           
Library Information Services 
 
 

10. The library/information services program and materials shall be fully 
 integrated into the school’s curriculum and instructional program. 

 
11. Library/information services personnel shall be knowledgeable about the 

 curriculum and support its implementation. 
 

12. A wide range of materials, technologies, and other library/information 
 services that are responsive to the school’s student population shall be 
 available to students and faculty and utilized to improve teaching and 
 learning. 

 
13. Students, faculty, and support staff shall have regular and frequent access   

 to library/information services, facilities, and programs as an integral  part 
 of their educational experience before, during, and after the school  day. 

 
14.    The library/information services program shall foster independent inquiry  

     by enabling students and faculty to use various school and community      
     information resources and technologies. 
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15. Policies shall be in place for the selection and removal of information       
 resources and the use of technologies and the Internet. 

 
 
Special Education Services 

 
 

16.   The school shall provide special education services related to the                
                    identification, monitoring, and referral of students in accordance                  
                    with local, state, and federal laws. 
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SCHOOL RESOURCES FOR LEARNING 

 

Conclusions 

 

Many of Norwell High School’s student support services are consistent with the school’s 
mission and expectations for student learning.  The guidance department, the school 
health office, and the special education department provide a supportive environment that 
promotes learning.  The guidance department’s comprehensive developmental curriculum 
helps students strive for excellence.  Initiatives such as the Best Buddies program and a 
website designed to help students avoid plagiarism provide opportunities for students to 
practice respect.  The community service and senior internship programs enable students 
to make contributions to society.   However, the lack of agreement among members of 
the school community regarding expectations for library use leads to under-utilization of 
this important resource for achieving academic excellence.  (self-study, observations, 
teachers, students) 
 
The school allocates resources, programs, and services so that all students have an equal 
opportunity to achieve the school’s expectations for student learning.  Recent additions to 
the program of studies provide students at all levels opportunities to meet Norwell High 
School’s graduation requirements.  Students have many opportunities to access academic 
support when necessary, including “teacher late-nights” and peer tutoring.  The child 
study team (CST) provides an especially effective intervention service, including a 
thorough and comprehensive pre-referral process.  A great majority of students 
participates in an extensive array of co-curricular programs.  The new advisory program 
in particular provides an opportunity for each student to make a meaningful connection 
with an adult in the building.  Many resources, programs, and services are available to 
students so that they may achieve at a high level and meet the expectations for student 
learning. Further work will, however, be necessary to determine whether or not these 
resources and services are meeting the needs of all students.  (self-study,  teachers, 
parents, students) 
 
Student support personnel enhance student learning by interacting and working 
cooperatively with professional and other staff members and by utilizing community 
resources to address the academic, social, emotional, and physical needs of students.   
The communication among counselors, the nurse, teachers, and coaches, as well as 
related community agencies, is dynamic and student-centered.  The library media 
specialist works cooperatively with the Norwell Public Library to provide students with 
supplemental resources.  The nurse provides medical referrals and works with the school 
psychologist to provide mental health intervention, assessments, and parent/student 
referrals.  Although the faculty and staff engage in an informal review process of the 
effectiveness of student support services, a formal process will ensure that all faculty and 
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staff members, as well as parents and students, have an opportunity to contribute to the 
review process.  (self-study, teachers, school support staff) 
 
Norwell High School’s student support services faculty and staff seek information and 
opinions concerning the effectiveness of their programs and services.  The guidance 
program is evaluated and revised through an on-going dialogue with a parent advisory 
group, resulting in several recent changes supporting improved student learning.  The 
special education faculty meets with the director of student services monthly to evaluate 
and revise their program and they are further informed by the State of Massachusetts 
Special Education Compliance Review process.  While the four district nurses meet 
monthly with the director of student services to evaluate and revise student health 
services, there is no formal process to involve parents or students.  The library media 
program does not involve parents or students in evaluations and revisions that support 
improved student learning.  The school needs an inclusive, formal evaluation and review 
process for all student support services in order to provide programs and services that will 
be most effective in improving student success in achieving the expectations for student 
learning. (self-study, teachers, school support staff)  
 
Norwell High School provides effective and ongoing communications with students, 
parents/guardians, and school personnel, designed to keep them informed about the types 
of available student support services and identified student needs.  The library media 
center and the guidance department maintain web pages containing current content in 
support of expectations for student learning.  The nurse and guidance department, in 
conjunction with the parent advisory committee for guidance, provide parent nights 
addressing topics of importance to the community.  Parents and students expressed 
satisfaction with the communication between them and members of the school staff and 
cited communication as one of the strengths of the school administration.  The 
communication exhibited by the student support services enables the NHS community to 
maintain a supportive environment conducive to meeting the individual needs of all 
students.  (self study, panel presentation, school support staff) 
 
Student records at NHS are kept and managed in accordance with state and federal 
regulations.  Academic records are located in locked files in the guidance office.  Student 
health and immunization records are maintained by the school nurse and kept in file 
cabinets in the nurse’s office.  Grades and attendance records can be accessed 
electronically through guidance counselors or main office personnel.  Currently, the 
school district is in the process of transferring student records over to a more 
comprehensive web based program (X2).  Special education records are kept in the pupil 
personnel office located in the central administrative offices.  The systems in place for 
maintaining all student records assure confidentiality and security of student information.  
(self-study materials, facility tour, school support staff) 
 
All staff members providing counseling, health, special education, and library media 
services hold licensure in their area of specialty. Guidance counselors are able to provide 
sufficient services to students due to the manageable size of their case load 
(approximately 200 students per counselor).  Students feel counselors are easily 
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accessible and on average are able to meet with them two to three times per year.   The 
school nurse provides a level of service appropriate to the school’s size and needs and is 
seen as a highly valuable member of the school community.  However, there is no 
athletic trainer available during sports activities.  Presently coaches must act as 
emergency responders/trainer until town services arrive to attend to situations requiring 
medical assistance.  With the comprehensive athletic program and the number of athletes 
involved during each season, this approach to safety presents significant risks.  Special 
education teachers act as liaisons (approximately 18 students per case load), provide 
direct service, teach specialized skills classes, and participate in mainstream classes as 
co-teachers.  Special education teachers report that they have lost some common planning 
time as a result of the amount of in-class support they are currently providing.  
Additionally, the special needs teacher serving as the building liaison often must forgo 
direct services in order to attend to other assigned responsibilities such as participation on 
the teacher assistance team and child study team, attending transition meetings with 
middle school, or chairing various meetings.  The library/media center is staffed by a full-
time, certified librarian and a part-time paraprofessional who works approximately three 
hours/day, four days a week.  At present, there is no staff member on site specifically 
dedicated in the areas of audio-visual and computer technology.  The dedicated and 
highly qualified personnel work seamlessly to provide a range of school services in 
support of student learning.  However, Norwell High School must address a lack of 
sufficient staffing to ensure the continued quality of these services to students.  (self-
study, teachers, school support staff) 
 
The Norwell High School Guidance Department provides a full range of comprehensive 
services.  Because of the guidance department’s efforts, students are able to make 
informed decisions and good choices not only about their future plans but also 
concerning their overall well-being.  In addition to providing academic counseling, 
including course selection and post high school planning, counselors serve on individual 
education program (IEP) teams for their assigned students and oversee the 
implementation of 504 accommodation plans.  Counselors also participate as members of 
the school’s teacher assistance team and child study team.  Counselors meet with students 
individually and in advisory groups throughout the school year.  Additionally, counselors 
provide meetings and forums for students and parents outside of the school day on 
varying topics related to student needs.  They are often assisted in developing and 
presenting such programs by the guidance department parent advisory group.  Counselors 
also coordinate with community mental health agencies and social services to provide 
resources to meet specific student needs.  Currently, counselors assist students with 
internships in their senior year and are discussing the development of a more formalized 
job shadowing program.  Many opportunities are available for students to explore post 
high school options.  The NHS counselors have developed and implemented a program 
that assists parents and students in varying ways based on students’ individual needs. 
(self-study, students, parents) 
 
The NHS Health Office provides varying services that are both comprehensive and well- 
supported and utilized by students, parents, and staff members.  The department is staffed 
by a full-time registered nurse and a licensed psychologist who is assigned part-time to 
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NHS and also functions as the director of social health education.  An extensive program 
of preventive health services and direct intervention services are provided individually 
and in classes as well as through additional school-wide assemblies, topic-related 
program initiatives, and parent forums.  The director of social health education and the 
school nurse participate on weekly child study team meetings and the school crisis team 
when it is convened.  Referrals for services as well as health mandates are processed 
following building procedures in accordance with state law.  Health assessments are 
coordinated and conducted by the school nurse with additional support provided by the 
school physician each spring.  High praise for NHS Health Services and its staff was 
readily evident.  The school health services provide students with a comprehensive 
approach that ensures student safety and overall well-being in terms of personal health in 
the school environment. (self-study, school support staff, school leadership team)  
 
The library/information services program is only partially integrated into the school’s 
curriculum and instruction program.  At NHS some individual teachers and some 
departments make use of the library media center to support instruction, but school-wide 
use of the library/information services is not part of the culture of the school.  Social 
studies and English classes use the library most often, but even these subjects are using it 
on a limited basis. Only 38.4% of the students reports that their teachers bring their 
classes to the library frequently.  The library media specialist works with teachers to 
provide materials which benefit their visits to the library and adds materials that align 
with the current course of study. The library media center is not used to its full potential 
and is not a strong influence in providing resources for Norwell High School. The school 
library/media specialist at Norwell High School demonstrates knowledge about the 
curriculum and remains current by attending various department meetings throughout the 
school year. Upon teacher request, she provides appropriate materials to support 
instruction and is available for faculty consultation regarding their courses. 
Approximately two thirds of the faculty has consulted with the school librarian when 
developing or revising curriculum and 88% of the faculty believes the school library 
personnel are knowledgeable about their curriculum and instructional needs. However, a 
lack of a formalized library curriculum has resulted in limited student understanding and 
application of necessary library skills. Students are not given the tools to fully utilize the 
resources available to them in the library. (survey information, self-study, teachers) 
  
Print and electronic media are readily available to users in the library media center. The 
teacher survey indicates that many project resources exist in a wide variety of media. 
However, some teachers feel that the process of acquiring the appropriate video and DVD 
resources has not met their needs. As a result, some teachers find other methods to access 
videos and DVDs for their classroom use. Improvement in the acquisition process of 
audiovisual software is necessary. (survey information, meetings with teachers, teacher 
interview) 
 
The library is available to students before school, during study periods and lunch, and 
after school until 3:30pm. Teachers can also sign up with the librarian to bring their 
classes into the library for research and/or enrichment. However, only 38.4 % of the 
students surveyed stated that they use the library often during classes, and 40.5% of the 
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staff surveyed stated they use the library to help prepare for classes. Currently, study halls 
are scheduled for a few periods each day in the library which some faculty believe 
negatively affects the mission of the library and the school population’s perception of it.   
The school community needs to ensure that library research plays a more important role 
in the students’ educational experience. (survey information, observations, teachers) 
 
 The library/media program has an inadequate process for introducing and refining the 
skills that would foster independent inquiry for students. Although every incoming 
freshmen class views a library orientation Power Point presentation delivered by the 
media specialist, instructional practices need to be improved, and a comprehensive 
library literacy skills unit needs to be implemented and connected to classroom research 
projects. Students and staff members at Norwell High School also use community 
resources such as the public library and Bridgewater State College. Norwell High School 
students would benefit from direct instruction and practice in the use of various 
information resources and technologies. (self-study, teachers, students) 
 
The library/media center has a written book and material selection policy along with a 
procedure for review of challenged or questioned material for library resources.  
Although a written policy is not in place for the removal of outdated, not circulated, and 
inappropriate material from the collection, a process for this procedure is in place. The 
Norwell High School Handbook contains the acceptable use policy for technology, which 
requires the signature of both the student and the parent or guardian. The practices and 
procedures in place assure that the available materials are appropriate to meet the student 
needs. (self-study, teachers, observations) 
 
The NHS provides a full range of special education services appropriate to the varying 
needs of students with disabilities.  A comprehensive Norwell High School Special 
Education Procedures Manual guides decisions and procedures required as part of the 
special education process for implementing services.  Processes are in place for the 
identification and referral of students with special needs in accordance with state and 
applicable federal laws.  Specifically, the child study team (CST) and teacher assistance 
team (TAT) act as regular education initiatives in place for the pre-referral of students.  
Student needs are determined using standardized assessments; progress is monitored by 
special education staff members and reported to parents quarterly.  Available special 
education services based on individual student’s needs include small group skills classes, 
inclusion classes, and appropriate related services.  The most recent state coordinated 
review of the NHS special education program and services found no areas of concern 
related to services provided to students as well as adherence to state and federal 
regulations.  When questioned about the school’s special education services, parents’ 
indicated strong satisfaction (95%).  Although a need for better communication is 
indicated through both special education and regular education staff surveys, in practice, 
there is evidence of frequent, and effective, informal communication regarding special 
needs students.  Norwell High School provides effective special education services which 
enable students to attain the same levels of academic excellence as their peers. (self-
study, teachers, teachers)  
 

 63



COMMENDATIONS 
 
 

1. The strong and consistent use and coordination of the child study team,      
teacher assistance team, guidance faculty, and regular and special               
education  teachers who provide services for individual student needs  through 
a comprehensive pre-referral process 

 
2.   The development of meaningful community service and internship                

     programs 
 
3.   The partnership between the guidance parent advisory committee and the       

     guidance department for evaluating and revising the guidance program 
 
4.   The effective lines of communication established among all members of         

     the  Norwell High School community 
 
5. The student support services faculty and staff for meeting the individual    

 needs of the student population 
 
6.   The special education and regular education team teaching that   addresses  

 instructional needs of special education students  
 
7.   The support that the library media specialist provides through acquisition  of 

materials that support curriculum and through attendance at   departments 
meetings that focus on curriculum 

 
 
RECOMMENDATIONS 
 
 

1. Develop and implement a plan developed by the entire faculty in order to  
   fully utilize the library media center as a  vital resource for achieving        
   academic excellence 
 

2. Develop and implement a formal evaluation and revision process for 
 library media services and health services 

 
3. Develop and implement a formal process whereby the data gathered on      
 student progress towards the expectations for student learning is used to    
 evaluate  whether resources, programs, and services are allocated so that 
 all  students  have an equal opportunity to achieve the school’s 
 expectations for student learning 
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4. Provide students with library skills that will enable them to access and      
 utilize the information available to them in the library/media center 
 
5.  Immediately eliminate the use of the media center as a study hall to ensure 
    its intended use in meeting the learning needs of students and the              
    instructional needs of teachers 
   
6.   Provide an athletic trainer to ensure the safety of Norwell High School’s   
     student-athletes 

 
7.   Provide the necessary technology/media personnel to properly maintain,    
     upgrade, and service the school’s technology and media resources on a     
     daily basis 

 
8.   Address the impact of numerous responsibilities of special education         
      building liaisons on their ability to provide direct services to students 

 
9.   Improve the acquisition process used by teachers to obtain audiovisual      
     software through the media center  
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7    COMMUNITY RESOURCES FOR LEARNING 

___________________________________________________________ 

 

Active community and parent participation, facilities which support school programs 
and services, and dependable and adequate funding are necessary for the school to 
achieve its mission and expectations for student learning. 
 

1. The school shall engage parents and families as partners in each student’s 
education and shall encourage their participation in school programs and 
parent support groups. 

 
2. The school shall foster productive business/community/higher education 

partnerships that support student learning. 
 

3. The school site and plant shall support and enhance all aspects of the 
educational program and the support services for student learning. 

 
4. The physical plant and facilities shall meet all applicable federal and state 

laws and shall be in compliance with local fire, health, and safety 
regulations. 

 
5. Equipment shall be adequate, properly maintained, catalogued, and 

replaced when appropriate. 
 

6. A planned and adequately funded program of building and site 
management shall ensure the appropriate maintenance, repair, and 
cleanliness of the school plant. 

 
7. There shall be ongoing planning to address future programs, enrollment 

changes, staffing facility, and technology needs as well as capital 
improvements. 

 
8. The community and the district’s governing body shall ensure an 

adequate and dependable source of revenue to provide and maintain 
appropriate school programs, personnel, services, facilities, equipment, 
technological support, materials, and supplies for student learning. 

 
9. Faculty and building administrators shall have active involvement in the 

budgetary process, including its development and implementation. 
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COMMUNITY RESOURCES FOR LEARNING 

 

Conclusions 

 

Norwell High School creates a supportive and collaborative environment for parents and 
families by encouraging involvement, dialogue, and investment. The school and 
community work together to identify the needs and desires of students and sponsor 
programs to meet them. For instance, the school invites parents to actively participate in 
curricular events like the science fair for which parents and community professionals 
serve as judges. This commitment to community involvement extends to co-curricular 
events as well. Through attendance and volunteerism, the community consistently 
supports events such as the NHS Fine Arts Festival and dramatic performances.  In 
addition, the community financially supports curricular and co-curricular endeavors that 
would not otherwise be funded through the approved school budget. Donations of time, 
materials, and funds allow teachers and advisors to broaden the range and depth of 
activities offered to students through mechanisms like the Norwell Education Foundation. 
While the school often invites parents to celebrate the students’ successes, the school also 
asks parents to assume roles in more serious situations. Ranging from guidance seminars 
for parents regarding the college application process to grief counseling for students, the 
environment at NHS is always welcoming and supportive. Consequently, parents and 
students feel more motivated, empowered, and invested in education in an environment 
so conducive to learning and community values. (self-study, students, teachers, parents) 
 
The school fosters business, community and higher education partnerships as well.   
Local businesses (e.g. veterinary, architectural firm and mechanic) have offered work 
opportunities through the school’s internship program.  Mass Bay Engineering has 
donated supplies, shop time, and staff to the Robotics Program.  The science department 
has developed articulation programs with the Massachusetts Institute of Technology 
(MIT) for the exploration of Polymerase Chain Reaction (PCR) and with Bridgewater 
State College participating in a Watershed PowerPoint Project.  Local businesses have 
supported the art department by allowing a traveling art show in their shops.  The local 
printer has donated printing and paper for The Halyard, the NHS award winning literary 
magazine.  Different departments are pursuing connections outside the local area.  
Norwell High School benefits tremendously from these donations and cooperative 
programs. (self-study, observations, panel presentations, teacher interviews, students, 
parents, teachers, school committee)  
 
Recently completed building renovations at Norwell High School adequately support and 
enhance the immediate needs of the educational programs; however, some faculty 
teaching in elective areas feel that additional improvements should be considered for their 
programs. The newly renovated site provides ample space for students and teachers as 
demonstrated through classrooms used exclusively by individual teachers. Teachers 
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utilize their classrooms as planning areas as well as teaching spaces without having to 
share resources like computer access and storage space. Seniors, for instance, routinely 
take advantage of a classroom dedicated to a teacher as a senior lounge during that 
teacher’s preparation period. Also, the addition of the PA system and a telephone in each 
classroom creates several lines of communication between teachers and administrators 
should emergency situations arise.  Furthermore, the installation of computer labs 
including “Flex” labs in each wing and the language lab affords students and teachers 
newly created consistent and regular access to computer technologies.  Consequently, 
teachers can focus on creating innovative lesson plans, creative forms of assessment, and 
classroom activities to foster student learning, engagement, and achievement. However, 
programs such as art and music are still somewhat limited in their areas. The limited 
space allotted to band instruction does not support the 62 students who comprise that 
group, and the small storage space poses a potential risk as risers and instruments crowd 
emergency exits. The art room, while spacious, does not lend itself to instruction because 
the acoustics make it difficult to hear. Despite limitations, the teachers in these areas 
work diligently to provide the best instruction for students. (teachers, students, 
observation, facility tour) 
 
The renovated physical plant has improved the learning environment for most subject 
areas and in many instances it meets federal and state laws.  However, because of certain 
practices in day-to-day use of the school the facility may not be in total compliance with 
local fire, health, and safety regulations. The administration provided the visiting 
committee with documentation regarding the inspection and safety of the physical plant. 
A letter from the building inspector and the accompanying certificates of inspection of 
the onsite boilers and fire safety system testify to the suitability of the building for 
occupancy and its compliance with state and federal laws. Further, documentation of an 
Indoor Integrated pest management (IPM) plan indicates that the school has given 
thoughtful consideration to the choice and use of pesticides and chemicals within areas 
accessible to children. The administration has also committed to an annual revaluation of 
the IPM plan. As a result, students, faculty, staff, and the community can reasonably 
expect the school facilities to be safe and pest free. However, everyday use of the school 
compromises compliance with health and safety regulations because daily practices are 
not monitored, evaluated, and addressed. For instance, the floor buffer has been stored in 
the handicapped lift adjacent to the gymnasium, blocking handicapped access to that 
facility. Likewise, because there is no centralized location for keys, students needing a 
key to the handicapped lift near the gymnasium must locate an administrator for 
assistance.  All other elevators may be employed without keys. Ineffective use of storage 
space causes periodic blockages of emergency exits. Some indications of potential danger 
are areas of exposed wiring and unfinished surfaces stemming from the current dispute 
between the town and its contractor. Hence, while the school is in compliance with state 
and federal regulations, daily practices stemming from necessity and/or convenience 
restrict access to some facilities and sometimes pose a potential safety hazard.  
(observations, facility tour, school leadership, self-study) 
 
The custodial and maintenance departments have designed an adequate schedule for the 
safety and repair of all equipment related to maintaining the facility.  The technology 
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department has made an arrangement with the designer of X2, an attendance and grading 
software which they hope to integrate into the school in the fall of 2005.  The majority of 
computers currently in use in classrooms and flex labs were purchased at the same time, 
potentially creating severe budgetary constraints as replacement becomes necessary.  
(facility tour, school committee, support staff, central office, panel presentation)  
The dedication of the custodial and support staff helps to ensure the maintenance, repair, 
and cleanliness of the school, but continued reductions in budget and staff will jeopardize 
that level of service.  The consistently excellent service provided by the custodial staff 
and plant managers accounts for many of the impressive aspects of the physical plant.  
Faculty and administration have repeatedly cited the prompt and comprehensive service 
provided by the support staff. For instance, the stage of the auditorium was recently 
painted over a school break in preparation for the students’ upcoming involvement in the 
state drama festival, and snow removal in this particularly arduous winter season has 
been consistently prompt and comprehensive. Thus, students are better able to focus on 
their studies and classes given that hallways and classrooms and facilities provide clean 
and organized environments conducive to learning. Likewise, faculty and staff can expect 
orderly working conditions and support for varying activities during and after school 
hours on a regular basis. However, the custodial staff has experienced reductions in 
budget and in staff resulting in only a single custodian being employed during the day 
and staggered scheduling in the afternoon and evening hours. The overnight custodial 
position has been eliminated. While the school administration has made adjustments at 
times by pulling additional support from the middle school when needed, increasing 
enrollment and evolving activities will stretch the limits of the support staff’s ability to 
continually provide adequate services. Consequently, programs and activities may be 
sacrificed, eliminating potential opportunities for student learning, growth, and 
engagement. More significantly, the near pristine condition of the physical plant may 
erode over time if adequate budget and planning measures are not supported, eventually 
hurting the entire community and its investment. (self-study, teachers, school leadership,  
central office administrators) 
 
The district has just completed a five-year renovation project that was the focus of the 
1996-2001 Strategic Plan.  The district is aware of the need for a new long-term strategic 
plan and is preparing to develop a new five-year plan. (school committee, administrators, 
coordinators, teachers) 
 
The current budget is adequate to maintain only the appropriate supplies, materials, 
facilities, and educational programs.  The community appears to be willing to support all 
of the extracurricular activities through fees and fundraising activities, and many of the 
co-curricular programs depend upon parent fund-raising activities and fees for 
participation.  As the programs expand and the need for higher fees arises, some students 
may decline to participate.  NHS should monitor the effect of the school’s dependence on 
fund-raising and activity fees on the participation rates and on the profiles of students 
who are not involved in co-curricular activities. As a result of this system, there may be 
some students being quietly disenfranchised. (observation, teachers, parents, school 
board, community members, central office administrators) 
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The faculty and building administrators utilize existing modes of communication and 
policy to inform the formation and implementation of the school budget but often fall 
prey to the vagaries of the economy and budgetary constraints facing the entire town. As 
those most knowledgeable of and affected by the complexities of the school budget, 
faculty and building administrators remain the best source of information regarding the 
extent and use of the school budget. The administration does afford the curriculum 
coordinators the autonomy to utilize available funding, but budgetary constraints have 
recently precluded the allocation of funds in some areas. For example, each discipline 
benefits from a five-year rotating budget allocation for new textbooks, but that rotation 
has been suspended for the last two years. Similarly, the administration has identified 
areas crucial to the maintenance and development of the school such as technology 
support and integration personnel, an athletic trainer, teaching positions, and an adequate 
maintenance staff dedicated to each school; however, those items remain on a “wish list” 
subject to the creation of an adequate budget and its ratification at the town budget 
meeting in the spring. Currently, in order to schedule courses which would require 
additional faculty members, the administration has developed a procedure that allows 
faculty members to teach an additional class at a cost less than hiring an additional 
teacher.  As funds become increasingly scarce and enrollment grows, faculty and 
administration have utilized alternative means to fund their endeavors such as grants from 
the Norwell Education Foundation, the NHS Parent Teacher Organization, and the 
boosters clubs. These alternative funding sources have helped sponsor the development 
of electives (such as the purchase of books and materials for the American Adolescent 
course), the formation of numerous athletic teams (such as swimming and skiing), and 
the expansion of valuable courses and activities (such as the Robotics Club). The 
continued development of these endeavors serves as a testament to the commitment of 
the community to its children and their education. However, if current trends of limited 
funding continue, these practices may have a negative impact on teaching and learning at 
Norwell High School. (teachers, school leadership team, parents, self-study) 
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COMMENDATONS 
 
 

1. The collaboration of the school and community to identify and meet the needs 
 of students 
 
2. The school’s establishment of effective partnerships with businesses, 
 community organizations, and institutions of higher education and the support 
 and funding they provide for teaching and learning  

 
3. The range and variety of services offered by the school and the community 

 
4. The expansion of space provided by recent renovations that support teaching 
 and learning 

 
5. The increased accessibility to technology in the pursuit of teaching and 
 learning 

 
6.   The dedication of the custodial and maintenance staff to superior service 

 
7.   The resourcefulness of faculty and administration in finding alternative means 
     to fund the development of courses and activities 

 
8.   The involvement of parents in planning and supporting the many activities that 
     benefit NHS students 

 
 

RECOMMENDATIONS 
 
 

1.   Identify and address space, facility, and equipment needs of elective programs 
     such as art, music and athletics  
 
2. Devise and implement a plan to monitor, evaluate, and address daily  practices 
 that may compromise compliance with health and safety regulations 

 
3. Resolve the problems with exposed wiring and unfinished surface that  present 
 safety issues for students and faculty members 

 
4.   Identify and implement measures to maintain the quality of service provided   
     by the custodial staff 

 
5.   Ensure that the faculty and administration have an active and meaningful        
     involvement in the budget process  
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6.   Develop and implement a schedule for the repair and replacement of              
     computers  that were purchased during the same time frame to avoid future     
     budgetary problems 
 
7.    Ensure the involvement of everyone in the school community in a process of  
     ongoing planning in order to continue to provide the best programs and          
     services as enrollment grows, new faculty members are hired, and technology 
     changes 
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FOLLOW-UP RESPONSIBILITIES 

 

This comprehensive evaluation report reflects the findings of the school’s self-study and 
those of the visiting committee.  It provides a blueprint for the faculty, administration, 
and other officials to use to improve the quality of programs and services for the students 
in Norwell High School.  The faculty, school board, and superintendent should be 
apprised by the building administration yearly of progress made addressing visiting 
committee recommendations. 
 
Since it is in the best interest of the students that the citizens of the district become aware 
of the strengths and limitations of the school and suggested recommendations for 
improvement, the Commission requires that the evaluation report be made public in 
accordance with the Commission’s Policy on Distribution, Use, and Scope of the Visiting 
Committee Report. 
 
A school’s continued accreditation is based on satisfactory progress implementing valid 
recommendations of the visiting committee and others identified by the Commission as it 
monitors the school’s progress and changes which occur at the school throughout the 
decennial cycle.  To monitor the school’s progress the Follow-Up Program, the 
Commission requires that the principal of Norwell High School submit routine Two- and 
Five-Year Progress Reports documenting the current status of all evaluation report 
recommendations, with particular detail provided for any recommendation which may 
have been rejected or those items on which no action has been taken.  In addition, 
responses must be detailed on all recommendations highlighted by the Commission in its 
notification letters to the school.   School officials are expected to have completed or be 
in the final stages of completion on all valid visiting committee recommendations by the 
time the Five-Year Progress Report is submitted. The Commission may request 
additional Special Progress Reports if one or more of the Standards are not being met in a 
satisfactory manner or if additional information is needed on matters relating to 
evaluation report recommendations or substantive changes in the school. 
 
To ensure that it has current information about the school, the Commission has an 
established Policy on Substantive Change requiring that principals of member schools 
report to the Commission within sixty (60) days of occurrence any substantive change 
which negatively impacts the school’s adherence to the Commission’s Standards for 
Accreditation.  The report of substantive change must describe the change itself and 
detail any impact which the change has had on the school’s ability to meet CPSS 
Standards.  The Commission’s Substantive Change Policy is included in the Appendix on 
page 117.  All other substantive changes should be included in the Two- and Five-Year 
Progress Reports and/or the Annual Report which is required of each member school to 
ensure that the Commission office has current statistical data on the school.   
 
The Commission urges school officials to establish a formal follow-up program at once 
to review and implement all findings of the self-study and valid recommendations 
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identified in the visiting committee report.  An outline of the Follow-Up Program is 
available in the Commission’s Accreditation Handbook which was given to the school at 
the onset of the self-study. Additional direction regarding suggested procedures and 
reporting requirements is provided at Follow-Up Seminars offered by Commission staff 
following the on-site visit. 
 
The visiting committee would like to thank everyone in the Norwell High School 
community for their hospitality and assistance during our visit to the school.  We were 
impressed by the professionalism of the faculty and staff and the commitment to learning 
evident throughout Norwell High School.  We thank the many parents who met with us 
and provided us with their perspectives on the many programs and services that assist 
students to prepare for the future. 
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APPENDIX A 

 

ROSTER OF TEAM MEMBERS 

 

Norwell High School 

 

 

Elaine B. Bessette, Chair                           Gary Baumgartner 
Retired Principal                                      Coventry High School 
Bloomfield, CT                                       Coventry, CT   
 
Arthur Nicholson, Assistant Chair               Louise  Vose 
Methuen High School                               Hamilton-Wenham Regional High School 
Methuen, MA                                          Hamilton, MA 
 
Mildred O’Callaghan                                Henry Moon 
Duxbury Public Schools                            Weston High School 
Duxbury, MA                                          Weston, MA 
 
Kacy Soderquist                                       David Ross 
Lynnfield High School                             Greenwich High School 
Lynnfield, MA                                       Greenwich, CT 
 
Ellen Convisser                                      Donald Gaston 
Manchester Essex Regional High School     Somers High School 
Manchester, MA                                     Somers, CT 
 
Patricia Dulac                                         Philip Vachon 
East Greenwich High School                     Burlington High School 
East Greenwich, RI                                 Burlington, MA 
 
Fred Range                                            Jonathan D. Cavallo 
Pioneer Valley Regional School                 Granby Junior/Senior High School 
Northfield, MA                                       Granby, MA  
  
Bryan Davis                                           Joel Stembridge 
Leicester High School                              John D. O’Bryan School of Math and   
 Leicester, MA                                       Science 
                                                           Boston, MA    
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APPENDIX B 

 

NEW ENGLAND ASSOCIATION OF SCHOOLS AND COLLEGES 

 

Commission on Public Secondary Schools 

 

SUBSTANTIVE CHANGE POLICY 

 

Principals of member schools must report to the Commission with sixty (60) days of 
occurrence any substantive change in the school which has a negative impact on the 
school’s ability to meet any of the Commission’s Standards for Accreditation.  The 
report of a substantive change must describe the change itself as well as detail the 
impact on the school’s ability to meet the Standards.  The following are potential 
areas where there might be negative substantive changes which must be reported: 
 

- elimination of fine arts, practical arts, and student activities 
 

- diminished upkeep and maintenance of facilities 
 

- significantly decreased funding 
 

- cuts in the level of administrative and supervisory staffing 
 

- cuts in the number of teachers and/or guidance counselors 
 

- cuts in the number of support staff 
 

- decreases in student services 
 

- cuts in the educational media staffing 
 

- increases in student enrollment that cannot be accommodated 
 

- changes in the student population that warrant program or staffing 
modification(s) that cannot be accommodated, e.g., the number of 
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special needs students or vocational students or student with limited 
English proficiency 

 
- identification by the state as an underperforming school 

 
- takeover  by the state 

 
- inordinate user fees 
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